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Helping Schools Invest in All Students is not only 
the theme of the 2010 CASP Convention, it’s 
also become the school psychologist job de-
scription. It’s more important that ever to make 
that investment and strengthen your role in the 
schools. Increasing your knowledge and staying 
current on all things school psychology at the 
CASP Convention is perhaps the best invest-
ment you could make.

CASP Convention 2010 will be held March 4-6 
at the Hyatt Regency, Santa Clara. Discounted 
rates will be offered until February 5. Reg-
ister today!

Need to be updated on the latest trends in work-
ing with students with autism? We have that. Is 
executive functioning becoming an issue in your 
district? We have a workshop and papers on 
that. Think it’s time to learn new interventions? 

Make an Investment in Yourself
Come to CASP Convention 2010

No problem. We have several of sessions that 
feature experts on interventions. 

Registration packets are online at www.
casponline.org, or call CASP at 916/444-1595 
to receive a mailed copy. 

School psychologists may wish to suggest to 
their supervisors that federal American Recover 
and Reinvestment Act, or ARRA, money be used 
to fund attendance at CASP Convention 2010. 
This money can be used for a variety of things, 
including continuing professional development. 
In the past, most districts have not been able to 
fund participation in professional development 
activities. This year, many districts are using the 
ARRA funds to support attendance at profes-
sional development activities.
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Now may not seem the best of times for school 
psychologists. The American Psychological As-
sociation is still attempting to limit the use of 
the word “psychologist” to those with licenses 
(see article elsewhere in this newsletter). Regu-
latory agencies are creating new rules that can 
limit such items as who can create and imple-
ment behavior plans. And the state continues 
its assault on school districts’ budgets, leaving 
the possibility of significant layoffs on the table 
for nearly every district. By investing in your con-
tinuing education, and sharing that knowledge 
with others in your district, you can become too 
valuable to be placed on that potential layoff 
list.

But it’s not all doom and gloom. We’re here to 
help keep you up-to-date with school psychology 
trends, and to throw in a little entertainment.

A discussion on the APA’s intent to limit the use 
of the word “psychologist” has been added to 
the program. Thursday, March 4, at noon, CASP 
leaders will discuss the APA expected vote and 
what it could mean in California. Plus, there will 
be plenty of networking opportunities at the 
Awards Luncheon, Student/Practitioner Pizza 
Party, the Cultural and Linguistic Diversity Break-
fast and, of course, the Wine-tasting and Auc-
tion. Or, if you want a little time for yourself, 
CASP will have a movie room, with a series of 
education-related films running throughout the 
convention.

The Exhibit Hall will again feature the best in 
school psychology products from such compa-
nies as Pearson, which is the convention’s lead 

corporate sponsor, 
and Multi-Health Sys-
tems and Psychologi-
cal Assessment Re-
sources (PAR), which 

are corporate supporters. Others include: the In-
stitute of HeartMath, Riverside Publishing, John 
Wiley and Sons Publishing, Alliant International 
University, as well as the California Marriage and 
Family Therapists Association, NASP, the Califor-
nia Board of Behavioral Sciences, Ravenswood 

City School District, and the CASP Association, 
Affiliates, History and the California School Psy-
chology Foundation booths.

The CASP Convention’s key-
note speakers are a powerful 
bunch, offering information, 
inspiration and great ideas 
that you will want to hear. 
Dr. Peter Mundy from the 
M.I.N.D. Institute at the Uni-
versity of California at Davis will kick off the key-
notes Thursday at 10 a.m. to discuss his findings 

on autism. 

Michele Borba, PhD., will mo-
tivate you as she talks about 
Moral Intelligence and how to 
build it in your students. She 
will sign copies of her books, 
Building Moral Intelligence 

and The Big Book of Parenting Solutions, im-
mediately following her 4:30 
p.m. speech.

Meanwhile, CASP Legislative 
Chair Jim Russell and Legis-
lative Advocate Jeff Frost will 
give you the view from Sacra-
mento, where many decisions 

are being made about the fu-
ture of school psychology. 

Friday will feature Dr. Aurelio 
Prifitera, group president and 
CEO for the Clinical Assess-
ment Division at Pearson. He 
will speak on new trends and 

the future of assessment. Pri-
or to that talk, Dr. John Brady, 
CASP president, will give his 
thoughts on school psychol-
ogy and its future.

Kristine Grant, who recently 
designed an anti-bullying pro-

gram called BFF: Be Friendship 
Focused. Carolyn Cooper will 
tell of how her efforts to have 
her incarcerated son special 
educat ion 
services led 
to her work 

assisting other parents trying 
to navigate the school and 
prison systems on behalf of 
their children. 

Manny Barbara, former superintendent of the 
Oak Grove School District, will speak on his ef-

forts to close the achievement 
gap, at the Cultural and Lin-
guistic Diversity Networking 
Breakfast , 
Friday at 7 
a.m.  And 
Saturday’s 

sessions will begin with Emily 
Rubin, director of Communi-
cation Crossroads, a private 

CASP will present its 61st Annual 
Convention March 4-6, 2010 at the 
Santa Clara Hyatt Regency.
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continued from page 1

PeteR Mundy

MiCHele BoRBA

JiM RuSSell

Jeff fRoSt

JoHn BRAdy

KRiStine GRAnt

CARolyn CooPeR

MAnny BARBARA

eMily RuBin

ViRGiniA 
BeRninGeR 

oSCAR WRiGHt

AlnitA RettiG 
dunn 

ViCKi MendozA

lynne B. AunG

SAM GoldStein
Ψ

practice in Carmel, will discuss social commu-
nication in children with autism spectrum dis-
order.

Other not-to-be-missed pre-
sentations include Drs. Virgin-
ia Berninger and Alnita Rettig 
Dunn who will honor Eunice 

K e n n e d y 
Shriver in a 
free work-
shop on im-
proving educational services 
for students with all types of 
differences. This special work-
shop will be held Friday, March 

5, at 2 p.m.

Oscar Wright and Vicki Men-
doza of United Advocates for 
Children and Families will join 
former CASP President Lynne 
B. Aung to discuss parents 

and school 
psychologists: Can this rela-
tionship be saved? 

Workshops papers and panels 
focusing on autism, interven-
tions, ex-
ecutive func-

tioning, diversity, foster care, 
traumatic brain injury, dyslexia 
and how to be a resilient ed-
ucator are just a few of the 

topics to be 
covered in the more than 25 
workshops offered at the 
convention. NCSP CPD and 
LCSW/MFT continuing edu-
cation hours are available for 
many of the workshops.

Want to become 
involved in CASP? 

Be sure to attend the CASP Board of Directors 
meeting Wednesday, March 3, at 2 p.m. That 

will be followed by a reception at 5 p.m. where 
you can speak personally with your CASP 

representative. Meet the candidates for the 
2010-2011 Board of Directors at the Candidates’ 

Forum, Friday, March 5, at 10:30 a.m. 

All CASP affiliates will have representatives there 
to talk about their workshops and other events 
at the Affiliate Reception, Thursday, March 4 
at 7 p.m. And the Legislative Committee and 

Cultural and Linguistic Diversity Committee will 
meet Friday, March 5, at 2 p.m. and 3:30 p.m., 

respectively. 

Make the investment you have already made in 
school psychology continue to pay off! Come to 

CASP Convention 2010. 

See you there!



CASP continues its 
series of interactive 
webcasts by offering 
“Tips for Successfully 
Developing Legally 
Compliant IEPs,” 
Friday, February 19, 
from 10-11:30 a.m.

Anne M. Sherlock, senior associate with the 
firm, Fagan, Friedman and Fulfrost, LLP, in its 
Sacramento office, will present this online 
event. And expert in special education law and 
litigation, Ms. Sherlock will show you how to 
develop IEPs that not only follow the letter of 
the law, but give you more time to do what you 
were hired to do – helping students learn.

The presentation will address the following 
points:

- Summary of IEP Requirements

- Tips for Successful IEP Meetings

- Strategies for Difficult IEP Meetings

All participants will receive a free Behavior Chart, 
courtesy of Fagan, Friedman and Fulfrost, after 
the event.

This webcast is the first of a series of online 
presentations from Fagan, Friedman and 
Fulfrost to be broadcast every other month 
over the CASP web site. The special education 
law attorneys are interested in receiving your 
comments on other special education-related 
topics you would like to see explored in future 
webcasts.

To register please go to www.caspwebcast.org 
and click on “Upcoming Courses and News.” 
Cost of this online webcast is $40 for CASP 
members, $80 for non-members. LCSW/MFT CE 
hours and NCSP CPD hours are available.

In practice since 2000, Ms. Sherlock has 
developed an extensive background in special 
education law and litigation. She assists school 
districts, county offices of education, and 
special education local planning areas in a wide 
range of special education matters including 

tips for Successfully Developing 
legally Compliant IePs
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compliance matters relating to the Individuals 
with Disabilities Education Act, Section 504 of 
the Rehabilitation Act, and the Americans with 
Disabilities Act.

