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•  A typical office environment uses 10,000 sheets of office paper per person and 
disposes of about 350 pounds of wastepaper per person per year.

•  The pulp and paper industry is the single largest industrial consumer of water and 
polluter of water. Plus, paper products are the single largest component of the 
garbage that goes into landfills and incinerators. 

•  By producing a “green” CASP Today, CASP is saving 6 percent of its annual budget. 
And that doesn’t include the transportation costs of the U.S. Postal Service to place 
it in mailboxes throughout the state.

•  Read the “green” CASP Today on your computer without printing it. You’ll not only 
save paper, but it looks better there, too.

•  4281 acres of rainforest are lost every hour worldwide. And the number of lost 
forest acres continues to grow.
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by Roberto Calderin

Much is written about the emotional literacy 
and value system of today’s children. Many 
contend that students are less skilled academ-
ically and emotionally than prior generations 
of youngsters.

Interestingly enough, these criticisms have 
existed since the time of Socrates. Addition-
ally, birth rates and immigration have contrib-
uted to an unprecedented demographic shift, 
which has “browned” the American student 
population. With the overwhelming number 
of US teachers of Caucasian origin and/
or different economic classes, our schools 
confront cultural miscues with regularity in 
new and existing student-teacher relation-
ships. These factors as well as media influence 
increasingly challenge adults to win the minds 
and hearts of students. Without reflective 
practices adults will be hard pressed to service 
increasingly multi-cultural learning environ-
ments.

When an adult or group of adults imposes 
its will on students, it is often perceived as 
oppressive. These students become the silent 
screamers in our midst. Schools need to evolve 
into places that contain emotionally intelli-
gent learning systems to service a plethora of 
students within the diverse American student 
population.

The Utility of Emotionally 
Intelligent Learning Systems
Emotional intelligence is a complex, multi-
faceted quality representing such intangibles 
as self-awareness, empathy, persistence, 
and social deftness (Goleman, 1998). Mayer 
and Salovey (1990) identified four areas of 
emotional intelligence: identifying emotions, 
using emotions, understanding emotions, and 
managing emotions.

Emotional intelligence is the ability to recog-
nize and manage one’s own emotions and 
the emotions of others. Research shows 
that emotional quotient is a better predic-
tor of success than intelligence quotient. 
The emotionally intelligent person exhibits 
competencies such as self-awareness, self-
management, social awareness, and relation-
ship management, which can result in honest 
self-assessment, self-control, empathy, and 
moral influence. The ability to accurately 
assess and develop these competencies sets 
organizations and leaders apart. Individu-
als with emotional intelligence are able to 
relate to others with compassion and empa-

Emotional Intelligence in the Development of Ethical 
Schools in a Diverse Nation

thy, have well-developed social skills, and use 
emotional awareness to direct their actions 
and behavior (Mayer & Salovey, 1990). Gifted 
teachers possess heart and mind with feeling 
and thought meeting at their core.

The social aspects of emotional intelligence 
can be quantified. Seligman (1991) purported 
that people’s response to setbacks is a fairly 
accurate indicator of how well they will 
succeed in school. Seligman’s research, as 
well as that of Goldman (1995) and Gole-
man, Boyatzis, and McKee (2002) found that 
emotional intelligence is more influential in 
success than IQ, and in fact is a major factor in 
success or failure. 

It appears that a strong sense of optimism 
and positive presentation adds to the dynamic 
commonly associated with productive instruc-
tional delivery systems. Notwithstanding, 
emotionally intelligent learning systems have 
yet to take root in public schools as they have 
in profit-generating organizations.

Emotional Intelligent Schools: 
Ethical Community Building
The next phase in human evolution is the 
growing trend toward greater personal 
balance, understanding, and insight. The 
development of schools and the roles of lead-
ership are increasingly driven by new brain-
based research, which increasingly validates 
emotional intelligence. One of the greatest 
strengths of the United States is the diversity 
of its population.

This diversity produces a variety of norms, 
values, beliefs, traditions, family patterns, and 
problem-solving methodologies. It makes us 
who we are as a people, influences the way 
we act and touch each other emotionally, 
and is at the heart of who we are. People are 
judged by how they treat other people and 
this can create mounting social stresses.

Diversity can contribute to the national well-
being. It can enhance community building and 
organizations. Alternately, diversity can lead 
to conflict, misunderstandings, and suspicions 
due to ignorance or lack of understanding. It 
can hinder human relations when people fail 
to communicate clearly with one another. The 
challenge is to develop an understanding and 
appreciation of diversity in order to improve 
teacher performance, produce greater student 
achievement, and enhance productive home-
school relations.

Schools are social systems where relation-
ships are developed and encouraged, and 

may contain smaller groups within the larger 
school-wide group. Each individual devel-
ops his own culture through defined values, 
norms, social relationships, and behaviors. 
Social capital -- a quality or attribute of the 
structure of relations between and among 
members of a community – can be used by 
a community to create norms, develop trust, 
and, in turn, create rich reserves of more social 
capital (Limato, 1998). One can reasonably 
hold that children attending schools which 
possess social capital may be better equipped 
to benefit from a school’s learning environ-
ment. However, the problem with depending 
solely on sociological theories like social capi-
tal to inspect ethical school communities is 
that they are often applied to education issues 
without taking into account the unique social 
environment and demographic profile of the 
school community.

School communities have their own code 
of ethics exclusive of social capital build-
ing. Applying any social theory to explain 
away the interactions within diverse social, 
ethnic, cultural, and/or organizational learn-
ing communities without assessing the ethi-
cal questions associated with each may be 
unfair. Further, relying on sociological theories 
to study schools leaves perspectives with few 
insights into the causes and consequences 
of inter- and intra-institutional variations in 
schooling processes (Hallinan, 2000). Ethics 
become dramatically significant when consid-
ering the conflicting moral standards of the 
diverse American society and its impact on 
students. Starratt (1994) wrote:

Throughout the day students hear conflict-
ing value messages urging both creativity 
and conformity, individuality and commu-
nity, competition and cooperation, equality 
and social Darwinism. These messages...are 
received by youngsters whose varying cultural 
and class backgrounds filter these messages in 
positive and negative colorations (p. 15).

It appears that American communities have 
been increasingly withdrawing from the 
bank of social capital since the social revolu-
tion of the 1960s. Society has been reeling 
from the impact of these withdrawals, and 
school reforms are increasingly confronted 
by the changing social conditions, evolving 
demographics, rapidly expanding technologi-
cal innovations, and roller coaster economics. 
Neighborhood ties have been weakened and 
the number of broken families has grown. 

continued on page 3
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Ethical standards continue to erode. How 
will children be taught to be ethical, develop 
greater emotional literacy, and embrace the 
value system that popularized the golden rule? 
These are profound considerations among the 
emotionally intelligent.

Ethical beings are connected to their natural 
environment, and develop mature qualities of 
autonomy, connectedness, and transcendence 
over time (Starratt, 1994). Starratt asserts that 
sociological inquiry reveals that children are 
less central to the lives of a married couple 
than in the past and society has fewer ethi-
cal models. Ethical school reform must take 
the changing socio-ethical reality of en loco 
parentis into prime consideration, but schools 
are ill equipped to fill the gap. It appears that 
the growing detachment of youth from adults 
is the most significant problem facing schools 
and our society today. This is a poor setting for 
emotional intelligence building in our varied 
American society.

It is difficult to discuss ethics without consid-
ering the influence of love and the essential 
role that it plays in the ethical delivery of 
educational services to students. Lyons (1983) 
wrote that love is central to people and to 
moral theory. One may reasonably argue that 
love is a cornerstone in ethics building and 
the successful application of all social theory. 
Lyons states there are two distinct modes of 
moral judgment – justice and care. Interest-
ingly, a propensity for justice and care are two 
elements of emotional intelligence and useful 
character traits in developing leaders for social 
justice.

It is said that teachers succeed only after they 
win the hearts of their students. With this 
accomplished, teachers can lead students 
to the outer limits of cognitive and affective 
universes. These are the teachers that chil-
dren remember. Modern schools must help 
develop more teachers with heart and those 
who instruct teachers must have heart, be 
committed to developing more heart in them-
selves, and be a factor in this process among 
the nation’s faculties.  It is not enough to 
develop a child’s mind. What does it matter 
to develop a cognitively developed population 
whose hearts are devoid of a sense of care, 
justice, and love? Our society will become a 
nation without heart and spirit. This may help 
explain why we build more jails than schools 
in our country.

Unfortunately, love is becoming increasingly 
peripheral to the picture of what American 
schools should be and do (Hoyle & Slater, 
2001). Without love there can be no ethics. 
Lawrence-Lightfoot (2000) suggested that a 
loving dialogue captures our attention, allows 
us to take risks, and unmasks our inhibitions. 

Respectful discourse is laden with love, empa-
thy, self-reflection, and self-regulation, which 
is indicative of good emotional intelligence. 
Schools that do not integrate these stark reali-
ties into their culture will be hard pressed to 
affect meaningful and long lasting ethical 
school reform. In order to accomplish this, we 
need to clarify and understand how each of 
the parts of the school social environment is 
interrelated (Hansen, 1994); how they affect 
culture, climate, and leadership (Limato, 
1998); and how to put love at the center of 
American ethics and its educational vision 
(Hoyle & Slater, 2001). One may reasonably 
argue that the capacity to demonstrate love is 
a core ingredient in emotional intelligence and 
building ethical capacity. If so, leaders who 
have above average emotional intelligence are 
more ethical because of their greater ability 
to empathize, self-regulate, self-reflect, and 
love.

It is worth inspecting social capital for its 
emotional intelligence potential. However, 
emotional intelligence differs significantly 
from social capital in that social capitalists are 
not necessarily ethical, nor do they necessarily 
consider ethical questions in decision making. 
Rather, social capital adheres to the prevailing 
value system, which may negatively impact 
any disenfranchised segment of the learning 
organization. Emotional intelligence appears 
to be consistent with ethics development 
and has greater utility in creating the multidi-
mensional ethical framework, which Starratt 
(1994) described as the ethics of critique, the 
ethics of justice and the ethics of care. More-
over, Starratt (1994) contended that: 

A truly ethical school will nurture the ethical 
growth of all members of the school commu-
nity through an interlocking pattern of three 
levels of the organization of the school: the 
level of curriculum, the level of the extra-
curricular activities, and the level of institu-
tional support… [to] support an abundance 
of opportunities for youngsters to learn, 
through practice, what it means to be an ethi-
cal person and to be a member of an ethical 
community (p. 60).

A school environment with strong social capi-
tal will not necessarily develop ethical persons, 
or create ethical learning environments. An 
emotionally intelligent learning organization 
will provide ample avenues for youngsters to 
practice an ethical standard wherein they can 
self-regulate their biases, learn empathy, and 
hone their ability to reflect on their own ethical 
behavior. An ethical person is secure enough 
to make oneself vulnerable as an act of trust 
and respect, and receiving and honoring the 
vulnerability of another (Lawrence-Lightfoot, 
2000). These ethical traits are indicative of an 
emotionally intelligent person and conducive 

to leadership in the social context.

