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“This outstanding program will keep California’s school 
psychologists updated on the latest in our profession while 
relaxing in this restful resort hotel,” said Christine Toleson, 
CASP president. “I can’t think of a better place to develop 
new skills needed to work with all of the state’s students.”
To take advantage of the $150 per night hotel rate, as 
well as the outstanding prices for the convention, visit 
http://www.casponline.org. There you will be guided to 
registration areas of the site. Early registration deadline 
is October 11; and after October 16, the hotel rate will 
increase (a lot!). 
LEPs and other BBS Licenees (and NCSP, too)
All 16 scheduled workshops, plus the two-day PREPaRE 
workshop, qualify for CEUs from the state Board of 
Behavioral Sciences. Make sure you record your license 
number on the registration form. BBS licensees (LEPs.
LMFTs, LPCCs and LCSWs) can receive up to 9 credits at 
the convention. Also, those who sign up for the PREPaRE 
Workshop 2, also held on November 7 & 8, can receive 13 
CEUs – and no admission fee is charged for the PREPaRE 
workshop. NCSPs may also pick up continuing professional 
development units from any of those workshops, as well 
as PREPaRE. See the online registration booklet for more 
details.

Collaborating for Safe Students and Healthy Schools is the 
theme for CASP Convention 2013, to be held November 7 
& 8 at the Hyatt Regency, Newport Beach. 

The two-day event features:
• Dr. Scott Poland, co-founder of NEAT and a driving 

force in the safe schools movement, as keynote 
speaker

• Dr. Tony Beliz, deputy director of Los Angeles 
County’s Mental Health Services who has 
established collaborative programs between his 
department and schools

• The PREPaRE 2 workshop, NASP’s evidence-based 
resources and consultation related to school crisis 
prevention and response, instructed by Dr. Melissa 
Reeves and Dr. Stephen Brock, co-chairs of the 
program

• CEU-approved workshops on a range of topics 
important to school psychologists today, with an 
emphasis on mental health and school safety

• Papers, posters and mini-skills workshops, included in 
the price of admission.

• Exhibit Hall featuring the latest in school psychology 
materials and services

• And social networking opportunities at the fabulous 
Hyatt Regency Newport Beach

continued on page 5
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CASP Bids Goodbye to Executive Director Suzanne Fisher
Suzanne Fisher, CASP’s executive 
director for nearly 14 years, 
retired earlier this year. Her tenure 
as CASP’s second professional 
administrator was marked by a 
period of growth and recognition for 
the association and new programs 
and services for members.

Ms. Fisher began her long tenure 
with CASP in December 1999, 
during a time when the association’s finances 
had taken a hit, and a CASP convention was 
about to be held. She quickly turned around the 
association’s financial situation with a series of 
cuts and new programs, making CASP a strong 
institution. The California School Psychology 
Foundation, the charitable arm of the association 
was strengthened too, as she found new ways 
to further the goals of cultural and linguistic 
diversity among the state’s school psychologists 
and the mini-grant program that awarded small 
grants for school psychologist’s new ideas.

The Certification of Advanced Training and 
Specialization (CATS) was a part of her legacy, 
offering advanced courses in assessing ELL 
students, behavior interventions, and starting 
what was to become the National Association 
of School Psychologist’s PREPaRE training on 
school crises. She was instrumental in the 
creation of the Pupil Services Coalition, a group 
statewide stakeholders that counts the school 

counselors, school nurses, speech 
and language therapists, social 
workers and attendance officials 
among its members. Under her 
direction, CASP won a part of a 
CalMHSA grant for the development 
of a mental health anti-stigma 
curriculum. 

She worked with 14 CASP presidents, 
from the late Diana Hijos diBari 

to current immediate past president Brandon 
Gamble. She found every new presidential term 
a new challenge and worked hard to make sure 
these men and women received the tools they 
needed to lead the largest statewide association 
of school psychologists in the nation. 