Her services to clients include representation 
in IEP meetings, due process hearings, and 
federal court appeals. She effectively represents 
clients with complaints filed with the Office 
of Civil Rights and the California Department 
of Education. She is a frequent speaker on a 
variety of special education topics including 
autism, assessment, discipline of students with 
disabilities, transition, IEP development, and 
private school student issues. In addition to her 
special education expertise, Ms. Sherlock advises 
districts on general education student services 
ranging from student discipline to charter school 
law.

Prior to joining the firm, Ms. Sherlock practiced 
education law and litigation in Sacramento. 
She received her B.A. from the University of 
California at Santa Barbara and her J.D. from the 
McGeorge School of Law, where she graduated 
with distinction. A member of the California 
State Bar, Ms. Sherlock is also a member of the 
California Council of School Attorneys and the 
Sacramento County Bar Association.  

Education
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As anticipated, the American Psychological 
Association’s Model Licensure Agreement Task 
Force has recommended ending nearly 40 years 
of allowing non-doctoral school psychologists 
to us the term “school psychologist.”

The full APA Council of Representatives will 
meet in February to bring to and end the 
Model Licensure Agreement, thus beginning a 
reign of confusion over who can use the term 
“psychologist.”

“This move will only cause confusion among 
school personnel, administrators and the general 
public,” said CASP President John Brady. “It is 
an unnecessary, burdensome and superficial 
move – an attempt to label current school 
psychologists as not having the expertise or the 
successes that we all know they have.”

A new session – scheduled for noon on March 
4 at the CASP Convention in Santa Clara 
– has been planned to discuss what this could 
mean for California school psychologists. All 
convention attendees are invited to come to this 
special noontime panel discussion.

The APA’s anticipated vote would restrict the 
use of the title “school psychologist” to only 
those individuals who have a doctoral degree in 
psychology, are certified by the state education 
agency and are using the term only while 
practicing in the public schools. The terms 
“psychology” and “psychological” may be used 
by masters-degree level school psychologists, 
but not school psychologist. 

What this will mean in California is unclear. Jim 
Russell, CASP’s Legislative Committee chair, 
said it will take action on the part of regulatory 
agencies and/or the state Legislature before any 
rules or regulations would be changed. However, 
CASP will have to be even more diligent about 
watching proposed rule changes regarding 
school psychologists’ duties, he said.

APA had kept the status of MLA under wraps 
for several months. This is what the MLA Task 
Force plans to bring to the APA Council of 
Representatives: 

• During fall 2009, APA’s MLA Task Force 
prepared its final report and its proposed 
MLA, which were submitted to the APA Board 
of Directors for its December 2009 meeting. 
The APA Board of Directors accepted the Task 
Force’s materials for inclusion on the agenda 
for the next APA Council of Representatives 
Meeting (February 19-21, 2010). 

• In the MLA proposed for adoption by 
APA’s Council of Representatives, language 
regarding the school psychologist exemption 
at the doctoral level is comparable to 
language included in the spring 2009 public 
comment draft: restriction of the use of the 
title school psychologist or certified school 
psychologist to only those individuals who 
have a doctoral degree in psychology, are 
certified by the state education agency, and 
are using the terms only during their practice 
in the public schools. 

• In addition, the proposed MLA includes 
language that unlicensed individuals who 
have been certified in the area of school 
psychology by the state education agency 
or other statutory provisions (that is, 
specialist-level school psychologists) would 
be permitted to use the terms “psychology” 
and “psychological” in their title but not 
“school psychologist.” 

• The proposed MLA language notes that these 
individuals are restricted in their practice to 
those settings under the purview of the state 
education agency and that these provisions 
become effective in five years following the 
MLA’s adoption. 

The proposed MLA attempts to limit the title 
exemption to only those holding a doctoral 
degree and does not reflect the position of 
NASP and CASP that specialist and doctoral level 
school psychologists may use the title “school 
psychologist” and engage in a wide range of 
school psychology practices for which they are 
credentialed and well-qualified.  

CASP and NASP will continue to oppose the 
restrictive language of the school psychologist 
exemption in APA’s proposed MLA and stands 
ready to respond to any attempts to impact 
credentialing, title, and/or practice of school 
psychologists and access of children to our 
services. Both CASP and NASP continue to 
support the authority of all state education 
agencies to credential and provide oversight for 
professionals who provide services in schools, 
including the right to use the title “school 
psychologist” in the SEA credential, regulate 
school-based practice by school psychologists, 
and establish standards regarding who may 
provide school psychological services.

With active support of CASP, NASP actively 
engaged in an effort to convince the APA MLA 
Task Force to retain the exemption for school 
psychologists credentialed by their state education 
agencies, which carries a 40+ year precedent 
and a long history of successfully serving the 
needs of children, families, and schools. NASP 
received support from other organizations in the 
school psychology community, virtually every 
major education organization at the national 
level, and many state organizations, including 
state boards of education. APA’s MLA Task Force 
received comments in support of retaining the 
school psychologist exemption from about 
10,000 individuals and organizations during a 
2007 public comment period and about 19,000 
individuals and organizations during a 2009 
public comment period.

CASP and NASP hope that APA will genuinely 
take into account the extensive public 
comments they requested and have received. 
However, NASP has prepared all along for the 
possibility that APA’s MLA Task Force might not 
acknowledge the importance of these issues 
to the public good, or the profession of school 
psychology and school psychologists’ services 
for children. Given the Board of Directors’ 
acceptance of the MLA Task Force report, NASP 
plans to communicate with the APA Council of 
Representatives prior to their vote and reiterate 
its position and that of the entire education 
community. It appears that there is no formal 
opportunity for individuals or groups to send 
comments to the Council. 

APA Recommends ending the term 
“School Psychologist” For Majority of 
Credentialed School Psychologists
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For the Children: Political Action Committee

Auction and Wine-tasting event
Friday, March 5, 2010 | 6 p.m.

The auction will be better than ever with trips, hotel stays, and wonderful pack-
ages ready for your bid. Remember, the money raised at this event goes toward 
CASP’s political activities, which may be more important this year than ever!
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A compromise proposal to mandate that 
Licensed Educational Psychologists complete 
about 28 hours of continuing education was put 
on hold until May when the Board of Behavioral 
Sciences (BBS) is expected to decide the future 
of the LEP.

LEPs have been waiting for about two years for 
the BBS to set regulations for a new requirement 
for continuing education. Prior to 2008, LEPs 
could renew their licenses without CE hours. 
During the subsequent hearings on the topic, 
there were few protests regarding the need for 
continuing education for LEPs. However, when 
the BBS staff recommended that 63 hours 
be completed in topics that included aging 
and long-term care, spousal or partner abuse 
assessment and AIDS/HIV training, within the 
next year before licenses could be renewed, 
CASP leadership opposed the move. These are 
one-time courses that would count toward the 
recommended 32 hours during every two-year 
licensing period.

“As you can see these courses are out – way 
out – of the scope of our practice,” said Sean 
Surfas, PhD and LEP specialist for CASP. “A 
LEP is basically a school psych who functions 
independently. We do educational assessment 
and intervention. This may include career 
assessment and guidance, but usually does 
not include any counseling or mental health 
interventions outside of how it may apply to the 
school or educational setting: we might work on 
test anxiety or attention to task issues for kids 
with ADHD. In any case I have yet in my 15 years 
as an LEP ever worked in long-term care.”

After discussion with Dr. Surfas, Executive Director 
Suzanne Fisher and Legislative Chair Jim Russell, 
the BBS staff forwarded four recommendations 
to the BBS board, ranging from the original 63 
hours of CE to deleting any specific coursework. 
Meeting in Sacramento on January 23, the 
BBS determined that more information on the 
requirements and the scope of practice of the 
LEP is needed before a decision can be made. 
The BBS is tentative expected to discuss the issue 
at its meeting in early May. CASP will update its 
members on the exact meeting date and place 
as soon as it is available.

One original CE proposal called LEPs to complete 
the following:

1. Human sexuality training (10 hours)
2. Child abuse assessment training (7 hours)
3. Alcoholism and other substance dependency 

training (15 hours)
4. Spousal or partner abuse assessment (15 

hours)

5. Aging and long-term care (3 hours)
6. Law and ethics (6 hours)
7. AIDS/HIV training (7 hours)

The BBS staff noted that marriage and family 
therapists and licensed social workers have 
these requirements and that having uniform 
requirements, when appropriate and applicable, 
provides a better understanding to individuals of 
their responsibilities and duties as a licensee.

Furthermore, standardized requirements for 
board licensees can provide assurances to the 
client seeking a qualified practitioner that each 
licensee possesses the same basic training and 
knowledge, regardless of license type.