Leaving oneself vulnerable in a politics laden 
work environment may not be entirely realis-
tic. In a school setting leaders include school 
administrators and teachers. In many ways 
the latter may have more dramatic impact 
in the emotional literacy of an organization. 
Principals may have too many stakeholders to 
address, fronts to guard, causes to react to, 
issues to plan for, children to protect, and too 
many adults to lead. Some argue that princi-
pals must be unafraid to wage battle against 
those who would compromise the integrity of 
the learning environment. Ethical principals, 
while allowing themselves to be vulnerable, 
must be prepared to go the distance when the 
situation calls for it. Ethics depends on one’s 
reflective sense of perception, and emotional 
intelligence may be the ingredient that reflec-
tive leaders possess to insure survivability.

The role of emotional intelligence in identi-
fying ethical school leaders remains unclear. 
Perhaps the theory is too touchy-feely for 
the scientific arena of educational research. 
Educators are increasingly calling for greater 
emotional literacy among students through 
character development or ethics building 
programs, yet little attention has been given 
to the continuing emotional development 
of teachers and school leaders in helping to 
model ethical behavior. It is unclear whether 
this emotional growth and ethics building 
helps increase student achievement but is 
worth more study. One may reasonably argue 
that a correlation is likely. The key to shifting 
the climate in the right direction lies in culti-
vating a dispersed cadre of leaders who will 
create emotionally intelligent groups.

An emotionally intelligent leader organizes an 
ensemble of other leaders within the organiza-
tion. It was suggested earlier that the ethics of 
the workplace is changing. Leadership is not 
the pursuit of dominance or external power, 
but the coalescing of similar minded individu-
als for the collective benefit of the children. 
Francis & Zuhav (2001) wrote:

The pursuit of external power without rever-
ence produces one thing – power struggles. 
With or without reverence, the pursuit of 
external power now leads only to violence 
and destruction. It is an evolutionary modality 
that no longer works. It is the wrong medi-
cine, and nothing can make it the right medi-
cine again. (p. 251).

Leadership is no longer judged solely by how 
smart we are, or by our training and expertise, 
but by how well we handle each other and 
ourselves (Goleman, 1998). Goleman reported 
that the corporate world holds that emotional 

continued on page 5
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intelligence is the key to excellence in leader-
ship. A cornerstone of emotional intelligence 
is empathy, and it appears that empathic 
orientations are centered on trusting, honest, 
and ethical behavior. The data indicate that for 
jobs of all kinds, emotional intelligence-based 
competencies are the prime factors in predict-
ing outstanding performance. An emotionally 
intelligent learning organization appears to 
be a matter of ethics. Senge (1999) believes 
that:

If people feel that their leaders can be trusted 
to support new values and actions, they will 
be more willing to commit time and effort and 
to take risks… (p. 197).

Successful learning organizations are breeding 
grounds for successful, ethical relationships. 
Further, schools are learning organizations of 
increasingly diverse needs. Senge (1999) held 
that organizations are human communities. 
They are places of people growing and devel-
oping as individuals and as groups, combining 
to create the essence of enduring vitality in 
organizational life while academic outcomes 
are transient, ephemeral evidence that the 
processes are working (Goleman, 1998).

Addressing the Silent Screamers
The challenge is to influence the organiza-
tion’s emotional state in relation to the ethi-
cal development of the individuals within. 
This implies that the prevailing culture, the 
dominant value system and the potential 
to influence, or change, lies in the ability to 
adjust the emotional optic of the organiza-
tional members and transact social capital 
among the same. This also suggests that the 
organization must be ethical and possess the 
emotional intelligence to help enhance the 
overall emotional well being of the organiza-
tion. The raw socio-political realities of school 
systems and the political motivators remain 
prime consideration in influencing school 
environments and their governance.

These realities must be confronted if we are 
to unlock the doors to children’s emotional 
health all across this diverse nation so that 
they do not feel like silent screamers. If we 
really do want to service the nation’s school 
children we need to engage in open, honest 
reflective practices to emotionally connect 
with students. If adults can do this, then we 
can emerge connected in meaningful ways 
with other adults in the school community. 
The untrusting become trustful, the cyni-
cal become optimistic, the uncaring become 
magnanimous, the non-believers become 
believers. If we do not care for one another 

and become each others’ keeper we compro-
mise our ability to become emotional beacons 
for the children and the families we serve.
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A Message from the President
Doug Siembieda

As I sit down to 
write my first presi-
dential message, I 
am filled with antic-
ipation for what 
the year is to bring. 
In many ways, I feel 
like a new gradu-
ate ready to begin 
my first assign-

ment as a school psychologist. The feelings 
of nervous excitement, the wondering if I will 
“do it right,” and the desire to take what I 
have learned and use it to help others are all 
reminiscent of the days leading up to my first 
job. I have also found myself wondering how 
I will be able to live up to the work that the 
people before me have done. With the excep-
tional leadership that CASP has experienced 
in the past, I know that I have a daunting task 
ahead of me to maintain the high quality to 
which we have all grown accustomed. With 
that said, I am truly excited to begin this year 
as the President of CASP. I look forward to the 
challenges in the upcoming year and continu-
ing the forward momentum that CASP has 
generated. In the past few years I have had an 
opportunity to see the influence this organiza-
tion has on the field of education, as well as 
the high level of support provided to school 
psychologists throughout California.  

School psychologists today must face a variety 
of obstacles to the field. Of the many chal-
lenges we face, the state budget and efforts 
to remove the exemption within the APA 
MLA may be the fiercest. Both of these issues 
directly affect the opportunities for school 
psychologists to work in schools and main-
tain the same level of high quality work with 
children. As many school districts contem-
plate was to manage the budget challenges 
presented by the state, school psychologists 
often find themselves wondering if we will 
have a job for the next year. Further, the effort 
of other psychological organizations to mini-
mize our work only increases the difficulties 
of our profession.  These challenges to our 
efforts to helps students only increase our 
need to work together to continue to thrive 
as a profession.

One of my goals is to continue to increase 
the visibility of school psychologists as educa-
tional leaders. CASP has already demon-
strated its leadership in the field of education 
within California. During the past year, CASP 
has developed a collaboration with the Asso-
ciation of California School Administrators 
(ACSA) to begin preparing schools to imple-

ment RtI. This collaboration has proven to 
be very successful and demonstrates CASP’s 
willingness to step in front and take the lead 
on large, statewide issues. The success of this 
collaboration has the potential to foster future 
efforts with ACSA, further strengthening the 
position of CASP within the state.

That strength of leadership can further be 
seen in the organization’s efforts to maintain 
the field of school psychology in the fight 
against the changes to the APA Model Licen-
sure Act and the Title V Regulations in Cali-
fornia. As you are aware, these are efforts to 
limit the opportunities of credentialed school 
psychologists to work in schools. CASP has 
taken aggressive action to combat these 
efforts as seen through work with legislators, 
the state department of education, and NASP. 
Later this month, the CASP board meeting will 
be held in conjunction with the NASP board 
meeting. This will give us an opportunity to 
continue and develop a collaborative effort 
in addressing this threat to the profession of 
school psychology. It further demonstrates 
that CASP has taken a leadership role, not 
only in the state of California, but nationally 
as well. 

Another area that I feel requires attention is that 
promotion of the field of school psychology. 

In talking with others about school psychol-
ogy, it has become obvious that the general 
public is unfamiliar with what we do. Whether 
it is through visits with legislators, discussions 
with business professionals, or conversations 
with other educators, I constantly find myself 
in the position of having to explain what a 
school psychologist does. In the upcoming 
year, it is my hope that CASP and its member-
ship can bring to the public light the work and 
necessity of school psychologists.  

One way for CASP to increase our visibility 
would be a conscious effort to introduce the 
field to a diverse group of high school and 
college students.  Recruiting a diverse body 
of graduate students will increase the oppor-
tunities for school psychologists to meet the 
needs of our schools. This would continue to 
strengthen our connection to the community 
at large, giving the populations with which 
we interact a greater understanding and 
appreciation for the services offered by school 
psychologists.

The upcoming year will require much work on 
the part of CASP and its membership. With 
the looming concerns regarding the APA MLA 
and Title V changes, as well as the challenges 
we all face from the state budget, we must 
continue to demonstrate our strength and 
leadership within the educational community. 
With your support and the ongoing efforts of 
our association, I am confident that we will 
do so.  

THANKS FOR SUPPORTING CASP’S 
EFFORTS TO GO GREEN!
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A Message from the Executive Director
Suzanne Fisher

If the weather over 
the past months is 
any indicator, this 
summer’s climate will 
continue to be unpre-
dictable and extreme 
in many regions of our 
planet. Hopefully, you 
are reading this issue 

of CASP Today in a comfortable, secure place. 
The past year started like any other year as we 
prepared for the Board of Directors Retreat 
in Orange County. Beginning in August, we 
began to confront a number of internal and 
external challenges facing each of them down 
– one at a time. From fiscal affairs to legislative 

advocacy, CASP continues to stand strong for 
its members and the children they serve!

In January 2008 came our biggest hurdle of 
the year, when the Governor announced his 
plans for a 10% cut in state spending across 
all categories. This sent the education com-
munity into an extreme anxiety attack with 
school districts canceling almost all staff travel 
and training expenditures. For CASP this 
meant a disappointing financial outcome for 
the 2008 CASP state convention. 

Despite a down year in Convention 2008 
registrations, attendees rated the convention 
offerings as diverse and superior. Present-
ers were also impressed with the attendees’ 
enthusiasm for sharing their challenges in the 
field and learning new strategies for manag-
ing their case loads.

As the CASP office closes the fiscal year we 
must note that we returned from the 2008 
Convention with a significant deficit. How-
ever, thanks to the support of our Board of 
Directors, members, CASP staff and some 
creative strategies, we hope to close the year 
with a greatly reduced deficit and new strate-
gies for the lean years we see ahead.

On the much brighter side, CASP earned over 
$36,000 in non-dues revenue through its par-
ticipation in the CASP-ACSA RTI project. Suc-
cess is due in great part to the commitment 
and dedication of the CASP staff. Plans are 
underway for another series of workshops in 
the coming year. This unanticipated revenue 
gain was instrumental in reducing our defi-
cit and building a stronger relationship with 
another education partner. (Visit the CASP 
website for registration information on future 
RTI workshops.) The Board of Directors will be 
discussing other non-dues revenue options to 
boost income in the months to come.  

The 07-08 year has been intense and very busy 
as we worked with NASP and the state assis-
tant attorney general on defeating the spread 
of the APA Model Licensure Act, opposing the 
passage of new Title 5 Regulations that would 
greatly diminish the work school psycholo-
gists and other pupil services can do at non-
public schools, and the increase of workload 
as it relates to shortening the time allotted to 
complete the assessment of foster children 
placed in group homes.  

Additionally, our top areas of legislative advo-
cacy continue to include: establishing a stable 
budget allocation for pupil services, casel-
oad reduction, increased funding for school 

mental health programs, protecting the role 
of school psychologists at the state and fed-
eral level, and training opportunities that can 
increase your skill sets and thus your value at 
school sites. 