Here are a few remarks members of the 
CASP leadership had to say about Ms. 
Fisher’s retirement:
I first met Suzanne when I volunteered at my first CASP 
convention in 2002 to help at the Silent Auction and 
to run handouts around to various presentations. 
My experiences were so positive that I continued 
to volunteer at every CASP event for several years 
because I would get to interact with Suzanne, whom I 
considered to be vastly knowledgeable and a positive 
influence.  Suzanne was our leader at CASP for many 
years and she will be missed and fondly remembered 
by all who worked with her.

Roger McCoy
CASP Secretary Treasurer

continued on page 18

- - -
Suzanne is friendly and very approachable – easy to 
work with. I always felt like she listened to me!
Suzanne always helped me understand the fiscal 
implications of any service/project I would propose.  
Though I didn’t like hearing it, it was necessary and 
made me more aware of resource allocation.

Brian Leung, PhD
Research chair/editor of CASP Today

Suzanne was hired at a time when we needed a leader 
who would help CASP with leadership; exposure to 
state leaders and financial unraveling. When we hired 
Suzanne we knew we had a winner (that gem that 
would fit) for our mission statement and educational 
goals. 
Walking down the halls of the Capitol building with her 
for the first time, state legislators would stop and talk to 
Suzanne as she introduced us as school psychologists. 
Many knew her work through her previous work with 
the state’s governors and senators. Suzanne worked 
with Govs. George Deukmajian and Pete Wilson and 
directed small business agencies prior to coming to 
CASP as our executive director.
Through the years Suzanne always supported our 
strategic plan and made sure we were headed in 
what she thought was the correct direction for overall 
services for the general members. Suzanne always 
guided CASP toward years of growth by making it 
possible for students and new school psychologist 
to have a voice and participation in board goals. 
Scholarships and financial supports for attendance at 
CASP conventions was brought into focus. 
With Suzanne as the director, CASP collaborated 
with parent advocacy groups, mental health support 
organizations, education, and other leaders in the 
manner the board supported. It was amazing how 
Suzanne was the voice of reason when discussion 
bought disagreements and differences of opinions. 
She was always able to mediate and bring us together.

Lynne Aung
CASP President, 2003-2004 / PAC chair

- - -
My first CASP Board meeting was also Suzanne’s first 
meeting. I remember being very overwhelmed, and 
marveling at how calm, composed, and in control 
Suzanne was. To this day I don’t know how she did 
it. She was a very capable leader who helped guide 
CASP through some very challenging times. She will be 
missed.

Stephen E. Brock
CASP President, 2005-2006 / NASP president-elect

- - -
I met Suzanne Fisher when she first came to CASP. At 
that time CASP was experiencing financial difficulties. 
Suzanne not only put the association on a firm financial 
footing she built a reserve that allowed CASP to survive 
the great recession. In my time as the legislative chair 
I worked closely with Suzanne and our legislative 
advocate Jeff Frost. We were CASP’s legislative team. I 
remember when Suzanne testified in favor of parental 
controls on video games. She was the one person 
testifying against the 10 lawyers from the video game 
industry.
She successfully led CASP for many years for which 
every member should be thankful. CASP is stronger 
today because of her leadership. 
Other positive traits: type A style, compassionate 
approach to member and children’s needs, strong 
organizational and money management skills, strong 
commitment to CASP.