However, Mr. Russell pointed out that LEPs are 
restricted in their practices as compared to MFTs 
or LCSWs. He worried that an LEP could decide 
he or she was qualified to, for example, provide 
spousal or partner abuse assessment after 
taking 15 hours of classes on the topic in order 
to renew his or her LEP license. 

“LEPs deal with children and the problems they 
face with learning in the schools,” he said, 
adding that unlike MFTs and LCSWs, LEPs must 
work as school psychologists before they can 
apply for the LEP. 

Options to be considered by the BBS Board are:

1. Deleting some of the specific courses required 
(Option B). The Board may want to revisit the 
currently mandated coursework and decide 
if these course requirements should apply 
equally to all Board licensees regardless of 
differences in scope of practice.

2. Delete all specific courses required (Option 
C). This option would keep the blanket 
requirement to complete CE (as mandated 
by statute) but would not require that 
those hours be completed in any specialized 
courses.

3. Maintain current coursework requirements 
but change implantation timeline (Option D). 
This option could include allowing specified 
courses to taken over the period of two 
renewal cycles.

4. Making no changes to the regulatory package 
(Option A). 

Option B for Modification of Text, 
Explained

The modified text drafted by the BBS staff includes 
deleting the following course requirements:
• Human Sexuality
• Spousal/Partner Abuse Training
• Aging and Long-term Care
• AIDS/HIV Training

This proposal would require LEPs to take the 
following course within the currently proposed 
timeline:

• Law and Ethics (6 hours)
• Child Abuse Assessment (7 hours)
• Alcoholism and Other Substance Dependency 

(15 hours)

This option would require licensees to complete 
the above courses, 28 hours in total, during their 
first renewal cycle (whether that cycle mandated 
the completion of 18 hours or 36 hours of CE).

CASP plans to conduct a survey in the next 
month to determine what LEPs currently do 
in their practices. Please complete the online 
survey, if you are an LEP, when you receive 
it. Also, please complete your profile in the 
members only section of the CASP web site. 
That way, CASP can get an accurate number of 
members who are LEPs.

For more information, please visit the BBS web 
site at www.bbs.ca.gov . Click on the Board 
Meetings tab and then click on the January 23, 
2010 meeting to download the full report and 
BBS staff recommendations.

Proposed LEP Continuing Ed 
Requirements Called ‘Excessive’ and 
Beyond Scope of Practice

Ψ

Support the California 
School Psychology 

Foundation
These two hassle-free programs 

provide new ways for the California 
School Psychology Foundation to raise 
funds through everyday purchases at 
eScrip merchants – such as Macy’s, 

OfficeMax and Big 5 Sporting Goods 
– and at Albertson’s Supermarkets. 

You shop. The CSP Foundation 
receives money, based on your 
purchases, for the Mini-Grant 

Program. You apply for funding 
through the program to help your 

students. Everybody wins! 

It’s easy to participate. 
Register today! 

eScrip

Albertsons Preferred 
Card Program
www.casponline.org

CSP Foundation, click on eScrip & 
Albertsons Giving
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The field of school psychology has traditionally 
held a deficit view which often impacts the 
manner in which practitioners approach 
assessment and intervention practices (Rhodes, 
Ochoa, & Ortiz, 2005). The deficit view posits 
how the school psychologist sees academic 
failure and/or behavioral challenges often 
allowing the practitioner’s bias/perception about 
race, culture, family, and socioeconomic status 
to interfere when conducting assessment and 
developing interventions. The consequence 
regarding this type of thinking is that strengths 
possessed by the student and the family are 
typically not considered during the psycho-
educational assessment. This article will briefly 
discuss strengths-based assessment, school 
based interventions such as wraparound and 
positive behavior supports, and the implications 
that strengths-based practices has on school 
psychologists.  

Positive Psychology a Brief overview

Strengths-based assessment is rooted in positive 
psychology. Positive psychology’s primary focus 
is to consider an individual’s strength as opposed 
to the traditional view of focusing on deficits 
and disorders (Seligman & Csikszentmihalyi, 
2000). Positive psychology is concerned with the 
study of strengths and virtues that each human 
possesses (Sheldon & King, 2001). This model of 
psychology was developed as a reaction to the 
“disease” model that is widespread in the field 
of psychology (Miller, Nickerson, Chapoulas, & 
Osborne, 2008). Although looking at disease, 
psychopathology, and other abnormalities is vital 
to the intervention process, positive psychology 
argues that one must also consider positive traits 
like “happiness and/or subjective well being” 
(Miller, et al., 2008, p. 679), individual wellness 
(Miller, Gilman, & Martens, 2008), and character 
strength and virtues (Miller, et al., 2008, p. 
679). Looking at an individual’s strengths is 
foundational to selecting interventions.  

Strengths/Asset Based Assessment

Researchers have considered how to 
incorporate positive psychology as part of 
the overall psychoeducational process. Of 
particular importance is identifying constructs 
or domains that delineate strengths. Masten 
& Coatworth (1998) identified domains for 
school-age children that included academic, 
social behavior/peer acceptance, and conduct. 
Macdonald & Validivieso (2000) looked at a 
model for understanding assets and resilience. 
The domains they identified included aspects 
of identity; areas of ability; developmental 
opportunities; emotional, motivational, and 
strategic supports. Bernard (1991) looked 

at domains of social competence, problem 
solving, sense of purpose, and autonomy as key 
indicators of resilience in children. 

There have been several assessments published 
that utilize a strengths-based approach to 
assessment. Examples of these assessments 
include, but are not limited to, Behavioral and 
Emotional Rating Scale -2nd Edition (Epstein & 
Sharma, 2004); Behavioral Assessment System 
for Children – 2nd Edition (Ryenolds & Kamphaus, 
2004); The Assets Interview (Morrison, Brown, D, 
O”Farrell, & Furlong, 2006); Social Skills Rating 
System (Gresham & Elliot, 1990).  Additional 
strengths-based assessments can be found in 
Jimerson, Nyborg, and Furlong (2004). 

Strengths-Based Intervention

Once the school psychologist has conducted 
an assessment and identified the student’s 
strengths, interventions that utilize a 
strengths-based approach will be selected and 
implemented. An example of strengths-based 
intervention is the wraparound approach. The 
wraparound approach was developed more than 
20 years ago and has demonstrated positive 
results. The wraparound approach is defined 
as a “planning process involving the child and 
family that results in a unique set of community 
services and natural supports individualized 
for that child and family to achieve a positive 
set of outcomes” (Burns & Goldman, 1999, 
p. xii). Strengths-based intervention allows the 
team to focus on the individual’s strengths 
rather than targeting deficits or weaknesses 
(Eber, Breen, Rose, Unizycki, & London, 2008). 
Within a wraparound model, strengths-based 
assessments serve as the impetus for treatment/
intervention development and implementation. 
Key elements of wraparound services include 
but are not limited to “teachers, families, and 
community representatives together to support 
the student as well as the family, teacher, and 
other caregivers” (Eber, 2001, p. 4).   

Another intervention model that utilizes a 
strengths-based approach is Positive Behavioral 
Interventions and Supports (PBIS). The PBIS 
model utilizes evidenced based strategies that 
promote school environments to encourage and 
support suitable behavior for the entire student 
population (McKevitt & Braaksma, 2008). The 
goal of PBIS is to prevent problem behaviors 
and increase academic success for all students. 
Key features of a PBIS model include data-based 
decision making, evidenced-based interventions, 
measurable outcomes, and treatment fidelity 
(Sugai, Horner, & Mcintosh, 2008). Schools 
that utilize a PBIS model offer systematic 
reinforcements that recognize positive behaviors 
and reinforce student strengths.  

Implications for School Psychologists

Practicing school psychologists can incorporate 
strengths-based approaches as part of their 
current psychoeducational assessment process. 
First, school psychologists can incorporate 
strengths-based instruments as part of their 
existing assessment battery. By incorporating 
strengths-based instruments, an opportunity is 
given to teachers and parents to report on the 
student’s strengths. Secondly, school psychologists 
can incorporate the results of the strengths-
based assessments focusing on interventions 
that will foster continued development of the 
student’s strengths. The inclusion of a strengths-
based, psycho-educational report does not 
necessitate a complete overhaul of the current 
psycho-educational report. Rather, the inclusion 
of strengths-based assessment allows for a more 
positive approach in providing assistance to 
both the student and family. With the inclusion 
of strengths-based information families are 
presented with positive interventions in the 
face of negative diagnostic labels. (A sample 
report will be included in the next issue of CASP 
Today). 