The 08-09 year will start with the co-joining 
of both NASP and CASP annual meetings. 
Our time in San Jose will be spent hosting a 
number of common social and business activi-
ties. In 2009, CASP will celebrate the 60th 
anniversary of its founding at the annual con-
vention, with a “tree of life” logo denoting 
the long roots and growth of CASP and the 
profession of school psychology. Convention 
2009 (March 12 – 14th) will be held in River-
side, California at the Convention Center, the 
Mission Inn and the Marriott Hotel. Riverside 
Publishing will serve as our lead corporate 
sponsor. We expect this year’s Call for Present-
ers to generate many exciting and dynamic 
training opportunities. Watch your email, the 
CASP website, and CASP Today for updates 
on our convention curriculum. Convention 
2009 will certainly feature an expansion of 
the education technology strand; a workshop 
room dedicated to student centered topics 
and presentations; and much more.

The next CPD event (December 4) will be the 
launch of our CASP/ACSA RTI series with a 
focus on: building capacity for RtI; the steps 
and strategies needed to take school sites 
to sustainable outcomes; and how RtI can 
work with NCLB, standards-based instruc-
tion, developing professional learning com-
munities, and more. Later that week, we will 
host the CASP Winter Conference December 
5-6. Watch the CASP website for registration 
details and instructions.

Next year, we will continue to offer the same 
wide array of member services as we continue 
to look for more progressive, cost effective, 
and streamlined ways to meet your expecta-
tions and needs. This includes the “new green” 
CASP Today newsletter; more finely tuned on-
line training opportunities; expanded features 
for the membership database, i.e. confiden-
tial demographic reports on our members; 
a strong legislative advocacy program; and 
letters of support for those members under 
threat of layoffs.  

In closing, thank you for another exceptional 
year of growth and understanding of our 
important role in the nation’s public educa-
tion puzzle! While resources continue to 
be reduced – what we do know is that the 
educating of future generations is one of the 
most important roles and responsibilities of 
all governments that strive to be world lead-
ers in the new technologies required to live 
as socially responsible world citizens now and 
into the future. 

JULY 2008
July 18 - 20 2008 
2008 - 2009 NASP /  
CASP Board Meetings / Retreat
San Jose / Wyndham Hotel
Agenda | Minutes

OCTOBER 2008
October 23 - 2� 2008
Fall Leadership Days
Embassy Suites - Sacramento

October 2�, 2008 - 7-9 PM (Tentative) 
CSP Foundation Biannual Event
Old Sacramento

NOVEMBER 2008
November �, 2008 
CASP - ACSA RTI Seminar
San Diego, CA
Hyatt Manchester Hotel

DECEMBER 2008
December �-6, 2008 
2008 Winter Conference
San Jose / Wyndham Hotel

MARCH 2009
March 12 – 1�, 2009 
Convention 2009
60th Annual Convention 
Riverside Convention Center
Marriott Hotel
Mission Inn

MARCH 2010
March � – 6, 2010 
2009 - 2010 Convention 2010
Santa Clara
Hyatt Regency Hotel & Convention Center

CASPCALENDAR
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Treasurer’s Report
John Brady  
CASP Secretary-Treasurer

(Association of California School Adminis-
trators) proved highly prolific -- hosting two 
regional trainings of close to 800 school 
administrators, school psychologists, teach-
ers, principals, counselor, parents, etc. This 
non-dues revenue project generated a profit 
of $36,000 for CASP. This was an unplanned 
blessing, assisting us in reducing the initial def-
icit of <$94,000>!

Finally, as we bring this report to you we 
have not finalized the fiscal outcomes for 
the 07-08 year. What we do know is that 
we have reduced the anticipated deficit 
to less than <$10,000> from a high of 
<$94,000>. The cuts and reductions 
were kept far away from member ser-
vices, thus shielding members from the 
hardest decisions. 

According to those in state leadership, the 
coming year promises to be even more of 
a fiscal challenge for school districts. How-
ever, the CASP Board of Directors stands firm 
in its charge to “do no harm” and to ensure 
that members (those on the front line) con-
tinue to be served by CASP at that highest 
level possible.

Greetings from 
CASP! This past fis-
cal year will likely be 
remembered as one 
of our most difficult 
years. Though it 
ended on a positive 
note, we were sig-
nificantly impacted 
by the Governor’s 
January announce-

ment of a 10% (across the board) cut for all 
state funded programs. The ensuing anxiety 
caused districts to retract funding for their 
employees to attend all training and develop-
ment programs, including the CASP Conven-
tion in Burlingame.  

It is with optimism the last five years, we have 
managed to sustain CASP through a variety of 
reductions and cuts to state education budgets, 
mainly through the CASP office and Board of 
Directors cut-backs, and the use of our cash 

reserves. CASP reserves have frequently cush-
ioned the disappointments of state funding 
cuts and resulting lows in member participa-
tion via dues, events, or conventions.

For over 50 years, CASP has depended on the 
profits from the annual convention to sustain 
our association up to 50 - 60% of our mem-
bership year. Many education organizations are 
also experiencing the fiscal challenges related 
to the delivery of member services. Thus, 
CASP has had to re-evaluate how it funds the 
association and how that revenue is spent.  

After Convention we returned to the office 
and made a series of operational cuts, as 
well. While not easy, we began a period of 
reduced staff hours and creative cost saving 
measures that also facilitated the implemen-
tation of a new “green” initiative sparing the 
environment in Sacramento and in each of our 
homes – CASP Today went electronic, with 
favorable reviews!

While this past year was likely the most chal-
lenging year in the past 10 years, we started 
the year in high spirits and readied ourselves 
for another intense but productive year. The 
addition of the CASP-ACSA RTI Partnership 

Celebrating 60 Years

Help Students Succeed Academically, Emotionally, and Socially
A student's academic success is not always determined in the classroom. Often 
"non-academic" factors affect the educational experience.  As a School Psychologist,
you can work with students and youth outside the classroom to make a difference 
in their ability to be academically, emotionally, and socially successful.

The School Psychology Credential Program, with an M.S. and Ed.S., 
at Chapman University College will prepare you to be a qualified, knowledgeable, 
and skilled School Psychologist for grades K-12.

The Preliminary Administrative Services Credential (Tier I) Program
at Chapman University College will prepare practicing School Psychologists who 
seek to assume an Administrative position in their profession.

To learn more about these programs call 866-CHAPMAN
or visit us online at www.chapman.edu/cuc/casp

School Psychology and Preliminary
Administrative Services Credential

Date: 11/28/07
Client: Chapman Argyros
Contact: Kristin Higgins
Job # 2007894
Size: 9.25” x 6.25”
Publication: San Diego Outreach - CASP
Insertion Dates: Winter, Spring, Summer, Fall

School Psychology Ed.S. is currently offered at the following locations:
Modesto • 5222 Pirrone Court

San Diego • 7460 Mission Valley Road

Walnut Creek • 2950 Buskirk Avenue, Suite 200

Preliminary (Tier I) Administrative Services is offered at the following locations:
Antelope Valley, Coachella Valley, Fairfield, Folsom, Hanford, Modesto, Monterey, Moreno Valley, 

Ontario, Roseville, San Diego, Santa Maria, Victor Valley, Visalia, Walnut Creek, Yuba City

Chapman University is accredited by, and is a member of, the Western Association of Schools and Colleges.
Teacher training and credential programs are accredited by the California Commission on Teacher Credentialing.

continued on page 9
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Barbara Lewis Mill

CASP will be back in Riverside for the 60th Annual Convention, March 12-14, at the Riverside Con-
vention Center, Marriott and the Mission Inn. Mark the date on your calendar today!

The Convention Committee, chaired by Roger McCoy, has many new events and pro-
grams planned for this anniversary convention. Student events will be bulked up, for 

example, with a student-run room for special sessions, papers and panels. Mentors 
and pizza may be on the menu as the Convention Committee strives to match 
students to practitioners for candid discussions of school psychology today. And, 
for those who have been asking, beer may join wine for tasting at the “For the 
Children” auction and tasting fund-raising event.

Riverside Publishing has agreed to be the lead corporate sponsor of this very 
special event. The publisher was the lead corporate sponsor at the 2005 con-
vention, which nearly broke the CASP Convention attendance records.

One keynote speaker has been announced. Dr. Nancy Mather is a professor 
at the University of Arizona in the department of 
Special Education, Rehabilitation, and School Psy-
chology. She specializes in the areas of assessment, 

reading, writing, and learning disabilities. She has 
served as a learning disabilities teacher, a diagnosti-

cian, a university professor, and an educational consul-
tant.

Her keynote, titled “Let’s Stop Monkeying Around: What We 
Know about Reading Disabilities,” will focus on the fundamental 

facts we know about reading disabilities. Dr. Mather will touch upon: 
the history of reading assessment; the need for comprehensive assess-

ment, including assessment of cognitive and linguistic processes; the importance of 
identifying strengths and weaknesses for selecting instructional interventions; the role of RTI and ability-achievement 
discrepancies in the identification process; the importance of using differentiated instructional methodologies; and 
the need for highly trained, competent reading teachers.

Dr. Mather has published numerous articles and conducts workshops on assessment and instruction nationwide. She is a co-author on the 
Woodcock-Johnson III and has co-authored two books on interpretation and application of the WJ III: Woodcock-Johnson III: Reports, Recom-
mendations, and Strategies (Mather & Jaffe, 2002) and Essentials of WJ III Tests of Achievement Assessment (Mather, Wendling, & Woodcock, 
2001). In addition, she has recently co-authored the books: Learning Disabilities and Challenging Behaviors: A Guide to Intervention and Class-
room Management (2nd ed.) (Mather & Goldstein, 2008), Evidence-based interventions for students with learning and behavioral challenges 
(Morris & Mather, 2008) and Essentials of Assessment Report Writing (Lichtenberger, Mather, Kaufman, & Kaufman, 2004).

There is still time to get your presentation proposal to the CASP office to be considered for the 2009 annual conference. Deadline is July 14. For 
more information go to www.casponline.org and click on Events. Then click on Convention 2009 and scroll down to the Call for Presenters. Be 
sure to download and read the PDF version; that is where you will find instructions for submitting proposals. The Call for Proposals is also in the 
Spring 2008 issue of CASP Today.

Save the Date for CASP Convention 2009

Celebrating 60 Years Dr. Nancy Mather 

A brief review of our final 07-08 year-end will be published via our monthly email news in August 2008. The Fall 
issue of CASP Today will feature our year-end charts and analysis as usual.  

Thus, it is with optimism and encouragement that we take this opportunity to welcome Barbara Lewis Mill to the 
position of CASP Treasurer for the next two years. I will move on to President-Elect of CASP and will continue to 
support the CASP Office and our new treasurer, as CASP along with the other members of education community 
move through the ongoing state budget challenges.