Jim Russell
CASP President, 1985-1986
Legislative Committee chair emeritus

continued on page 15

Heidi Holmblad Will Lead CASP 
as New Executive Director
The CASP Board is pleased to announce that 
Heidi Holmblad, who has served as CASP 
Communications Director from 1999 through 
2013, was selected as the new Executive 
Director of CASP following the retirement 
of Suzanne Fisher. Heidi began her work as 
Executive Director (ED) in August 2013. She will 
also continue as Director of Communications 
until a suitable replacement can be found. Jim 
Russell, former CASP Legislative Chair, has been 
acting ED part-time since Suzanne’s retirement.
Heidi’s deep knowledge of the association, 
her long tenure with CASP, her dedication and 
strong work ethic were important factors in her 
selection. With our fall Convention coming in 
early November, the Board sought an Executive 
Director who could effectively and efficiently plan 
and execute an outstanding convention that is 
only two months away. Heidi has demonstrated 
the ability to be tenacious, resourceful, and 
to plan and deliver large events including the 
CASP Convention on time and on budget. 
In addition, recent and pending changes in 
legislation affecting special education and 
school psychology demanded an individual who 
is both knowledgeable about our profession 

and who can also continue 
the strong communication 
and open relationships with our political action 
professionals that have been built over the past 
years.
As Director of Communications, Heidi writes 
articles, edits, and works with graphic designers 
and printers on CASP Today, the quarterly 
newsletter of the California Association of School 
Psychologists. She provides copyediting and 
oversees the design, printing and web posting 
of The Contemporary School Psychologist, 
CASP’s peer-reviewed journal. She created 
and administers the content for the California 
Association of School Psychologists web site 
(www.casponline.org)
As CASP grew and the profession of school 
psychology became more complex, Heidi took 
on increasing responsibilities in addition to her 
tasks as Director of Communications, while still 
receiving a part-time salary. Heidi developed and 
manages the continuing education programs 
for CASP, working directly with the BBS on LEP-
related issues. She develops all online and print 
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Welcome to the new school year. I hope that 
you had a chance to renew and relax during 
the summer months. It is an honor to serve 
the CASP board and CASP members as the 
2013-2014 CASP President. CASP has faced 
significant challenges during the 2012-2013 
term, including budget cuts, major changes in 
personnel, and more work with fewer resources. 
Yet, the CASP board is still hard at work and at 
our August retreat we hit the ground running 
hard. The retreat was well-attended and even 
though we met at a beautiful location in Newport 
Beach, the site of the fall convention, significant 
work was accomplished.   
I want to thank Jim Russell, our interim executive 
director, for taking on this formidable position 
during his retirement and to Heidi Holmblad, EJ 
Reyna, and Josh Johnson for running the CASP 
office during a challenging transition period. I 
wanted to also recognize the exemplary job that 
our members do providing excellent psychological 
services and helping students “achieve their 
best in school, at home, and in life” (paraphrase 
from NASP, 2012). As an itinerant school 
psychologist working in the Los Angeles Unified 
School District’s foster youth program, I call on 
as many as 12 high schools per week and I am 
pleased to report that the school psychologists 

CASP Board Members are STILL 
Hard at Work!
By Christine Toleson, CASP President

that I have observed 
are among the most 
dedicated, well-trained, 
and hard-working folks 
on the campuses.

My goals for the retreat were to facilitate team-
building, to provide an environment for creative 
brainstorming, and to work on the CASP 
strategic plan. During the retreat, Dr. Brandon 
Gamble, immediate past-president, facilitated a 
strategic plan work group activity during which 
all members of the board participated. Several 
areas were addressed including expansion of 
school psychologists’ representation on state 
committees and boards; expansion of our work 
in relation to cultural and linguistic diversity, e.g. 

Larry P; fitting the NASP model of services into 
CASP’s mission statement, and improving and 
expanding our services to members. Improving 
access to CASP resources via technology was 
also discussed and members will soon have 
access to an improved CASP website. The 
expansion of our role as school psychologists in 
light of the roll-over of county mental health funds 
to educational relevant mental health service 
(ERMHS) was also discussed. Continuing board 
members as well as our new board members 
were all willing to share ideas and participate 
actively in all discussions. I am happy to say 
that the 2013-2014 CASP Board is exceptionally 
talented, optimistic, and energetic. As members, 
you are in good hands.  
Dr. Barbara D’Incau, president-elect, did an 
outstanding job of documenting our discussions 
and was also instrumental in connecting CASP 
with the California Department of Education 
(CDE) as a resource and partner in the effort 
to develop California’s SS/HS plan. Dr. D’Incau 
emphasized in her letter to the CDE how school 
psychologists “have the legal authority, the 
requisite training, and the responsibility to 
provide school-based mental health services.”  
In addition to Dr. D’Incau’s advocacy efforts, 
the board and legislative committee members 
have helped our legislative advocate, Jeff Frost, 
provide comments relevant to our discipline on 
matters such as the new Title 5 regulations, 
school psychologists as mental health providers 