When developing interventions, school 
psychologists can assist in this process by 
recommending interventions that are positive 
and incorporate student strengths. School 
psychologists can utilize data obtained from 
strengths-based assessment as a starting point 
for intervention development. As mentioned 
above, school psychologists can advocate 
for school-based wraparound supports as a 
system of support for children with academic 
and behavioral/emotional challenges. This 
wraparound team can consist of school 
psychologists, school counselors, teachers, 
administrators, community resources, and 
other service providers that can connect the 
student and family with needed supports. 
Moreover, school psychologists could assist 
in the development and/or maintenance of 
school-wide positive behavioral supports. When 
consulting with teachers/and or school-based 
PBIS teams regarding student behavior, the 
school psychologists can contribute knowledge 
regarding student strengths and effective 
(research-based) interventions to support the 
student in the educational setting. In the event 
that student strengths are not known, the 
school psychologist can recommend including 
a strengths-based assessment as part of the 
Functional Behavioral Assessment (FBA) process 
in order to identify the student’s strengths. Based 
on the findings, identified strengths can be 
incorporated into the positive behavior support 
plans and as part of the intervention process.  

By developing knowledge about strengths-
based assessments and practices, the school 
psychologist can become a leader at their schools 
sites and help develop positive perspectives 
for struggling children. Additionally, the use 
of strengths-based assessments opens up the 

Strengths Based Assessment for School 
Psychologists 
By Pedro olvera, Psy.D.,l.e.P, and tricia Crosby-Cooper, PhD  

continuted on page 13
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I hope you are all hav-
ing a productive year 
helping California’s 
children. As you are 
all aware, a cloud that 
is hanging over our 
work in the schools is 
the budget problems 
in Sacramento. We 
are in the midst of one 

of the worst budget crisis in our state’s history. 
It looks like the budget for public schools will be 
cut again next year and local districts will have 
to make more cuts to programs and services.  

One of the services that is sometimes targeted in 
relation to cost savings is that of the school psy-
chologists. In order to avoid these cuts we need 
to need to make sure teachers, parents and ad-
ministrators know how important psychological 
services are to the success of the local schools. 
There are a number of things that can accom-
plish this but I want to focus on two ideas. 

The first is to make sure you are meeting your lo-
cal schools unique needs. For much of our time 
we have to follow district directions and priori-
ties, but each of our schools have unique needs 
that the school psychologist can help address. 
That may mean helping teachers with classroom 
behavior, running a group for kids with control 
issues, or serving on the RTI planning team. 

Or, it could be a special program that could reap 
rewards for students and staff. School psycholo-
gist Nancy Wolf applied for a MiniGrant from 
the California School Psychology Foundation to 
help start a Playground Pals program at one of 
her elementary schools. This program not only 
brought together older and younger, general 
and special education students together, but 
the general and special education staff, too. See 
the MiniGrant article elsewhere in this newslet-
ter for more information.

One of the outcomes of these acuities is that 
the staff sees you meeting their schools needs 
and not just the requirements of the special 

A Message from the President
By John Brady

education program. The more you do in your 
job outside of the world of special education, 
the more others will realize your worth to the 
school community.

We not only need to be visible to all of our 
general education colleagues, but to parents 
and administrators. We need to put a face to 
psychological services so that when cuts are 
considered administrators, board members and 
parents can connect a real person with the ser-
vices. This could be done as simply as requesting 
five minutes at the schools’ monthly staff meet-
ing to update the staff on what you are doing. 
Meeting with your administrator each month to 
make sure your work is in alignment with his 
goals for the school. Do a short presentation at 
the PTA meeting each semester and before your 
school board once a year. All of these activities 
remind people who we are and what valuable 
services we provide to our students. 

Through these and all of the many services to 
schools that we provide each day we can help 
maintain the important role that school psy-
chologists have in the  education of California’s 
children.

 
 
 

Just this past Decem-
ber, NASP President, 
Patti Harrison told the 
New Jersey Associa-
tion of School Psychol-
ogists “that school 
psychologists are a 
unique, essential, and 
valuable part of the 
school team. In today’s 

tough economic climate, your school psycholo-
gist is a potentially untapped resource.” Yet, 
as we prepare for this issue of CASP Today the 
Governor’s budget has just been announced 
and the outlook for schools, school psycholo-
gists, and other pupil service categories can be 
confusing at best. According to the Association 
of California School Administrators (ACSA), 
during their recent “2010 Budget Perspectives” 
workshops, school officials should not expect to 
see education revenues increase to the pre 07-
08 funding levels until at least 2013-14!

School budget trimming; shortages and person-
nel cuts will prevail. Despite all the challenges, 
CASP members continue to “stand” and hold 
on to their belief in the importance of the pro-
fession and their role in general and special 
education. No matter how austere the budgets 

become, school psychologists know the critical 
role they play in the development of the whole 
child. In the village of the school campus, school 
psychologists are needed to support students, 
families, district personnel and community val-
ues of caring and supporting each other. Social 
issues are more and more the day-to-day chal-
lenges for all of us, even those in “normal or 
mainstream” families. Children bring these is-
sues to school, engaging and impacting each 
other and the staff in their school environments. 
Every day we are reminded about the “new nor-
mal” – more responsibilities; fewer staff; and 
just as much work! This “new normal” is not 
just a predicament facing schools and school 
psychologists but also almost every sector of our 
economy and family groups.

CASP is no different, however, we are working 
to maintain quality member services and a sta-
ble workforce that supports families and school 
psychologists. The Board of Directors and staff 
are equally committed to seeing CASP through 
this complex period in our state and national 
climate. Belt tightening is the rule of the day 
and may be so for some time.

The CASP year is in full swing and despite our 
hurdles, we are planning for an exciting annual 
convention with some “new twists” and some 

A Message from the executive Director
Suzanne Fisher

“tried and true” oldies but goodies. School dis-
tricts have received funding via the American 
Recover and Reinvestment Act (ARRA), some of 
which have been earmarked specific for special 
education and professional development. This 
money can be used for a variety of things, in-
cluding continuing professional development. 
In the recent past, most districts have not been 
able to fund participation in professional devel-
opment activities. This year, many districts are 
using the ARRA funds to support attendance 
at CPD activities. For more details visit the CASP 
website under Convention 2010.  

Our association membership is at the 50% level 
for the year, as of January. As a consequence 
of the annual convention; memberships will in-
crease just prior to the convention. Our CASP 
webcasts initiative has just completed a series 
of video presentations and have more present-
ers are lined up for the next quarter. These in-
clude a law firm specializing in special education 
that has agreed to conduct a webcast series on 
special education law. And the California State 
University system is considering partnering with 
CASP to conduct university-level continuing 
education classes for school psychologists. Our 
overall goal for the webcast initiative is to offer 
‘live’ trainings on a variety of subjects and then 
offer the same classes via our website archive for 
those unable to participate in the ‘live’ versions. 

The ACSA/CASP RTI project is now a video series 
and ready for marketing to school districts for 

continuted on page 8
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CASPCALENDAR

Webcast
February 19

10-11:30 a.m.
tips for Successfully Developing 

legally Compliant IePs
An Interactive Webcast

Anne M. Sherlock, senior associate
Fagan, Friedman and Fulfrost, LLP

CASP Convention 2010 
Santa Clara Hyatt Regency Hotel 

& Convention Center 
March 4 – 6, 2010 

FutuRe ConVentIonS

Convention 2011 
Costa Mesa 
April 2011 

 
Convention 2013 

Riverside Convention Center 
Marriott Hotel 

Mission Inn 
March 2013

Greetings from CASP 
as we begin 2010! This 
budget year is likely to 
be one of our most 
challenging, and we 
need YOUR help! The 
CASP Board is 
watching our budget 
closely in an effort to 
continue to provide 

the quality member services you have come to 
expect. 

As we write this article for CASP Today we 
are approaching the early deadline (February 
5th) for the CASP Annual Convention 2010 
registration. Registration for our convention 
represents at least 40-50% of the annual CASP 
budget. These funds, along with memberships, 
allow CASP to continue to provide services to 
our members. These member services include 
the annual state convention; publications; 
our Winter and Summer training programs 
at discounted member rates; and lobbying 
with state legislators to fight legislation and 
regulations that oppose school psychologists 
and the pupil services they provide.

As we write this, we have collected 25% of the 
expected revenue for the year. To date, CASP has 
approximately 1,739 members. Normally at this 
time of year, we have about 75% of our annual 
membership of 2,700 to 2,900 members already 
enrolled. 1,739 is 65% of our goal. Please join 
CASP, and join us at the CASP Convention at 
the member rate! Visit www.casponline.org for 
more information!

Don’t miss the 61st annual CASP convention in 
Santa Clara! Learn more about your profession 
and sharpen your skills -- enhancing and 
broadening your value at school sites. Without 
your support, CASP will be forced to make even 
more cutbacks; this will affect valuable member 
services. With state budget decisions being 
made everyday, it is even more important to 
stay up to speed on current changes in school 
psychology.  