Don’t hesitate to renew your membership today! To do so means that you will be continuing to support the 
only organization in California that has successfully supported the profession for close to 60 years. Our strength 
as an organization lies solely in your continued support. Join online now at: www.casponline.org   

 

Treasurer’s Report  continued from page 8
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School psychologists are often confronted 
with ethical dilemmas. While some dilem-
mas can be resolved quickly, others require 
extensive deliberation and problem-solving. 
For these situations, a formal ethical problem-
solving model has recently been developed 
for specific application to ethical dilemmas 
faced by school psychologists. The Ethical 
DECISIONS Model

for School Psychologists (Van Divner & Champ 
Morera, 2007) provides a step-by-step proce-
dure for guiding ethical decision making by 
school psychologists. This article will portray a 
practical application of the Ethical DECISIONS 
Model for School Psychologists by providing a 
brief example designed to supply the reader 
with an overview of how to apply the steps 
when confronted with an ethical dilemma. 
The example chosen incorporates admin-
istrative pressure, as this is a type of ethical 
dilemma that school psychologists are likely to 
face at some point during their careers. For 
a more thorough explanation of each step, 
the reader is referred to the Ethical DECSIONS 
Model for School Psychologists (Van Divner & 
Champ Morera, 2007).

1. Describe and recognize the problem 

situation.
Lisa, a school psychologist, is in the process of 
conducting a routine re-evaluation on John, a 
student who is identified as having an Emo-
tional Disturbance (ED) and is placed in an out 
of district, full-time special education place-
ment. After examining the data, she believes 
that John has made significant progress and 
no longer meets the criteria for an ED. As a 
result, she plans to recommend to the mul-
tidisciplinary team (MDT) that they reclassify 
John as Other Health Impaired (OHI) due to 
some minor behaviors that remain. These 
difficulties continue to occasionally interfere 
with his learning and which, she believes, are 
a result of his Attention-Deficit Hyperactivity 
Disorder. Lisa shares her plans with the super-
visor of special education.

However, aware that Lisa’s expertise is well 
respected by the MDT, the supervisor insists 
that Lisa change her recommendation to the 
MDT. The supervisor threatens Lisa with dis-
ciplinary action if she insists on recommend-

Ethical decisions model 
Psychologists: Application in the School Setting

ing a change of category of exceptionality to 
the MDT. Lisa meets with her supervisor in an 
attempt to negotiate an equitable solution; 
however, they were unable to reach an agree-
ment.

2. Evaluate if multi-cultural issues 
impact the situation. Gather input 
from those involved. Consult with 
other professionals to gain another 
perspective on the situation.
John, the student on whom Lisa is conduct-
ing the re-evaluation, is a minority student. 
Because of this fact, Lisa considers the pos-
sibility that a lack of sensitivity for multi-cul-
tural issues is involved in the situation. Upon 
reflection, however, she realizes that she has 
frequently worked with a diverse population 
and her supervisor has never attempted to 
intervene in any of those situations. In addi-
tion, she frequently has discussions with her 
colleagues and does not recall any of them 
feeling pressure from their supervisor regard-
ing multi-cultural issues. After considering 
that multi-cultural issues may be impacting 
the situation, Lisa concludes that they are not 
involved.

3. Consider the student’s needs, 
vulnerabilities, and motivations.
At this step it is important for Lisa to ask herself, 
“If John needs to continue to receive services, 
then what category of exceptionality is most 
appropriate to reflect his educational needs?” 
When examining the evidence in this case, it 
appears that John has responded positively to 
the services provided. For the past four months 
he has been able to maintain the highest level 
of the behavior management plan and posi-
tive reinforcement level system implemented. 
Based on John’s progress, it appears he may 
be eligible for services under OHI instead of 
ED, but that decision must be made by the 
MDT; any decision regarding placement will 
be made by the IEP Team. Unfortunately, a 
student’s input is seldom elicited when special 
education evaluations occur. However, since 
the outcome will affect John’s educational 
future, it is appropriate to consider his views 
in the process. Lisa may want to discuss the 
re-evaluation with John, allowing his progress 
to be reviewed with him and gaining insight 
into what John perceives as his strengths and 
needs. This information should then be taken 

into consideration in the process of resolving 
the ethical dilemma.

�. Identify relevant district policies, 
ethical guidelines, and school law. 
Identify and prioritize any conflicting 
ethical guidelines.
State Special Education Law and Regulations 
need to be consulted as this dilemma involves 
determining the most appropriate special edu-
cation category for John. The two categories 
of exceptionality to be considered by the MDT 
are ED and OHI. According to the Regulations, 
“Emotional disturbance is defined as follows: 
(i.) The term means a condition exhibiting one 
or more of the following characteristics over a 
long period of time and to a marked degree 
that adversely affects a child’s educational 
performance: (A) an inability to learn that 
cannot be explained by intellectual, sensory 
or other factors; (B) An inability to build or 
maintain satisfactory interpersonal relation-
ships with peers and teachers; (C) Inappropri-
ate types of behavior or feelings under normal 
circumstances; (D) A general pervasive mood 
of unhappiness or depression; (E) A tendency 
to develop physical symptoms or fears associ-
ated with personal

or school problems...” (PDE, 2001, p. 2). OHI 
is defined as “having limited strength, vitality 
or alertness, including a heightened alertness 
to environmental stimuli, that results in limited 
alertness with respect to the educational envi-
ronment, that – (i) Is due to chronic or acute 
health problems such as asthma, attention 
deficit disorder or attention deficit/hyperac-
tivity disorder... and (ii) Adversely affects a 
child’s educational performance” (PDE, 2001, 
p. 2-3). When John first qualified for services, 
the MDT determined that he met the criteria 
for special education services under ED. How-
ever, given the definitions for ED and OHI, at 
this reevaluation, Lisa believes that John now 
appears to fit only the criteria for OHI and 
plans to recommend a change in his category 
of exceptionality to the MDT.

�. Solutions – generate a list of possible 

resolutions.
a. Lisa considers acceding to her supervisor’s 
wishes in order to maintain their relationship 
and avoid any further professional discomfort.

By Carrie Champ Morera & Bob Van Divner

continued on page 11
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b. Lisa considers taking a defiant stance 
toward her supervisor’s directives and consid-
ers filing a complaint with the Pennsylvania 
Department of Education (PDE).

c. Lisa considers requesting that another psy-
chologist be assigned to complete the evalu-
ation.

d. Lisa considers emphasizing to her supervi-
sor her role as one member of the MDT and 
is only making a recommendation to the 
team to change John’s exceptionality from ED 
to OHI. Ultimately, the final decision will be 
made by the full MDT and does not rest with 
Lisa alone.

6. Identify the option which best 
protects the needs of the child and 
evaluate the possible solutions.
When considering solutions “a” and “c,” 
these do not place the needs of the child as 
primary and considers Lisa’s needs above 
John’s. When solution “b” is examined it is 
a no-win situation; not only could this action 
negatively impact Lisa’s professional relation-
ship with her supervisor, it could also place 
her position as a school psychologist in the 
district in jeopardy. Solution “d” appears to 
be the best course of action for Lisa. It is the 
one solution that is consistent with the legal 
eligibility requirements and maintains the best 
interest of the child as the primary focus. The 

data from the reevaluation also supports this 
solution as the appropriate course of action.

7. Outcome – once you make the 

decision, envision the outcome.
Lisa foresees the problem being resolved in 
the following manner. The solution that puts 
John’s needs above the others is to appropri-
ately identify him under the correct category 
of exceptionality. As such, Lisa plans to rec-
ommend to the MDT that John’s exception-
ality be changed to OHI and then plans to 
leave the final decision up to the team. This 
would allow the IEP team to consider the least 
restrictive placement to meet his needs. Addi-
tionally, the least restrictive special education 
identification category and placement would 
enable John and his family to see that John’s 
progress has been recognized.

8. Negotiate obstacles by anticipating, 
planning the procedure, and 
implementing the decision.
Lisa recognizes that her supervisor and the 
supervisor of special education program will 
not be pleased with her decision to recom-
mend the change in exceptionality to the 
MDT. She will need to develop a plan to com-
municate with her supervisor prior to the MDT 
meeting about her decision. Lisa may plan to 
negotiate any potential conflicts that could 
arise as a result of the supervisor of special 

education’s attendance at the MDT meeting. 
She will also need to plan how to present her 
findings and recommendation to the MDT 
and anticipate their reactions.

Reprinted from InSight, the newsletter of the 
Association of School Psychologists of Penn-
sylvania, Summer, 2007.  
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School Psychology in the Juvenile Court & Community Schools
By Wendell J. Callahan, Ph.D., San Diego County Office of Education, San Diego State University

School psychologists in the San Diego County 
Juvenile Court & Community Schools (JCCS) 
embrace a variety of unique professional 
activities with extraordinarily high frequency. 
Indeed, San Diego County JCCS enrolls over 
15,000 students per year in grades K through 
12, with over 80% of our students in the 
high school grades.  While our school psy-
chologists are certainly engaged in the typi-
cal activities of individual assessments, IEP 
meetings and behavioral interventions, JCCS 
practitioners often engage in the application 
of a broader range of methods from the social 
sciences. Each individual student referred to 
the Juvenile Court & Community Schools, 
whether through expulsion from their home 
school district, incarceration or custody as a 
dependent of the court, comes with a unique 
social history. 

JCCS psychologists are challenged to discern 
the impact of social structural factors such as 
institutional racism, ineffective prior school-
ing, extreme mobility, inadequate housing 
and poverty on student performance. Simul-
taneously, individual student factors must be 
considered such as antisocial behavior, mental 
health and substance abuse while working 
with teachers and other professionals to maxi-
mize the developmental assets of each student 
in order to accelerate student achievement. In 
our secondary schools, this may involve con-
sultation with the student, teachers, parents, 
probation officers, court-appointed advocates 
and/or social workers to design an educational 
program for students with academic skill lev-
els ranging from below-grade level (i.e., both 
in terms of credits completed and proficiency 
levels) to well above grade level to achieve a 
passing score on the California High School 
Exit Examination (CAHSEE), complete the 
General Education Development Test (GED) to 
obtain the California High School Equivalency 
Certificate, or sit for Advanced Placement 
Examinations.

Collaboration with professionals in the edu-
cational setting as well as from the juvenile 
justice, social service, mental health and 
community-based organizations are part of 
the JCCS psychologist’s daily practice. With 
overlapping multiple systems involved with 
each JCCS student, this type of interagency 
negotiation is critical to ensuring a positive 
outcome for our students. Perhaps the most 
important collaboration the school psycholo-
gist acts to facilitate is the alliance formed 
with our students’ family. With the majority 
of our students each year being new clients of 
these multiple agencies, the school psycholo-

gist often serves a critical role in assisting the 
student and parents in navigating the IEP 
process as well as the complex course of the 
expulsion and reinstatement process or the 
transition process from incarceration back to 
the home community.

Overall, school psychologists within the Juve-
nile Court & Community Schools engage in a 
broad range of activities, while they serve a 
wide age and grade span of students. Each 
student and family faces their own set of chal-
lenges as they negotiate multiple educational, 
judicial and social systems which are not 
necessarily structured to ensure positive out-
comes. However, schools psychologists bring 
a variety of professional skills to bear as they 
endeavor to effect positive change on behalf 
of the students and families they serve.