continued on page 18

A Message from the Executive Director
By Heidi Holmblad

Hello. My Name is Heidi Holmblad

Many of you already know me. I’m the one who 
writes all those emails. I’m the one with the 
camera at most of CASP’s events, asking you to 
smile and put down the wine glass, or to ignore 
me while you check out silent auction items. 
I write a goodly portion of, and edit the rest, 
of CASP Today. I try, with limited resources, to 
ensure that the website, convention and spring 
institute, the journal, LEP workshops, webinars, 
access to board members’ expertise, and many 
other services CASP members receive are 
accessible, working and serving a purpose.

I’ve been the one behind the curtain. Now it’s 
time to step in front. 

I’ve very large shoes to fill – and this has nothing 
to do with shoe size. Suzanne Fisher will always 
be a CASP legend. She was able, on more than 
a few occasions, to right CASP’s ship, financially 
speaking; increase the association’s influence 
in the state Capitol; make the California School 
Psychology Foundation relevant to the needs 
of school psychologists and students alike; 

ways of keeping the association financially afloat, 
that were in place long before Suzanne took the 
helm, are no longer working quite as well as they 
once did. 

You’ll be seeing some changes in the footprints 
of the annual convention and the spring 
conference, which we’re now calling the spring 
institute. And we’re open to money-making 
ideas you have that a non-profit, professional 
association can do. Meanwhile, we’re trying to 
do more, with less.

We’ve taken on the task of being the eyes and 
ears of licensed educational psychologists on 
issues before the Board of Behavioral Sciences. 
CASP continues to offer the workshops new LEPs 
need as well as the Law and Ethics classes all 
LEPs must take. We are now working on offering 
new services to LEPs, as well as considering 
adding to our licenses as CEU providers. 

CASP, which has a long and successful record 
of representing school psychologists in 
Sacramento, is expanding its influence, making 
sure that school psychologists are present at the 
many, many regulatory, stakeholder and even 
legislative meetings held. It is at these meetings 
where decisions are made that affect how you 
do your job.

offer avenues for 
school psychologists 
to increase their talent 
and skills, not only in the 
special education and 
mental health realm, 
but in advocating for 
themselves and their students’ needs. 

And, in a way, Suzanne was doing all this while 
dancing backwards, in high heels.

I hope to continue the dance, employing the 
steps she taught me, and adding a little here and 
a little there to the movement. CASP again has 
a case of the financial doldrums, still recovering 
from the recession and the fact that school 
psychologists no longer need continue education 
units to renew their credentials. Many of the old 

“  The challenge is to move from 
the big ideas by providing examples 
of how school psychologists in the 
field are making differences not 

only district-wide by also influencing 
far reaching policy changes. ”

continued on page 5

“ School Psychology Week is 
November 11-15, the week after 

CASP Convention 2013. ”
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Hyatt Regency, 
Newport Beach

Nov. 7 & 8, 2013SAVE THE DATE

Ψ

Convention 
2013
continued from page 1

PREPaRE Workshop 2
Besides securing the best in the business as 
instructors for the PREPaRE workshop, CASP is 
offering special rates for this important workshop. 
Send your school or district crisis team and get 
a discount. The first person (who, of course, is 
a CASP member) pays $300 and every other 
team member pays only $280 for the two-day 
workshop, and no convention registration fee. 
Attendees may purchase tickets to the Awards 

Luncheon, Cultural and 
Linguistic Diversity Breakfast, 
the CASP Crawler PAC Fund-
raising reception and the 
Student/Practitioner Pizza 
Party. Do it today!