CASP Convention registration materials can be 
found at the CASP website or call the office for 
a registration packet.

treasurer’s Report
By Barbara lewis Mill

employee/staff viewing. Pearson Publishing/
PsychCorp is the lead sponsor of this special 
project. Many of you attended one of our state-
wide seminars offered in several sites the last 
two years. This year we will bring the training 
directly to you via your district or home comput-
ers. Watch your email and the CASP website for 
more details. 

In closing, we ask for your continued support in 
the form of participation at our CPD events and 
enrollment as a CASP member. 

Please plan to join CASP on Facebook – we have 
a Fan Page now and a special space for you and 
your CASP associates.

executive Director
continued from page 7

Stuart Greenfeld 
Dr. Milt Wilson, former 
CASP president, informed 
the Association that Dr. 
Stuart Greenfeld, former 
school psychologist, CASPP 
Board Member, and district 
superintendent died last 

summer in Sacramento, from leukemia.  

CASP records indicate that Dr. Greenfeld served 
a number of years on the CASPP Board, 1979 
through 1981 as liaison from the State Depart-
ment of Education, and chair of the Association’s 
Professional Standards Committee.  

Known to the Board as “Stu,” Dr. Greenfeld 
worked tirelessly to improve special education 
services to children at the state level. He reorga-
nized the State Research Program in special ed-
ucation and was responsible for early account-
ability measures of special education research 
and practice in the state.  

Dr. Greenfeld was well known for his contribu-
tions to the strategy and language of the ap-
peal of the “Larry P” decision, for the State 
Department of Education. He was the original 
author of the Licensed Educational Psychologist 

obituaries Act, and contributed heavily toward legislation 
that established confidentiality and privilege for 
school psychologists in California.  

Dr. Greenfeld clearly demonstrated his vision 
and understanding of special education pro-
grams by saying 

The worthwhile-ness of special education is 
demonstrated in the increased capacity of the 
child to function, rather than the management 
of forms and administrative process. In that 
process, school psychologists will describe their 
role or someone else will describe it for them.  
(CASPP Today: 1981)     

Following his retirement as district superinten-
dent, Dr. Greenfeld formed an informal lun-
cheon group of local colleagues, known as the 
ROMEO club (Retired Old Men Eating Out)! The 
club met locally in Sacramento and his presence 
and service to children will be surely missed.  

Georgia Works
Mrs. Georgia Works, a longtime school psychol-
ogist for the Hemet Unified School District, re-
cently died due to complications of Alzheimer’s. 
She was an active CASP member and attendee 
at CASP functions. 

 

Ψ

Ψ
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It involves some travel, some 
extra-curricular reading and 
a lot of commitment. But the 
psychological rewards can be 

great. think about getting more 
involved in your professional 
association by running for the 

CASP Board of Directors.

Nominations are now open for the 2010-2011 
Board of Directors. Candidates are needed 
to fill the offices of president-elect, secretary 
treasurer, and all the even-numbered region 
representatives. They are Region II (the coastal 
counties from Monterey up to Marin), Region IV 
(Los Angeles Unified School District), Region VI 
(Riverside and San Bernardino counties), Region 
VIII (Ventura up to Monterey County, including a 
northern tip of Los Angeles County), and Region 
X (San Joaquin County and inland up to the 
Oregon border). For more information on the 
regions, please see the CASP web site at www.
casponline.org.

Only regular members in good standing (those 
whose membership fees are current) may 
nominate or run for office. When making 
nominations for CASP office, keep the following 
guidelines and expectations in mind: 

1. Only members in good standing who have 
served as (a) a CASP Board of Directors 
committee chair or specialist, (b) the 
president of a chartered CASP Affiliate, or (c) 
a Region Representative are eligible to run 
for President-Elect.

2. Any member in good standing can run for 
Region Representative. However, they must 
work in the region they represent.

3. Board member terms begin on July 1, 2010.

4. The term for President-elect is one-year, and 
is then followed by a year as President and 
another year as Past-president. As President, 
this individual appoints committee chairs and 
specialists to the Board of Directors, facilitates 
the establishment of board policy, and serves 
as chairperson for all Board meetings.

5. The term for secretary-treasurer is two years. 
This person reports on the association’s 
finances and works with the executive 
director on keeping the budget balanced. 

6. The term for Region Representatives is 
two years, with a four-year term limit. The 
Region Representatives represent CASP 
members in their geographical region. This 
would be the first person a CASP member 
would contact whenever they have an issue 
or question for the Board of Directors. It is 
the Region Representatives’ responsibility to 
inform members in their region (especially 
local affiliates) about the actions of the CASP 
Board of Directors.

7. All elected Board members are required 
to participate in five board meetings per 
year (Typically held in August, October or 
November, January, June, and during the 
Spring Convention in March)

If you would like to nominate a colleague 
for CASP office, please first obtain his or her 
permission, and then complete the nomination 
form below. Then mail, fax (916/444-1597), or 
email (communications@casponline.org) your 
nomination to the CASP Office. The nomination 
deadline is February 16, 2010. Nominations 
received after this date will not appear on the 
ballot.

Voting instructions will be emailed to all regular 
CASP members in good standing the last week 
of February. Voters will have until March 29 to 
complete the ballot. 

A candidates’ forum will be held at the CASP 
Convention, March 5 at 10:30 a.m. Come and 
meet your candidates and hear what they have 
to say about the future of CASP.

The election results will be announced in the 
Spring 2010 issue of CASP Today.

	 	

nominate now for the 2010-2011 
CASP Board of Directors

nomination Form
Deadline for nominations is February 16, 2010.

My nominee for President-elect is:  ______________________________________

My nominee for Secretary-treasurer is:  ______________________________________

My nominee for Region Representative is: ______________________________________

 Region II  Region IV  Region VI  Region VIII  Region X

 I have secured the permission of the above-named person to place his or her name in nomination:

Nominator’s signature: _________________________________________________     Date: ____________________________

Nominator’s Name (please print): ________________________________________

Daytime phone: _________     _____________________     Email:  ________________________________________________

nominees: On a separate paper, please answer the following questions and submit your answers with the nomination papers.
- Employer:
- Educational and work experience:
- Years and Offices held within CASP and/or your local affiliate(s):
- Briefly state your reasons for running for CASP office and, if elected, what you plan to accomplish (75 words maximum):
CASP reserves the right to edit ballot statements for length.

Please mail or fax this form and 
the additional answer sheet to:

CASP
1020 12th St., Suite 200
Sacramento, CA  95814

Fax: 916 / 444-1597
Or email to: 
communications@casponline.org

Ψ



CASP would like to thank our 2010 Convention Sponsors

Lead Corporate Sponsor

Corporate Supporters

Please visit their booths in the Exhibit Hall!
To review what these corporations offer school psychologists,  simply log onto the CASP website 

at www.casponline.org  and click on the Corporate Member button.
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All it took was a $500 MiniGrant from the 
California School Psychology (CSP) Foundation 
for Nancy Wolf and the children at her school 
in the Union School District to embark on a 
Playground Pals project.

Ms. Wolf and teachers paired 24 fourth- and fifth-
grade students with 8 first and second-grade 
students. Each younger child was paired with 
three older students who took turns engaging 
the younger children on various playground 
activities two days a week at lunchtime. The 
program not only meshed older and younger 
children, but those involved in both special and 
general education.

Special programs that a school district does not 
otherwise have the money for starting are among 
the items that can be funded with the MiniGrant. 
Applicants must be CASP members with a need 
for up to $500 to implement a good idea. Take 
your idea, fill out the MiniGrant application on 
the CASP web site (www.casponline.org and 
click on CSP Foundation), explain your idea and 
get a few letters of recommendation. MiniGrants 
are awarded throughout the year and cannot be 
used to pay for ongoing costs.

The MiniGrant funds were used for materials, 
food for parties, and an end of the year field trip 
for the older children involved in the Playground 
Pals program. Additional playground materials, 
such as ball, bubbles, jump ropes, and sidewalk 
chalk were purchased. Initially a “meet and 
greet” session was conducted to help the 
children find out more information about each 
other. Together they completed a homemade 
book outlining information about themselves. 
Three times during the year, the group met at 
lunchtime to have a Popsicle party, decorate 
holiday cookies and enjoy each other’s company. 
In addition, the adults involved also met with 
the older students for a pizza lunch in order 
to discuss progress, success and any possible 
concerns or difficulties they were experiencing. 
At the end of the year, funds were used for the 
older children to attend a local water park on a 
field trip.  

According to Ms. Wolf, one of the best outcomes 
of this project was the collaboration between 
general education and special education. A 
general education fifth grade teacher was 
instrumental in managing the older children, 
identified as leaders. She organized scheduling 

Playground Pals Funded with CSP 
Foundation MiniGrant

and working with the general education 
teachers to arrange for various sessions during 
the year. Training for these children involved 
both an outside consultant associated with a 
local Cornerstone project, as well as with the 
special day class teacher, speech and language 
specialist, resource specialist and myself. During 
the lunchtime playground time, several adults at 
school, the resource specialist, special day class 
teacher, speech and language specialist, school 
psychologist and a general education fifth grade 
teacher took turns monitoring and facilitating 
the peer activities. The younger students were 
selected by their teachers to participate based on 
either withdrawn social behavior at recess time 
or the need for more direction due to behavioral 
excess. Some of the children were enrolled in the 
special day class, some were students enrolled in 
the resource program and some were general 
education students.