Dr. Callahan holds a Ph.D. in Clinical Psychol-
ogy with a specialty in experimental psycho-
pathology from the University of California, 
San Diego and San Diego State University as 
well as Master of Science Degree in Counsel-
ing and School Psychology from San Diego 
State University. Dr. Callahan is director of 
Assessment, Research and Pupil Services for 
the San Diego County Office of Education 
Juvenile Court & Community Schools. He is 
also a California Licensed Educational Psychol-
ogist and an adjunct professor of psychology 
at San Diego State University. Dr. Callahan can 
be reached at callahan@sdcoe.net .  

continued on page 11
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Bay Area Autism Trends
Note: This report from the state departments of Education and Developmental Services illustrates the significant increase in the growth rate of 
autism in the San Francisco Bay Area. Although it focuses on just one region of California, those in the educational community know that similar 
increases can be found throughout the state. This June 2008 report may be used by school psychologists and others to show how autism is 
affecting school communities.

Overview
The following report provides a current 
update on the autism growth rate in the San 
Francisco Bay Area. The charts and data for 
this report were gathered from the California 
Department of Education’s (CDE) DataQuest 
database1 and the California Department of 
Developmental Services’ (DDS) Client Char-
acteristics report2. The reports are generated 
annually (December) and quarterly respec-
tively.

Reporting Difference Between 
DataQuest (CDE) and Regional 
Center Numbers (DDS)
It is important to understand the significant 
differences in the data sets that are used 
to generate the CDE and DDS reports. The 
CDE numbers only focus on public/charter 
school enrollment from the ages of 3 to 22 
years. While the CDE recognizes students 
with Aspergers (a form of autism commonly 
referred to as “higher functioning”) in their 
data, the DDS does not provide services to 
individuals with Aspergers. However, the DDS 
does include one of the largest age groups of 
autism in Early Start (0-3 years) as well as indi-
viduals with autism over the age of 22 years 
of age.

Union and Unified School 
Districts
Dedicated union elementary school districts 
will generally see a much higher ratio of 
autism than their union high school coun-
terparts since roughly 70-80% of all autism 
students are currently in the elementary and 
middle school grades and aging through the 
system. (see age graph below.)

CA Department of Education 
(CDE) Data
The CDE DataQuest numbers are generated 
at the end of the second academic quarter 
(December) of each year. The graph for Santa 
Clara County best represents the typical trend 
for autism growth over the last seven years.

The significant starting growth rate at 3 years 
of age can be attributed to the availability 
of early intervention programs run by the 

Regional Center for children under the age of 
3 years.

In the seven year period from 2000 to 2007, 
the average annual increase in autism has 
ranged from 13% to 20% across the six coun-
ties in the following table. During that same 
period, the annual student enrollment has 
remained effectively flat or slightly declining. 
While the national statistic for autism is widely 
quoted at 1:150, the Bay Area schools tend to 
operate at the national statistic or below.

While the aggregate growth rate for autism in 
the school system appears to be a consistent 
upward trend, the coverage of services vary 
significantly on a district basis. This exposure 
may be compounded by the migration of par-
ents into school districts that are known to 
have more autism support. 

Santa Clara County saw a net increase of 298 
Autism students for the 2007-08 school year. 
This equates to roughly 30 dedicated autism 

Pacific Autism Center for Education
1880 Pruneridge Ave, Santa Clara, CA 95050  voice (408) 245-3400  fax (408) 260-7267 

research@pacificautism.org   http://www.pacificautism.org

1

Connect  Support Educate
Autism Trends

Since 2000, 
Santa Clara 

County schools 
have seen an 

increase in 
Autism of 17%
annually (CDE)

Since 1993, the 
CA DDS has 

seen an Autism 
increase of  
652% (DDS)

One out of 
every 109

students in San 
Mateo County 
receive special 

education 
services for 
Autism (CDE)
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consumers 
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by 289% (DDS)

Bay Area Autism Trends
June 2008 

Overview  
The following report provides a current update on the Autism growth rate in the San Francisco Bay 
Area.  The charts and data for this report were gathered from the CA Department of Education’s 
(CDE) DataQuest database1 and the CA Department of Developmental Services’ (DDS) Client 
Characteristics report2.  The reports are generated annually (December) and quarterly respectively.  

Reporting Difference Between DataQuest (CDE) and Regional Center Numbers (DDS) 
It is important to understand the significant differences in the data sets that are used to generate 
the CDE and DDS reports.  The CDE numbers only focus on public/charter school enrollment from 
the ages of 3 to 22 years.  While the CDE recognizes students with Aspergers (a form of Autism 
commonly referred to as “higher functioning”) in their data, the DDS does not provide services to individuals 
with Aspergers.  However, the DDS does include one of the largest age groups of Autism in Early 
Start (0-3 years) as well as individuals with Autism over the age of 22 years of age. 

Union and Unified School Districts 
Dedicated Union Elementary School Districts will generally see a much higher ratio of Autism than 
their Union High School counterparts since roughly 70-80% of all Autism students are currently in 
the Elementary and Middle School grades and aging through the system. (see age graph below)

CA Department of Education (CDE) Data 
The CDE DataQuest numbers are generated at the end of the second academic quarter 
(December) of each year.  The graph for Santa Clara County best represents the typical trend for 
Autism growth over the last seven years. 
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The significant starting growth rate at 3 years of age can be attributed to the availability of Early 
Intervention programs run by the Regional Center for children under the age of 3 years. 

In the seven year period from 2000 to 2007, the average annual increase in Autism has ranged 
from 13% to 20% across the 6 counties in the following table.  During that same period, the annual 
student enrollment has remained effectively flat or slightly declining.  While the national statistic for 
Autism is widely quoted at 1:150, the Bay Area schools tend to operate at the national statistic or 
below. 
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classrooms that were added in the past aca-
demic year. With many districts consolidating 
their autism program onto dedicated cam-
puses, the cost and challenges of longer trans-
portation has become a critical issue.

The CA DDS provides services in the local 
community through a partnership with 21 
regional center areas. The regional centers 
provide virtually all the other state services not 
provided by the CDE during the school years 
from 3 to 22 years of age. This includes early 
intervention, respite, residential care and adult 
vocational/day services. Because of this breath 
of coverage, the regional centers provide the 
greatest comprehensive data set for autism in 
California (with the exception of Aspergers 
which is excluded from service).

Following the same trend in the school sys-
tem, Santa Clara County continues to lead 
the way in the highest growth rate for autism 
services. Therefore, it is not surprising that the 
San Andreas Regional Center also shares that 
distinction with a 297% increase in its autism 
rate over a period of just five years.

While the California school system has expe-
rienced an annual 19% increase in autism, 
the regional centers have grown at a slightly 
lower 16% annual rate. The difference can 
most likely be attributed to the larger autism 
diagnosis in the 6-18 year range as well as the 
addition of Aspergers students in the school 
autism population.

Both the CDE and DDS data trends highlight 
some significant future challenges for both 
the schools and the supporting disability com-
munity service agencies. In the school dis-
tricts, the shifting wave of increasing autism 
ages will put a dramatic strain on high school 
programs which must now contend with the 
larger numbers of autism students. This issue 
is compound by the less structured routine 
of high school which puts significantly more 
stress on the autism students resulting in 
greater incidents of behaviors.

The second greatest shift in the trend is the rise 
in need for vocational services and day activity 
support for the great number of graduating 
autism students. This is particularly challeng-
ing for those individuals with Aspergers who 
don’t have any specific resources available 
after graduation.

continued from page 11

Autism

Continued on Page 15
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The third major impact point is the significant 
number of individuals with autism that are 
under the age of 18. With over 77% of the 
CA DDS system with autism residing in the 
home of a parent or guardian, the need for 
supported living services and residential pro-
grams will become significant as this popula-
tion moves into adulthood.

On one final note, there is no reliable data 
to identify the incident rate of Aspergers 
alone in the school system. However, if the 
DDS numbers reflect the best indication of 
autism diagnosis without Aspergers, the vari-
ance between the CDE numbers and the DDS 
numbers are a good indication. Looking at the 
ages from 6-9 alone, the variance is roughly 
50% which represents a significant number 
of Asperger and similar high functioning levels 
of autism in the population.

About PACE
The Pacific Autism Center for Education is a 
non-profit agency that provides high qual-
ity programs for individuals with autism and 
associated developmental disabilities living in 
the San Francisco Bay Area with its headquar-
ters in Santa Clara.

PACE services include early intervention, a 
preschool, a K-12 school, an adult day voca-
tional program and residential homes along 
with other supporting services such as parent 
clinic training and school district program con-
sulting.

Data Reference Note:
1CA Department of Education DataQuest 

Database – ht tp : / / data1.cde.ca .gov /
dataquest/dataquest.asp.

2CA Department of Developmental Services 
CDER–http: / /www.dds.cahwnet.gov /
FactsStats/QuarterlyReports.cfm. 
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Title V Update: 
A Call to Action

CASP Legislative visits: Assemblywoman Julia Brownley, D-Santa Monica, met with, from left, CASP 
President Doug Siembieda, Legislative Chair Jim Russell, Executive Director Suzanne Fisher and  
Legislative Assistant Monica Crouch.

By Betty Connolly
CASP Past President

CASP has been very involved in monitoring 
the proposed amendments to the Title 5 Reg-
ulations that relate to school psychology and 
non-public schools. The proposed amend-
ments significantly limit who can provide 
psychological services to students enrolled in 
non-public schools. 

Currently, psychological services are provided 
by Credentialed School Psychologists, Licensed 
Educational Psychologists, Marriage/ Family 
Therapists and Licensed Clinical Social Work-
ers. Should the new regulations be adopted, 
only Doctorate Level Licensed Psychologists 
could provide psychological services to stu-
dents in non-public schools. 

These amendments were initially presented to 
the State Board of Education in January, 2008 
and the initial hearing was on the State Board 
of Education (SBE) agenda for March. However, 
the item was pulled from the March agenda, 
possibly as a result of the concerns expressed 
by several stakeholder groups including CASP. 
The item has subsequently been added and 
pulled from both the May agenda and most 
recently the July agenda of SBE. The California 
Department of Education (CDE) continues to 
study the issue and has referred the document 
to their attorneys for review and comment. 
However, as of this writing, CDE has not indi-
cated that it will recommend any change to 
the proposed regulations.

CASP continues to need your support to 
ensure that policy makers are aware of this 
very critical issue and the potential impact 
on students and school districts in California. 
Additional background information about the 
proposed changes can be found on the CASP 
website. Also available on the website are 
sample letters and addresses of policy makers 
who should be contacted. 

Legislative Update
By Jim Russell, Legislative Chair & Jeff Frost, CASP Legislative Advocate

to services provided by specially trained and 
appropriately credentialed personnel

•  A full range of services available to students 
in public school settings would not be avail-
able in NPS (which contradicts the underly-
ing purpose for revision of the regulations).

Due to the opposition expressed by CASP and 
other organizations, these proposed regula-
tions have been pulled from the July 2008 SBE 
agenda. However, CASP will continue to fight 
these proposals. 

CASP Leadership Meeting With 
Key Legislators
Over the last few weeks, CASP leaders have 
met with several key legislators in an effort to 
broaden the profile of the organization and 
to lobby our most important issues. On May 
25, then-President-Elect Doug Siembieda, 
Legislative Chair Jim Russell, Executive Direc-
tor Suzanne Fisher and lobbyist Jeff Frost met 
with Senator Darrell Steinberg who is the 
incoming President Pro Tem of the Senate. We 
discussed several of the most critical issues 
facing school psychologists, including the 
need to send Proposition 63 mental health 
funds to local agencies in a more expedited 
manner, the status of pupil services given the 
proposed cuts in the 2008-09 state budget 
and the growing impact of autism in our 
schools. Senator Steinberg was very open to 
our concerns and indicated his on-going sup-
port for the work that CASP is doing.

On June 12, CASP leaders again came to 
Sacramento to meet with several other leg-

CASP Continues To Focus On 
Proposed Title V Regulations
For several months the California State Board 
of Education (SBE) has been scheduled to 
adopt revisions to the federal Title V regula-
tions. These regulations include amendments 
to Non-public Schools and Agencies. One of 
the changes proposed to the Title V Regula-
tions would make a significant policy change 
to the current special education requirements 
for local school districts and CASP strongly 
opposes these changes.  

Specifically, the proposed changes significantly 
limit who can provide psychological services to 
students enrolled in non-public schools. Cur-
rently, psychological services are provided by 
Credentialed School Psychologists, Licensed 
Educational Psychologists, Marriage/ Family 
Therapists and Licensed Clinical Social Work-
ers. Should the new regulations be adopted, 
only Doctorate Level Licensed Psychologists 
could provide psychological services. We 
strongly believe that the proposed amend-
ment is outside of the bounds of regulations 
and would result in significant costs and delays 
to school districts. 

The proposed amendment would have the 
following impact on schools:

•  A significant increase in the cost of Non-
Public School (NPS) placements

•  A shortage of Licensed Psychologists to 
provide necessary services

•  An inability to provide services currently 
specified in student IEP’s

•  A negative impact on some of California’s 
most challenging students by limiting access 

continued on page 17
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islators as a part of CASP Legislative Day in 
Sacramento. Again, Doug Siembieda, Jim 
Russell, Suzanne Fisher, Monica Crouch and 
Jeff Frost met with several legislators and 
key staff that have a major impact on school 
policy and budgets. We met with Assem-
bly Member Julia Brownley, the Chair of the 
Assembly Budget Subcommittee on Educa-
tion and a member of the Education Commit-
tee, and Assembly Member Paul Krekorian, a 
member of the Assembly Appropriations and 
Human Services Committees. We also met 
with key staff members for Senator President 
Pro Tem Don Perata, Senate Appropriations 
Committee chair Senator Tom Torlakson, 
and Lynn Lorber the policy consultant for 
special education issues in the Senate Educa-
tion Committee. These were very successful 
meetings that served to increase the profile of 
CASP and enabled us to advocate for a num-
ber of important policy positions.

CASP Opposing Costly Special 
Education Bills
There are two special education bills that are 
troublesome to CASP and on which we have 
taken positions of oppose.  

AB 2717 (Lieber) would make a change in 
the “burden of proof” requirement for spe-
cial education proceedings. This bill would 
counteract the recent ruling of the Supreme 
Court in Schaffer v. Weast. Under the 1975 
federal law (IDEA), parents who believe public 
schools fail to provide their disabled children 
with a “free appropriate education” (FAPE) 
may seek redress in a hearing before an inde-
pendent arbiter. In some states, lawyers or 
retired school administrators work part-time 
as hearing officers. Elsewhere, a full-time offi-
cial handles special education hearings as part 
of a broader caseload. Currently in California, 
the Office of Administrative Hearings handles 
these reviews. 

CASP opposes AB 2717 because the change 
in the burden of proof has the potential for 

a significant increase 
in the costs that could 
place an undue finan-
cial burden on districts 
in a time of extreme 
budget cutbacks. 
Additionally, CASP 
believes the bill does 
not reflect the intent 
of the federal IDEA 
special education 
law. AB 2717 would 
instead reverse this 
burden, and create a 
new state mandate 
and result is signifi-
cant costs associated 
with additional filings 

for fair hearings. The bill is currently in the 
Senate Education Committee.

AB 2783 (Plescia) would require that certain 
foster youth be assessed within 30 days of 
being enrolled in school. Specifically, the 
measure would shorten the timeline (from 60 
working days to 30 calen-
dar days) for a pupil who is 
placed in a level 12, 13 or 
14 classification in a group 
home or community treat-
ment facility to complete 
their Individualized Educa-
tion Plan (IEP) and to deter-
mine eligibility.  

CASP opposes this bill 
because it goes beyond 
the requirements of 
the 2004 federal IDEA 
requirements. Making 
this change would require 
a much shorter timeline 
than we believe is reasonable. While CASP 
would like to see all students assessed as early 
as possible, given the current level of resources 
at the district and SELPA levels, shortening 
this timeline is simply not a realistic remedy. 
The shortened timelines prescribed in the bill 
could cost a district approximately $30,000 
-$60,000 annually depending on the size of 
the school district (this amount would pay for 
additional staff time for both school psycholo-
gists and special education teachers). AB 2783 
is in the Senate Education Committee.

State Budget Actions Still 
Grinding On
On May 30, the Assembly Budget Sub-Com-
mittee (#2) on Education Finance took final 
actions on the 2008-09 Budget. On a strict 
party-line vote (Democrats-yes, Republicans-
no), the sub-committee voted to increase 
K-14 (Proposition 98) funding by $2.3 billion 
above the level proposed by the Governor in 

his May Revision. According to the sub-com-
mittee chair, Julia Brownley (D-Santa Monica), 
this increase for education will be made pos-
sible by an additional $6 billion in taxes/rev-
enue above the additional revenue proposed 
in the May Revision. No further information 
was released by the sub-committee on the 
details of these additional taxes to be pro-
posed by Assembly Democrats. There was 
also no discussion about the Governor’s pro-
posal to securitize the state lottery.

On Thursday June 5, the Senate Budget Sub-
committee on Education Finance took final 
actions on the 2008-09 Budget. Following 
the lead of the Assembly from the prior week, 
the Senate budget subcommittee voted to 
increase K-14 (Proposition 98) funding by 
$3.0 billion above the level proposed by the 
Governor in his May Revision (and $700,000 
above the Assembly). As in the case of the 
Assembly, this increase for education will be 
made possible by additional taxes/revenue 
above the additional revenue proposed in the 
May Revision.

These actions are the next step in what is likely 
to be a long summer of 2008-09 State Budget 
negotiations. The key to this action is that the 
Democratic members have moved a budget 
proposal that expands programs and services 
that can only come from additional revenues 
(i.e. taxes). The Republican members of both 
subcommittees stated that they liked the addi-
tional spending for K-14 education but could 
not support these actions because there was 
no revenue to pay for these increases (i.e. no 
new taxes). For legislative Democrats, these 
actions, and those of the other budget sub-
committees enables them to now talk about a 
budget that they can support, rather than talk 
about a budget (i.e. the Governor’s May Revi-
sion) that they do not support. The budget 
conference committee is currently meeting 
to finalize the budget and then send it to the 
floor of each house. Clearly, that will not be 
the end of this protracted negotiation which 
could last throughout the summer. 

CASP President Doug Siembieda with Assemblyman Paul Krekorian, 
D-Burbank, and Legislative Chair Jim Russell.

CASP Legislative Advocate Jeff Frost, state Sen. Darrell Steinberg, D-
Sacramento, and CASP Legislative Committee Chair Jim Russell.
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Inspiring Mentors Honored 

continued on page 17

As I edit my final issue of CASP Today, 

and turn over the job of Editor to the 

very capable Dr. Brian Leung, I want 

to take this opportunity to thank the 

incredible staff of CASP, and espe-

cially Heidi Holmblad, without whom 

this publication would simply not 

be what it is today. Heidi has been 

working ‘behind the scenes,” so to 

speak, on every issue that I and previ-

ous editors have had the privilege of 

working. I cannot thank her enough 

for her insight, devotion to our pro-

fession, and her high standards for 

our publication. I have relied on her 

time and time again to ensure that 

CASP Today is the quality newsletter 

that it is.

I would also like to take this oppor-

tunity to encourage all members to 

submit articles for CASP Today. While 

we try to publish articles on research 

to practice, and to keep up with spe-

cial education laws and changes, we 

also like to hear from our practitio-

ners. Everything you do in the field 

is worthy of sharing with others, and 

we know that many of you are doing 

amazing things in your schools every 

day. So share! We want to hear from 

more of you, as this is your newslet-

ter, not one written only by board 

members, staff, and/or researchers 

and trainers.

I wish Dr. Leung and our new Presi-

dent, Doug Siembieda, the very best 

for a wonderful year for CASP and 

for CASP Today. With your help, 

together we can continue to provide 

one of the top state school psychol-

ogy newsletters in the country.

—Bobbie Kohrt

     

A Word From 
Your Editor

For the past three years, CASP has honored 
mentors for their inspiration and devotion to 
new school psychologists and the profession. 
At the convention held in March in Burlngame, 
seven mentors were honored by those they 
had mentored. Here are some of their stories:

Howard Gellerman, By Steven Rude: I 
met my mentor, Howard Gellerman, at one 
of our monthly staff in-service meetings back 
in October 1991. At the time, I was a long 
haired, shy but rebellious school psychologist. 
Howard saw a part of him in me and led me in 
the right direction. I was right out of graduate 
school and thought that I new everything. My 
first assignment was Fremont High School, 
deep in South Central Los Angeles. Howard 
had been a school psychologist for 15 years at 
the time and spent most of his time working 
at schools within the inner city. He encour-
aged me to embrace the parents and have an 
open heart with the most troubled kids.

He was an amazing role model! He volunteered 
much of his free time, working as a basketball 
coach for an inner city high school. He taught 
me to have patience, flexibility and to always 
have an open mind. Both Howard and I were 
assigned to the Crisis Team within Los Ange-
les Unified so we were often sent to schools 
after there was a shooting or suicide. Howard 
taught me how to be very compassionate at 
work with the importance of leaving certain 
feelings at work when I leave at the end of the 
day. He taught to me to laugh and encour-
aged me to be a better person.

Now, some 17 years later, Howard and I remain 
close friends and we talk each day before 
work. We have encountered much together, 
nothing seems to faze us anymore. Since we 
both work with children who have very inten-
sive programs, it is helpful for us to talk and 
vent out our daily stressors. He is at the Non 
Public School Unit for LAUSD; I work for the 
same unit but am assigned to a non-public 
school called Vista. I still seek not only his 
advice but more importantly his friendship. I 
am eternally indebted to my dear friend and 
my mentor, Howard Gellerman.