Overall, this program was successful where 
younger students learned new skills on the 
playground, looked forward to their interactions 
with their pals, and generally enjoyed the special 
attention they received at school. In addition, 
the older children learned new leadership skills, 
compassion, acceptance and kindness to help 
others. This program is continuing this school 
year with funds from the school’s home and 
school club. Ψ
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Stating that the United States confronted 
the most severe economic crisis since the 
Great Depression in the last year, Gov. Arnold 
Schwarzenegger indicated that while California 
is slowly growing out of the recession, the 
primary revenue drivers for the budget such as 
capital gains taxes, income on wages, sales tax, 
and corporate taxes are all down.  As a result, 
the state faces a $19.9 billion two-year budget 
shortfall; $6.9 billion of this is for the current 
fiscal year and $13.3 billion is the 2010-11 
projected shortfall.

non-education Budget Solutions

The Governor’s Budget proposes a combination 
of spending reductions, alternative funding, 
fund shifts and additional federal funds to close 
the $19.9 billion budget gap.

In order to move quickly on the current year 
budget solutions, the Governor will declare 
a fiscal emergency and call the Legislature 
into Special Session. The budget proposes 
revenue solutions that include: Medi-Cal Cost 
Containment ($750 million), In-Home Support 
Services ($77 million in 09-10 and $872 million 
in 10-11), Department of Corrections savings 
($811 million). Delays in the adoption of these 
proposals until the enactment of the 2010-11 
budget would result in the loss of up to $2.4 
billion in budgetary solutions and thereby 
necessitate even deeper cuts in 2010-11.  

Additionally, the Governor will seek to “reform 
the state-federal relationship” by urging that 
the federal government contribute more than 
$1.4 billion toward the state’s budget gap by 
expanding funding for programs required by the 
federal government that are not fully funded. 
Note that for every dollar of saving that is not 
achieved in the non-Prop 98 side of the budget 
will result in greater pressure to make the 
Proposition 98 cuts larger.

education Budget Solutions

The Governor’s budget contains mid-year cuts 
in 2009-10 of $379 million. However, these 
cuts will not be felt by school districts. The 
bulk of these cuts will be from the reversion 
of categorical funds that were not spent by 
districts. This includes $339 million in K-3 class 
size reduction funding. That is the good news.

Additionally, for 2010-11, there will be $2.4 billion 
in Proposition 98 program savings to the state. 
This will include cuts in the following areas:

•	 $252 million in reduced Prop 98 enrollment 
growth 

•	 $560 million in K-3 CSR funding 
•	 $206 million in a negative COLA of 0.38%
•	 $77 million in child care reimbursement
•	 $123 million in Stage 3 Child Care
•	 $1.2 billion in K-12 revenue limit reductions 

aimed at lowering administrative costs   
Of this $2.4 billion approximately $1.8 billion 
will result in “hard cuts” that will be felt by 
school districts. This is approximately a cut of 
$300 per student.  

The 2010-11 also budget includes a reduction of 
$2.2 billion in federal ARRA funding that ends 
after the 2009-10 fiscal year. The Governor’s 
budget does not indicate that he will seek 
an extension of these funds from the federal 
government.    

Finally, the Budget seeks to change the 2009 
agreement on the Maintenance Factor and the 
certified 2008-09 Proposition 98 funding level. 
That agreement certifies the 2008-09 funding 
level in statute. The budget seeks to re-open 
that agreement by reducing the Proposition 
98 guarantee for that year in order to ensure 
that the Proposition 98 funding levels are not 
artificially high. The Administration proposes 
two solutions. First, the budget reflects an $82.9 
million reduction to the guarantee, which will 
bring the level of appropriations down to the 
actual level of expenditures for 2008-09. This 
will result in an over-appropriation of Proposition 
98 of $2.2 billion in 2008-09. The Governor’s 
Budget proposes to use a portion of the $2.2 
billion over-appropriation toward satisfying the 
outstanding maintenance factor, which was 
$1.3 billion as of 2007-08. This change would 
reduce the amount of the minimum Proposition 
98 Guarantee for 2009-10 and 2010-11.

education Policy Issues in the Budget

Mandates – The budget provides an increase of 
$14.5 million for K-12 mandates. As a result of a 
lawsuit that requires all education mandates be 
paid or suspended, the Administration proposes 
to suspend all K-14 education mandates with the 
exception of the following mandates which will 
be fully funded: 1)  An increase of $7.7 million 
for mandated costs related to inter-district and 
intra-district transfers, and 2) An increase of 
$6.8 million for mandated costs related to the 
California High School Exit Exam.

Behavior Intervention Plans – The budget provides 

an increase of $65 million for the ongoing 
costs of mandated behavior assessments and 
intervention plans.

School District Administrative Costs – As 
discussed above, the budget contains a reduction 
of $1.2 billion targeted to school district central 
administration. The cut would be to the revenue 
limit and the policy would be implemented 
through statute. The proposal would limit 
the proportion of funding school districts can 
spend on central administration to prevent 
them from using future funding increases to 
augment central administration at the expense 
of classroom funding. Also, districts would be 
prevented from shifting central administration 
costs to school sites.

County Office of Education Administrative 
Consolidation – The budget makes a reduction 
of $45 million to county office of education 
administrative costs through a cut to the revenue 
limit. This proposal would require county 
offices of education to consolidate services and 
functions, which may include county offices of 
education forming regional consortia to provide 
these services. The consolidation of county 
offices will achieve economies of scale and 
reduce administrative costs.

Contracting Out — The budget makes a 
reduction of  $300 million to school district 
and county office of education for additional 
cuts to administrative costs. The administration 
indicates that this proposal would eliminate 
barriers to contracting out to enable school 
districts to achieve cost reductions. SB 1419 
would not be eliminated, but would instead 
be modified in order for districts and COEs to 
create cost savings to offset this cut. 

Charter School Block Grant – The budget 
increases the Charter Schools Facilities Grant 
Program by $18.4 million. Legislation adopted 
with the Amended 2009 Budget Act included 
language to change this program from a 
reimbursement program to an annual grant 
program allowing charter schools that currently 
receive these funds budgetary cash relief.

Additional Flexibility Proposed by the 
Administration

The Administration proposes to provide 
additional flexibilities to schools to allow them 
to protect classroom spending to the maximum 
extent possible, and to build on the reforms 
embodied in the Race to the Top Initiative. These 
include:

Teacher Seniority – The Budget proposes to 
change state law to give local school districts 
the flexibility to layoff, assign, reassign, transfer 
and rehire teachers based on skill and subject 
matter needs without regard to seniority. Under 
current law, layoffs, transfers, assignments, 
reassignments and reappointments must be 
conducted strictly on the basis of seniority, with 

legislative Report
By James Russell, CASP Legislative Committee Chair
And Jeff Frost, CASP Legislative Advocate

GoVeRnoR unVeIlS 2010-11 StAte BuDGet
education Portion of the Budget Contains Substantial Cuts; 
other Budget Sectors Hit Far Worse

continuted on page 12



Saturday, January 16, 2010
Kayne Eras Center • Culver City, CA
Guy Foresman, MEd
“Math in Multiple Modalities:
Providing Insight into K-12 Math Instruction”
LEARNER OBJECTIVES: 

Apply practical strategies and demonstrate • 
activities to develop mathematical concepts and 
procedures.
Show concrete connections between procedural • 
skills and conceptual understanding.
Implement a versatile array of strategies that are effective for both one-to-one• 
and group settings.
Demonstrate techniques to facilitate verbal skills and vocabulary within the • 
mathematical domain. 

Saturday, February 27, 2010, Star Academy • San Rafael, CA
Susan Diamond, MA, CCC-SLP
“Language, Learning & Social Skills:
Impact of Social Skills on the Learning Process”
LEARNER OBJECTIVES:

Learn three interactive areas of language: content, form, and use and theirrelation• 
to social skills.
Learn what you do with what you hear, auditory processing and social skills.• 
Learn social thinking, social rules, and social strategies.• 

Saturday, March 20, 2010, The Frostig Center • Pasadena, CA
Susan L. Spitzer, PhD, OTR/L
“Sensory-Motor Strategies for Writing & Self Regulation of Attention”
LEARNER OBJECTIVES:

Describe sensory-motor defi cits that impact development of attention and writing.  • 
Apply basic core sensory strategies to increase attention. • 
Explain the role of sensory-motor skills in the development of writing skills.• 
Identify and demonstrate strategies to address sensory-motor foundations of writing.• 

October 22-24, 2010
AET 32nd Annual Conference
“Reading, Writing, and Rage:
The Impact of Emotions on Learning”
Doubletree Hotel & Executive Meeting Center • Berkeley, CA

Join AET at one of our many 
opportunities for continuing 

education and professional support 
for those who work with individuals 

with learning disabilities!