Mike Harrison by Jennifer Clark: It is with 
great pleasure that I nominate my colleague 
and friend, Mike Harrison, to be honored as a 
phenomenal mentor in the field of school psy-
chology. From the day I entered this field as 
an inexperienced and unconfident first-year 
psychologist, he treated me like I was a fellow 
veteran psychologist even on the days when I 
was hesitant to make a decision without seek-
ing his input first. He challenged me to go out 
of my comfort zone through encouragement 
that I had the necessary tools to do my job 
well and do what’s best for kids. His ability to 
be a good listener, having a heart of gold, and 
having a wealth of skills and experiences has 
made him an asset to me and has greatly con-
tributed to the school psychologist I am now. 
His love for children inspires me to be my per-
sonal best in order to make a difference in the 
lives of the children and families I serve.

Both Mike Harrison and Jennifer Clark work 
for the Calaveras County Office of Education.

Nancy Gronroos by Judith Burkharts-
meyer: Our other psychologists join me in 
the opportunity to celebrate the support and 
extensive knowledge that Nancy Gronroos 
willingly shared with each of us as we joined 
the Diagnostic Center staff. For even experi-
enced psychologists, the complex cases and 
the limited assessment time challenge us. 
I often consulted with Nancy on my assess-
ment plans, to analyze the multitude of our 
test data for critical information, and for the 
wording that would make my written sections 
comprehensible to both families and educa-
tors. Always making herself available, Nancy 
is the ideal coach; calm, reassuring and highly 
intelligent. Often presenting difficult news to 
families, Nancy has been our model for the 
compassionate, comprehensive and respect-
ful way to do so. A strong advocate for each 
child she sees, by her model she constantly 
challenges me to do my best as well.

Both Nancy Gronroos and Judith Berkharts-
meyer work at the Diagnostic Center, South-
ern California.

Do you have a mentor you would like to honor?  
Tell us about him or her! Go to www.casponline.org and click 

on What’s New. From the dropdown menu click on  

Mentoring Honors Program.
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The 2008 CASP Summer Institute was hosted this year at the Wyndham Hotel in San Jose June 17 through 
June 20. The series of topics included a Comprehensive Strand regarding Children and Youth with Emotional 
and Behavioral Problems, Autism Toolkit, Neurodevelopmental Assessment and Interventions, the CATS 

Assessment of English Learners, and for the first time the NASP PREPaRE School Crisis Intervention and Response Training. Presenters 
received overwhelmingly positive evaluations for their workshops.

The strand regarding children and youth with emotional and behavioral problems was presented by Dr. Brent Duncan, Shelley Hart 
and Margaret A. Sedor, who replaced Dr. Ray Easler (who is recovering from an automobile accident). Participants were guided 
through the best practices in the prevention, assessment and intervention phases of RTI in regards to emotionally disabled students. 
Assessment instruments were discussed to address student’s strengths as well as emotional and behavioral functioning. Participants 
were provided with in-depth focus on the criteria used to define emotional disturbance and the continuum between socially malad-
justed and emotional disturbance. Bipolar disorder in children was presented which reviewed identification, medication and interven-
tions. The interweaving of research and practical hands-on materials was well received by participants.

Dr. Sherry Fritts and Bev Long from the Diagnostic Center, Central California, provided a wide range of researched-based interven-
tions in working with students with autism. Participants were provided with exposure to an array of resources and materials in order 
to understand the student’s sensory, communication, social and behavioral needs. The participants left the workshop with practical 
information and resources to integrate into their daily work in 
the schools.

The Neurodevelopmental strand was presented by Jan Paulus, 
who teaches in the Psychology Department at Humboldt State 
University, and is in private practice. Her workshop reviewed 
neurodevelopmental concepts through both formal and infor-
mal methods. She specifically reviewed current standard-
ized measures frequently used by school neuropsychologists; 
the NEPSY-II, PAL-II and the D-KEFS. The participants were 
overwhelming positive about the material and expertise they 
received from Ms. Paulus.

Dyana Vukovich presented the Certification of Advanced Train-
ing and Specialization (CATS) program with the focus on the 
assessment of English learners. Participants were overwhelm-
ingly positive about the specialized training they received on 
the nuances of working with and evaluating English learners by 
understanding their enriched cultural, language and diverse backgrounds that they bring into the educational setting.  

Richard Lieberman and Melinda Susan launched the first Summer Institute-sponsored NASP PREPaRE School Crisis Intervention and 
Recovery training. The two-day workshop provided an overview of crisis intervention and recovery which is specifically designed for 
the school-based mental health professional. This is a workshop all school psychologists should considered participating in order to 
prepare school based teams in assisting their communities in responding, intervening and recovering from crisis events. 

Plans for Winter Conference are being made. The two-day event will take place December 5 & 6 at the Wyndham Hotel in San Jose. 

On tap will be workshops on emotional disturbance, RtI and reading, linguistic and cultural issues in the era of RTI, students and 
psychotropic and illegal drugs, and a workshop just for students. 

On Thursday, December 4, CASP will again join with the Association of California School Administrators for a pre-conference event, 
Building Capacity for Response to Intervention (RtI): Developing practical strategies for sustained outcomes.

Among the topics discussed will be: How do we build capacity for RtI? What steps and strategies should we take at our school sites 
to sustain outcomes? How should RtI work and fit with NCLB, standards-based instruction, developing professional learning com-
munities, and everything else we’re doing? These are common questions among districts and school sites that have recently begun 
their RtI journeys. Unfortunately, there have not always been a lot of answers or practical advice to these key questions. 

This pre-conference workshop will focus on answering those questions and providing educators practical recommendations to 
develop successful programs. It is designed for educators and their teams that are in the first phases (1-3 years) of RtI implementa-
tion. The workshop will highlight successful strategies for building program capacity and sustainability within the context of an RtI 
philosophy. The workshop will also be presented on November 5 in San Diego. Watch the CASP web site, www.casponline.org or 
the ACSA web site at www.asca.org for more information.

Summer Institute 2008
By Margaret A. Sedor, CPD Chair

Bev Long and Sherry Fritts discussing autism at CASP Summer 
Institute 2008.
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NASP Notes 
By Stephen E. Brock, Ph.D., NCSP
California Delegate to the  
NASP Delegate Assembly

This past June 6 and 7 the NASP Executive 
Council (EC) held it annual budget meet-
ings. Representing the Western Region at this 
meeting were Delegate Representatives Jean 
Ramage (HI) and Stephen Brock (CA). In addi-
tion, incoming Delegate Representative Don 
Blagg (NV) was also in attendance. As of July 
1, 2008, Dr. Blagg will take over this role from 
Dr. Brock. At this meeting, in addition to bud-
get issues, the EC also addressed several other 
issues that will be summarized in this article.

NASP Agreement with EBSCO
The meeting began with a discussion of the 
EBSCO information database system, which 
has generated a membership of about 1,130. 
Discussions are under way to determine if this 
is a service that should be continued. The EC 
voted down a resolution that would have dis-
continued this service and instead appointed 
an ad hoc committee that will explore this 
issue further. Its first task will be to communi-
cate via a memo with all delegate representa-
tives, who in turn will be charged with the task 
of discussing this issue with state delegates 

and finding out if they want to continue this 
service, which assists practitioners in obtain-
ing evidence-based information. Among the 
questions that need to be answered is how 
much members are willing to pay for this ser-
vice. Western Region Delegate Representative 
Stephen Brock will be serving on this ad hoc 
committee (to be chaired by Advocacy Pro-
gram Manager Kathy Leighton).

Proposed Interest Group on 
Bilingual School Psychology  
The EC then passed a motion to support the 
formation of this group. This will be recom-
mended to Delegate Assembly, which will be 
held in July.

Convention Registration
The EC passed a motion that will increase 
convention fees this coming year by $9.00 
for NASP members. The convention registra-
tion will still be under $200, which is 42% less 
than the Council of Exceptional Children, 48% 
less than the American Speech and Hearing 
Association and 46% less than the American 
School Counselors Association.

National Joint Committee on 
Learning Disabilities
The EC endorsed a position paper authored 
by the NJCLD and titled: Adolescent Literacy 
and Older Students with Learning Disabilities. 

Please contact me if you would like a copy of 
this position paper. The NASP Executive Com-
mittee endorsed this position statement.

APA’s Model Licensure Act (MLA) 
Update
The APA Model Licensure Act task force, 
although due to sunset, will in all likelihood 
continue to be funded by APA for further 
study. Randy Kamphaus and Debbie Thar-
inger will be the APA Division 16, School 
Psychology, representatives to this the study 
committee. The official Division 16 position is 
to oppose removal of the school psychology 
exemption. 

Convention 2009, Boston, MA
Plans are well underway for the February 24-
28, 2009, NASP convention. Both the Boston 
Marriott Copley Place and the Sheraton hotels 
will have special NASP convention rates. Most 
special events will take place in the Sheraton; 
and convention registration, most meetings, 
and most workshops will take place in the 
Marriott.

NASP Budget
After much discussion over $250,000 in bud-
get cuts were made to realize a balanced 
budget for the coming 08/09 fiscal year. Facil-
itating the cuts was a decision to strive to have 
more virtual NASP meetings and to attempt to 
go paperless. 

Want to know the  
latest from your professional 
association?  
Go to  
www.casponline.org. 

 www.casponline.org

Your source for school  
psychology information.



CASPTODAY • Summer 2008

21

continued on page 22

Affiliate Updates
Delta Area Association of School 
Psychologists
The 2007-08 school year came and went in a 
flash. Let’s look back on what we had accom-
plished this year. We started the year on 
September 14, 2007 with a workshop by Dr. 
Diane Donaldson on the second edition of the 
Process Assessment of the Learner (PAL-II).

On September 22, 2007 we held our annual 
Chili-Cook Off fundraiser to raise fund for 
the cause of child advocacy in our area. This 
year we donated to the Buddy Walk, which is 
a worthy event to raise awareness and fund 
for the Brighterside of Down Syndrome of San 
Joaquin County.

On April 23, 2008 DAASP hosted a workshop 
with Harcourt Assessment, Inc and welcomed 
Dr. Colin Elliott to present on the second edi-
tion of the Differential Ability Scale (DAS-2). 
We had a great response and attendance.  

We traditionally have two social events. 
One is held at the beginning of the year 
during School Psychology Week. The 
other is the year-end social to announce 
new officers, honor psychologists and to 
celebrate our accomplishments. We are 
continuing to work at increasing social par-
ticipation and building network relationship.  
 
Planning for next year is in full throttle. Our 
first workshop on the NEPSY-2 is scheduled 
for September 5. 2008. We are planning 
for our annual fundraiser event for mid-
September. DAASP is always committed to 
providing continue professional development, 
networking opportunities and promoting 
child advocacy.

May Lee-Dacuycuy 
President

Riverside Association of School 
Psychologists
Happy summer everyone! The Riverside 
Association of School Psychologists (RASP) 
is pleased to be able to assist with planning 
the 2009 Convention right in our favorite 
local spot: The Riverside Mission Inn, Riverside 
Marriot & Convention Center. Don’t miss this 
outstanding event scheduled for March 12-14, 
2009.Many thanks to Roger McCoy for serv-
ing as RASP president for the past few years, 
and for now chairing the Convention commit-
tee.