AET also has over 30 Study Groups
in a variety of regions across the country. 

Visit www.aetonline.org for more information!

Each workshop 

provides

NASP-approved

CPD credits!

Save
the Dat

e!
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limited exceptions related to positions which require 
specific skills. 

Substitute Costs –  The Budget proposes to eliminate 
the provisions in state law that require teachers who 
have been laid off to receive first priority for substitute 
assignments and that these substitutes be paid at 
the rate they received before they were laid off if 
they work more than 20 days within a 60 school day 
period. For districts that have laid off teachers, these 
provisions will significantly increase their substitute 
teacher costs and could force additional layoffs and 
cuts to classroom spending.

Staffing Notification Process – The Administration 
proposes to change the staffing notification window 
for teachers to 60 days after the state budget is 
adopted or amended. Current state law requires that 
school districts notify teachers by March 15 of the year 
before the layoff, well before the state typically adopts 
its budget and districts know how much funding they 
will receive. 

Negotiate Length of the School Year – The budget 
proposes to allow school districts to continue to 
be provided flexibility through 2012-13 to reduce 
instruction by up to five days, if necessary, to 
accommodate the reductions made in 2009-10 
without losing any incentive funding they receive to 
maintain a 180 day school year.

Comprehensive Reforms – The Administration will also 
consider additional reforms to the state’s public school 
system to augment the fiscal reforms identified above. 
These reforms, among others, will address statutory and 
regulatory barriers which hinder districts from focusing 
on needed improvements to student achievement and 
increasing the number of high quality schools and 
highly effective teachers and principals. There was no 
additional detail in the budget on this issue.

Summary

Is this what “protection” should feel like? In this 
new world, perhaps a $2.4 billion cut is protection. 
My concern is that given the budget solutions on the 
non-Prop 98 side of the budget the Governor has 
proposed, I do not feel secure that the Proposition 
98 cuts proposed in this budget will be the only cuts 
we may take. The cuts to Medi-Cal and IHSS are 
extraordinarily deep and painful. Democratic members 
will seek other solutions before they agree to cuts that 
deep. Additionally, the federal funds the Governor has 
built into this budget are not likely to materialize. This 
on top of the fact that the Governor does not even 
mention the need to extend the education portion of 
the federal ARRA funds. We will need to work hard 
advocating for schools and districts will need to take 
a conservative approach to March 15 layoffs in order 
to protect themselves from cuts that could exceed the 
ones proposed in the January budget.    

As we pour over this budget further we will provide 
you with additional detail.

Legislative Report
continued from page 11
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As I sat and pondered what to write for the first 
column of the year, my mind inevitably turned 
to the New Year (better yet, New Decade!). Of 
course, thoughts of New Year’s Resolutions and 
‘turning over a new leaf’ for the New Year came 
to me first. So, even though this column comes 
to you a little after the mark, we’re still at the 
beginning of the year and there’s plenty of time 
to use this occasion to inspire you to greater 
heights!

I’ve never been one for New Year’s Resolutions 
as an artificial means of giving up something I 
still want to do or of doing something that I’m 
not ready to do. However, when someone can 
integrate positive change into their lives in a 
meaningful way, real change can occur. There’s 
no way that I can know what that is for each 
of you but what I can say is that you have that 
opportunity now to better yourself professionally 
in ways that matter to you. Think of something 
small you’ve been meaning to do or change and 
ask yourself if now’s the time. Or, give yourself 
a long-term goal and see what steps you can 
begin taking to help you get there. Remember, 
this is an internal conversation, so let it be 
something important to you.

As we think beyond this year and more about 
the next decade, sometimes we need to take 
a step back and look at the big picture. I’ve 
observed the landscape and talked to enough 
students and district employees to know that 
we’re in a period of flux in our profession and 

there’s some uncertainty about the immediate 
future of New School Psychologists entering the 
field. However, take heart in both (more in the 
future than in the present of our profession). 
Though we have one of the greatest jobs in the 
world (don’t just take it from me, look below), 
we, more importantly, have one with a very 
bright future. Think about it, the full extent of 
our abilities are now just being tapped and our 
utility to schools and districts is more realized 
than ever. It’s up to us to continue that and 
take advantage of opportunities as they present 
themselves. 

Which reminds me of a story. In my past life 
before becoming a teacher and then a school 
psychologist, I was a Claims Representative for 
Social Security. Like the current landscape of 
school psychologists, I was very young compared 
to the vast majority of my peers. One day, I was 
pulled aside by the office manager and told, 
“Look around, soon all of this can be yours.” 
That’s the day I realized that this wasn’t my 
calling; it was time for me to resign and begin 
my real career. Now, I’m not the office manager 
or the equivalent in our field, but if I was, I’d say 
to you, “Look around, soon all of this can be 
yours. ‘  I’m hopeful and confident that you’d 
have a very different reaction to those words 
than I did. 

Finally, I’d like to pass on a little bit of relevant 
information on the future of school psychology 
courtesy of NASP President Patti Harrison. 

new School Psychologists Corner:
A new Decade: the Possibilities are endless
By Carlos Guerrero, CASP New School Psychologist Specialist

SCHOOL PSYCHOLOGIST has, once again, been 
selected as one of the best careers by U. S. News 
and World Report! See information about the 50 
best careers of 2010 at http://www.usnews.com/
money/careers/articles/2009/12/28/the-50-best-
careers-of-2010.html and school psychologists 
at http://www.usnews.com/money/careers/
articles/2009/12/28/school-psychologist-2.html 

In addition, the latest edition of the U. S. 
Department of Labor’s Occupational Outlook 
Handbook (2010-11 edition) describes the 
promising job outlook for school psychologists. 
See http://www.bls.gov/oco/ocos056.htm#outlook 

One more thing: ’d like to acknowledge and 
thank those CASP members who attended the 
latest installment of our day-long workshop 
entitled, “From Surviving to Succeeding: Your 
1st Years as a School Psychologist” at Loyola 
Marymount University in Los Angeles. As part 
of CASP’s Winter Conference, Sarita Guerrero 
and I had the pleasure of facilitating the most 
interactive discussion yet on our subject material. 
To our delight, the session became a fantastic 
example of ‘asset building’ within our group as 
participants shared past experiences and how 
they’ve incorporated meaningful aspects of 
their lives into their drive to become the best 
school psychologists that they can become. The 
overcoming of struggles gave others confidence 
and the happiness and fulfillment that was 
expressed through the following of one’s 
passions reminded the group how important 
it is to develop into well-rounded, grounded 
professionals. I know that everyone learned 
from each other and the excellent questions and 
examples from attendees added greatly to the 
presentation. Best of luck to you guys! 

Please send comments, questions, and scenarios 
to Carlos at carlos.guerrero@lausd.net Ψ

opportunity for school psychologists to establish 
and/or maintain community relationships to 
better serve the students and families in our 
schools. 
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With the constant possibility of IEPs going to 
due process, many school psychologists and 
service providers wonder how their IEPs would 
be viewed in a hearing. The following are fre-
quently asked questions regarding how IEPs 
may be viewed by Administrative Law Judges 
(ALJs) in California. Most of the answers are 
excerpts from recent Office of Administra-
tive Hearing (OAH) cases that can be found at 
http://www.oah.dgs.ca.gov/Special+Education/
SE+Decisions+and+Orders.htm.

The cases that are cited in this article were 
selected based on their having been used as 
benchmark cases to guide OAH decisions.  

Please be advised that this information 
does not constitute legal advice and is only 
being offered as a guideline. For informa-
tion regarding legal advice, please consult 
your district or supervisor. 

1. What criteria should I meet in order 
for the courts to view the IEP as having 
provided a Free and Appropriate Public 
Education (FAPE)?

In Board of Education of the Hendrick Hudson 
School District v. Rowley, the Supreme Court es-
tablished a two-prong test in order to determine 
whether a FAPE was provided to a student. 

• Has the school system complied with the 
procedures set forth in the IDEA? 

• Was the IEP designed to meet the child’s 
unique needs, reasonably calculated to en-
able the child to receive educational benefit, 
and does it comport with the child’s IEP?

2. Is my student in the Least Restrictive 
Environment (LRE)?

School districts are required to provide each 
special education student with a program in 
the least restrictive environment, with removal 
from the regular education environment occur-
ring only when the nature or severity of the 
student’s disabilities is such that education in 
regular classes with the use of supplementary 
aids and services could not be achieved satisfac-
torily (Ed. Code. §56040.1)

In order to measure whether a placement is in 
the least restrictive environment, the Ninth Cir-
cuit Court in Sacramento City Unified School 
District v. Rachel H adopted a four-prong test 
that requires the consideration of four factors: 

• The educational benefits of full-time place-
ment in a regular class. 