The RASP Board is planning fall and winter 
meetings with speakers (tentatively) on the 
topics of “Breaking the Hard News Well: Your 

Child has Mental Retardation,” “Technology 
Rocks for School Psychologists,” “School 
Psychologists & Intervention,” and “School 
Motivation and Learning.” To find out how 
to participate in these local, low-cost events, 
contact incoming President Deanne Johnson 
and ask to be added to the RASP Mailing List, 
at edupath@cox.net. 

We have had several inquiries about co-spon-
soring an ADOS Training. In order to consider 
this, we need to determine how many might 
want to attend this training in the southern 
region. Again, email Deanne Johnson and 
state your interest so you can be counted.

Deanne Johnson 
RASP President

Los Angeles Association of 
School Psychologists
Beth Doshay, LAASP member and Board 
member, is chartering a new Toastmasters 
club, the “Psycho Babblers,” geared towards 
school psychologists, MFT, social workers, 
etc. The group will focus on developing public 
speaking skills, leadership skills, learning job 
related information, and networking.

LAASP held its annual End-of-Year Luncheon 
at the world famous Farmer’s Market in Los 
Angeles. At the well-attended event LAASP 
awarded several $500 LAASP Memorial 
Scholarships; honored retirees and winners 
of the LAASP Outstanding School Psycholo-
gist Awards; and welcomed the new LAASP 
Board, now under the leadership of president, 
Seble Gebremedlin. Troy Leonard, LAASP VP 
of Programs was the host with most!

The Los Angeles Unified School District’s 
director of psychological services Alnita Dunn 
attended the luncheon and informally dis-
cussed plans for a district-wide opening meet-
ing for the new school year. LAASP members 
were excited by this proposal because psy-
chologists from all regions will be invited. 
There are presently 600 school psychologists 
employed by LAUSD.   

Members of the LAASP Board attended a 
planning meeting at the home of esteemed 
LAASP/CASP leader and archivist, Shirley 
Morano. Shirley shared archives tracing the 
history of LAASP from its inception in the 60’s 
including newsletters printed from a mimeo-
graph machine and a position paper written 
by Shirley and Alnita Dunn addressing the 
Larry P. case. The LAASP Board plans to scan 
the materials and create an on-line archival 
record of LAASP history. Other plans in the 

works are the creation of a computerized data 
base and new LAASP website.  

Christine Toleson 
Region IV Representative

Orange County Association  
of School Psychologists
Christine Marsden received the Outstand-
ing School Psychologist (OSP) award for the 
Orange County (Region IX) at CASP Conven-
tion 2008. Way to go!! 

The Greater Long Beach Association of School 
Psychologists (GLBASP) & OCASP will host a 
Ruby Paine workshop in November. Log on to 
www.ocasp.net for registration and details. 
The OCASP board will meet this summer to 
plan interesting and practical workshops for 
Spring 2009.  

Pedro Olvera, PsyD 
OCASP President

San Diego Association of School 
Psychologists 
Over the past few months, the SANDCASP 
Board hosted two successful workshops pre-
sented by local experts who are practitioners 
in the field. On May 1, Kenya Bratton and 
Tasha Woods provided a full-day workshop 
on Closing the Achievement Gap. On May 15, 
Bobbie Kohrt presented a social skills curricu-
lum for students identified with autism. Both 
workshops were well attended, provided 
timely information and received outstanding 
reviews by participants.

On June 5, SANDCASP hosted the annual End 
of the Year Celebration and Awards Ceremony. 
The event was held at the Chula Vista Marina 
at the Southbay Fish and Grill. It was a won-
derful time to celebrate our successful year 
and reconnect with colleagues from through-
out the county. A local student dance group 
performed traditional dances. The 2008-09 
SANDCASP Board was inducted and the gavel 
handed to Isabel Lopez as incoming President. 
Honored at the event were Michele Bronson, 
as the SANDCASP Outstanding School Psy-
chologist, and Dr. Colette Ingraham, who was 
presented with the Ross Zatlin Mentorship 
Award. Congratulations Michele and Colette 
for your unyielding dedication and contribu-
tions to School Psychology in San Diego!

Are you interested in becoming more involved 
with your local affiliate but, may not have time 
to serve on the SANDCASP Board of Directors?  
We are looking for District Representatives 
who would serve as liaisons between your 
district and the board. Your role would simply 
involve communicating with the SANDCASP 
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Board the needs of the school psychologists 
in your district and disseminating information 
from the board to your district colleagues. 
Our goal is to have a representative for each 
district in the San Diego County area. Please 
contact Isabel Lopez, SANDCASP President-
Elect, at mariaisabel@yahoo.com.

For more information regarding membership, 
events, or the SANDCASP Affiliate, please 
contact us at sandcasp.board@yahoo.com.

Margaret A. Sedor 
SANDCASP President

Santa Clara County Association 
of School Psychologists
Thank you for coming out and sharing in our 
most recent event, the June Recognition and 
Awards Luncheon in Santana Row. I don’t 
know about you but I think Maggiano’s was 
both an elegant and intimate spot to enjoy 
plenty of food and fun with colleagues. We 
also enjoyed listening to our thoughtful and 
encouraging speaker, Rose DuMond.

Retirees Leon Davis, Paul Leo, and Chris-
tine DeLapp were honored for their lifelong 
careers in school psychology. Leon Davis was 
also nominated and honored by his colleagues 
with the meritorious award for his dedication 
to the field of psychology and outstanding 
service to students, parents, and teachers. I 
want to thank the SCCASP board for nominat-
ing me for the meritorious award. It has been 
a privilege to serve with such a wonderful and 
hardworking group of people. Rose DuMond 
was nominated and honored with the Mike 
Goodman Lifetime Achievement award. A 
longtime colleague and friend, Diane Hijos 
DiBari, provided an entertaining account of 
the many stories she and Rose shared while 
serving as board members on various SCCASP 
and CASP committees. 

Upcoming events include the September 
workshop and luncheon featuring Jan Tom-
sky, presenting on Practical Strategies for 
School Psychologists to Avoid Mediation, and 
the October workshop featuring Cecil Reyn-
olds, author of Behavior Assessment System 
for Children-2 (BASC-2).

Leslie J. Bacon 
SCCASP President 

Ventura County Association of 
School Psychologists
The Ventura County Association of School Psy-
chologists (VCASP) has set a tentative sched-
ule of dates for the upcoming year. Please 
mark your calendars “in pencil” with the fol-
lowing dates.  Right now we are planning on 
continuing most of our meetings at the SELPA 
office (with some at the board room at the 
Conejo Valley Unified School District office) 
with sessions starting at 2 p.m. Presentation 
topics, presenter names, and clarification of 
location will be available soon.  Please check 
our website for updated information www.
freewebs.com/vcasp.  See you in the fall!

• September 12, 2008
• October 31, 2008
• November 21, 2008
• January 23, 2009
• February 20, 2009
• April 2�, 2009

Jenny Jones 
Affiliate Representative
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First Name: _______________________________Last Name: _________________________________________

Home Address:________________________________________________________________________________

City: _____________________________________State: __________________Zip Code: ___________________

District: ______________________________________________________________________________________  

County Where You Work: __________________________________________Region No.: _________________

Work Phone: ____________________________Home Phone: ________________________________________

E-Mail  _______________________________________________________________________________________

MEMBERSHIP/RENEWAL  
APPLICATION

July 1, 2008 – June 30, 2009

1�00 K Street
Suite 311
Sacramento
California 9�81�

916.���.1�9� tel

916.���.1�97 fax

www.casponline.org

MEMBERSHIP CATEGORIES (Please Check One) 

 Status Change (Check here if this is a membership category change.)

 Regular Member - $142.00  Regular Members are persons who  
(1) are credentialed school psychologists employed in California, 

 OR (2) are Licensed Educational Psychologists.

PAYMENT OPTIONS
 I am interested in donating to the:    “CLD” Cultural and Linguistic Diversity Scholarship.    Mini-Grants Program.     “PAC” CASP Political Action Com-

mittee.

APRIL 08

 Payroll Deduction (Regular Members Only) 

 Retired Member - $60.00 Retired Members are persons who are 
retired (age 65+) from active employment in the schools and are 
not employed in any capacity that would qualify for membership 
in any other category. 

 Associate Member - $142.00 (Please check one)

 Credentialed school psychologist employed in a state  other than CA.

 Credentialed school psychologist who is on leave of  absence due to 
personal or  
professional reasons, such as pursuing an advanced degree.

 A member of an allied profession, interested in the activities of CASP.

 Student Member - $50.00  Student Members are persons who are 
enrolled in a full-time training program leading to their initial  
credential in school psychology.  Please read: All applicants 
must submit both an advisor’s signature and a copy of 
their current student body card or class schedule.

 1st Year School Psychologist - $50.00 Members in this category are 
persons who are renewing CASP members that have graduated 
during the 2007-2008 membership year and working.  Applicants 
must submit an advisor / supervisor signature.

  I verify that the person named above is enrolled in or has graduated 
from a full-time training program leading to a credential in school 
psychology.

 Advisor / Supervisor:  ________________________________________

 Date:  ______________________________________________________

 Institution:  ________________________________________________
 

STUDENTS:
Before we can process  
your application we  
must have:

•   Professor/Advisor Signature  
AND

•  Student Body Card OR 

   Current Class Schedule

•  Student Body Card

Signature: _______________________________________________________

_________________________________________________________________

Expiration Date
/

 Would you like to join the CSP Foundation’s eScrip and/or 
      Albertson’s Community Partners Program? 
     Yes     No    If Yes, may we use the credit card below?    After 1/01/09 - CASP will not activate new payroll deduction requests.   

Pursuant to Education Code 45060, I authorize the above-named school 
district to withhold $14.20 per month from my salary for 10 months 
of each year beginning with the 08/09 scheduled payroll for payment of 
CASP dues.

Social Security Number:  
This information will only be used for processing this application.

Signature: _____________________________________________________________
_______________________________________________________________

Pursuant to the Omnibus Budget Reconciliation Act of 1993 and provisions contained 
in the lobbying tax law, CASP is required to inform members that 14% of your dues 
payment is non-deductible as an “ordinary and necessary”  business expense.  
Contributions or gifts to CASP are not tax deductible as charitable contributions.  
However, they may be tax deductible under other provisions of the Internal Revenue Code.

 Payment in Full  

         (Payable to CASP)

 Check #:

 Visa/MasterCard

Credit Card Number:

 
Phone Number: ________________________________________________

 CASP is authorized to use my credit card for payment of  member dues.

 Membership Fee $ _______________

  Mini-Grant Donation $ _______________ 

  CLD Donation $ _______________

 CASP PAC Donation $ _________________

 TOTAL $ _________________

(          )                  —

Mr.    Ms.    Mrs.    Dr.   •    M.A./S.    Ph.D.    LEP
(circle one)

CASP occasionally sells its mailing list to private and non-profit corporations related to the school psychology profession.  
CASP does not offer for sale its members’ email addresses, phone numbers or fax numbers.
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