• The non-academic benefits of such place-
ment. 

• The effect that the student has on the teach-
er and children in the regular class.

• The costs of mainstreaming the student.
Recently Cited: OAH CASE NO. N 2006080258, 
OAH CASE NO. N 2005070130.

3. Is my student in the appropriate 
placement?

In order for a placement to be considered ap-
propriate, it must meet the following four-prong 
test:

• It must be designed to meet the student’s 
unique needs. 

• It must be reasonably calculated to provide 
the student with some educational benefit. 

• It must comport with the IEP.
• It must be provided in the least restrictive en-

vironment. 

4. Oops!  I made a mistake!  
How serious is it?

Procedural flaws do not automatically require a 
finding of a denial of a FAPE. In Board of Edu-
cation of the Hendrick Hudson School District 
v. Rowley, the Supreme Court ruled that for a 
procedural violation to deny the student a FAPE, 
the violation must result in one or more of the 
following: 

• The impeding of the student’s right to FAPE. 
• The significant impeding of a parent’s oppor-

tunity to participate in the education deci-
sion-making process.

• The causing of a deprivation of educational 
benefits. 

5. Is Special Ed required to keep a student 
until they maximize their potential?

In Board of Education of the Hendrick Hudson 
School District v. Rowley, the Supreme Court 
determined that while a student’s IEP must be 
reasonably calculated to provide the student 
with some educational benefit, the district is not 
required to provide special education students 
with the best education available or to provide 
instruction or services to maximize a student’s 
abilities. School districts are required to provide 
only a “basic floor of opportunity” that consists 
of access to specialized instructional and related 
services that are individually designed to provide 
educational benefit to the student. 

6. Does the District have to comply with a 
placement requested by parents?

In Blackmon v. Springfield R-XII School District a 
court ruled that IDEA does not require that pa-
rental preferences be implemented, as long as 
the IEP is reasonably calculated to provide some 
educational benefits.  

Recently Cited: OAH CASE NO. N 2005070130, 
OAH CASE NO. N 2005100882.

7. When do we have to provide Prior 
Written Notice?

A district is required to provide written notice to 
the parents of the child whenever it proposes 
to initiate or change, or refuses to initiate or 
change, the identification, evaluation, or educa-
tional placement of the child, or the provision of 
a free appropriate public education to the child 
(Ed. Code §56500.4). The notice must include:

• A description of the action proposed or re-
fused by the agency.

• An explanation of why the agency proposes 
or refuses to take the action and a descrip-
tion of each evaluation procedure, assess-
ment, record, or report the agency used as a 
basis for the proposed or refused action.

• A statement that the parents of a child with 
a disability have protection under the proce-
dural safeguards of this part and, if this no-
tice is not an initial referral for evaluation, the 
means by which a copy of a description of 
the procedural safeguards can be obtained.

• Sources for parents to contact to obtain as-
sistance in understanding the provisions of 
this part.

• A description of other options considered by 
the IEP Team and the reason why those op-
tions were rejected.

• A description of the factors relevant to the 
agency's proposal or refusal. 

8. How do we handle dismissing a child 
from Special Education services?

A district cannot exit a student from special 
education services without first conducting as-
sessments to determine whether such action is 
appropriate (Ed. Code §56381).  

9. If a student meets all behavioral or 
processing eligibility criteria for Special 
Education but his needs can be met in 
the General Education program without 
services, do we still need to qualify him?

In Hood v. Encinitas Union School District the court 
ruled that a student may have a qualifying disabil-
ity, yet not be found eligible for special education if 
the student’s needs can be met with modification 
of the general education classroom without spe-
cialized education and related services.  

Recently Cited: OAH CASE NO. N 2008020162.

10. How does the law define “meaningful 
participation” of a parent?

Parents must meaningfully participate in the 
development of an IEP. The district may not in-
dependently develop an IEP without meaningful 
parental participation, and then simply present 
the IEP to the parent for ratification. In Ms. S. ex 
rel G. v. Vashon Island School District, the court 
ruled that a district must come to an IEP meeting 
with an open mind and several options, discuss 
and consider the parents’ placement recom-
mendations and concerns, and then the IEP team 
must make a final recommendation. Predetermi-

How Might Our IEPs be Judged?
By Derek Ihori, LEP, NCSP

continuted on page 15



nation of a student’s placement is a procedural 
violation that deprives a student of a FAPE in 
those instances where placement is determined 
without parental involvement in developing the 
IEP. Parents have meaningfully participated in the 
development of an IEP when they:

• Are informed of the child's problems.
• Attend the IEP meeting.
• Express disagreement regarding the IEP 

team's conclusions.
• Request revisions in the IEP.

Our IEPs be Judged
continued from page 14
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CASP tOdAy

School psychologists strive to improve the edu-
cational experience for all children. They are the 
school-based experts on many issues, including 
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disabilities, and school and community-linked 
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11. Are we required to have the private 
school teacher present if we are having 
an IEP for a student who attends a private 
school?

In R.B. v. Napa Valley Unified School District 
the court held that the requirement to have a 
general education teacher at the IEP does not 
always require the current private school teacher 
to be present. However, a general education 
teacher of some type must be present.

Recently Cited: OAH CASE NO. 2008100314.

CSP Journal Now Online
The 2009 edition of The California School 
Psychologist is now online in the Members Only area 
of the CASP web site. 

The peer-reviewed CSP Journal includes a special 
topic section on University and School Collaborations 
to Promote Student Success. The electronic journal 
is interactive with access to the Table of Contents 
available from each page, and the Guidelines for 
Authors and other sections available from the front 
cover with just a click of the mouse.

The 12 articles in the 2009 CSP Journal delve into 
such topics as: the predictive validity of Curriculum-
Based Measures in reading assessments of English 
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Language Learners, developing norms for the 
California Resilience Youth Development Module, 
prevailing interventions to address peer victimization, 
the impact of acculturation and perceived support 
on mathematics achievement of Latino students.

The Special Topic Section includes titles on 
development of the kindergarten student entrance 
profile; the relationship between the BESS and 
student academic, behavioral and engagement 
outcomes; early identification of behavioral and 
emotional problems in youth; relationships between 
measures of positive behaviors and negative 
functioning in children; a study of the effects of 
impulse control and problem-solving unit of the 
Second Step Curriculum; and solution-focused brief 
counseling.

Dr. Shane Jimerson, a professor at University of 
California at Santa Barbara, was editor of this edition, 
with assistance from associate editors Dr. Stephen E. 
Brock, California State University, Sacramento, and 
Dr. Kristin Powers, CSU Long Beach. CASP would like 
to thank Dr. Jimerson for his more than 10 years as 
editor and for his dedication to the publication, for 
which he was able to secure grants in past years. 

Dr. Michael Hass of Chapman University will take 
the reins for the 2010 issue. For information on 
submitting an article for the 2010 Journal, please 
email Dr. Hass at csp@chapman.edu.

The CSP Journal can be found at EBSCO, ProQuest, 
ERIC and in other library-based search engines.
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I verify that the person named above is enrolled in or has graduated 
from a full-time training program leading to a credential in school 
psychology.

     Advisor / Supervisor: _____________________________________________

      Date: ____________________

     Institution: ______________________________________________________

STUDENTS:
Before we can process your 
application we must have:

• Professor/Advisor Signature 
AND

•  Student Body Card OR
Current Class Schedule

•  Student Body Card

Signature: _______________________________________________________

Pursuant to the Omnibus Budget Reconciliation Act of 1993 and provisions 
contained in the lobbying tax law, CASP is required to inform members that 
14% of your dues payment is non-deductible 
as an “ordinary and necessary” business 
expense.  Contributions or gifts to CASP 
are not tax deductible as charitable 
contributions.  However, they may be 
tax deductible under other provisions of 
the Internal Revenue Code.

(               )                      —

CASP occasionally sells its mailing list to private and non-profit corporations related to the school psychology profession. 
CASP does not offer for sale its members’ email addresses, phone numbers or fax numbers.

PERSONAL INFORMATION mr.    ms. mrs.    Dr.   •    m.A./S.    Ph.D.    LEP (circle one)

    I am interested in donating to the:  

  “CLD” Cultural and Linguistic Diversity Scholarship.    mini-Grants Program.    “PAC” CASP Political Action Committee.

Membership Fee $ ______________

Mini-Grant Donation $ ____________

CLD Donation $ _________________

CASP PAC Donation $ ____________

TOTAL $ _______________________

Expiration Date
/

check here if the same.

Would you like to join the CSP Foundation’s eScrip and/or
Albertson’s Community Partners Program?   Yes     No
If Yes, may we use the credit card below?     Yes     No
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