Workshops
From comprehensive and defensive ERMHS, 
to the DMS-V, to developing a clear case for 
intellectual disabilities, to non-suicidal self-
injury, CASP has many workshops that will assist 
you and your students. As mentioned above, all 
workshops qualify for CEUs. Check them out! 
(These are available for an extra fee.) 

Other Learning Sessions
Papers, posters, and mini-skills sessions to 
expose you to the latest in school psychology and 
hone your skills will be featured. Ranging from 
dealing with students who are not dealing well 
with social media, to selecting and collaborating 
with residential treatment centers to a study 
on how school psychologists view the Larry P. 
ruling, these sessions are included in the price 
of admission. 

All This and Scott Poland, too
Keynote speaker Dr. Scott 
Poland knows how to keep 
school personnel out of legal 
trouble when dealing with 
school violence and crisis 
issues. In his keynote address, 
Dr. Poland will present the outcome of these 
cases in light of implications for the practicing 
school psychologists. Participants will leave with 
a clear understanding of a number of legal cases 
and their implications for practice and training.

Feeling social? Great!
Be sure to get your tickets for the Awards 
Luncheon, the CASP Crawler and PAC Fundraising 
Reception, the CLD breakfast and the Student/
Practitioner Pizza Party when registering for 
Convention 2013. Catch up with friends, make 
new ones and enjoy.

SCOTT POLAND

in schools, and the impact the repeal of the 
Hughes Bill will have on our practice in the area 
of behavioral intervention. Legislative advocacy 
will be an on-going activity for CASP and to 
paraphrase a comment Dr. Brandon Gamble 
made in his introductory article last fall in 
CASP Today, the challenge is to move from the 
big ideas by providing examples of how school 
psychologists in the field are making differences 
not only district-wide by also influencing far 
reaching policy changes.
During the retreat we also discussed the 
new publisher of our renowned journal, 
Contemporary School Psychology. Members can 
expect an improved product and distribution. We 
are the only professional organization for school 

psychologists in the United States that I know of 
to publish a peer-reviewed journal. The journal 
is just one of numerous membership benefits 
and highlights the importance that CASP has for 
being a relevant association for our members. 
Dr. Michael Hass, editor of the journal, is a long 
time board member and Dr. Kelly Kennedy, also 
a CASP board member representing university 
trainers, is co-editor of the journal. CASP Today 
is another member benefit and Dr. Brian Leung, 
editor, welcomes articles on relevant topics; APA 
style not required! Look for the article on the 
proposal to change the emotional disturbance 
(ED) eligibility label to emotional disorder in the 
this edition.
The retreat was not all work and no play, well let’s 
just say, not so onerous a task to scope out the 
site for the upcoming fall Convention in Newport 
Beach. The site is beautiful and there will be 
an excellent program of speakers, workshops, 
and fun activities. Registration information is 

available on the CASP website: casponline.org. 
In addition, to our fall convention, the popular 
Spring Institute will be held in Santa Clara on 
March 13 and 14. The spring institute will feature 
renowned experts in autism and new information 
about the new DSM-5 classification for autism.
CASP board members are here to serve you. 
As a relative late-comer to the field and as 
a person who has had many job transitions, 
school psychology has been the most intense 
yet  rewarding career of my life and I continue 
to be awed by what you do to enhance the well-
being and success of our students. Therefore, I 
am pleased to “give back” to the professional in 
any way I can.
As you begin a new school year, remember that 
self-care is important. Take a break when you 
need one, have a positive attitude, be creative 
and maintain a sense of humor. Please feel free 
to contact board members with your expressions 
of support, ideas, comments, or concerns.

President’s Message
continued from page 4
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Ever wanted to document your presence and 
impact to your school? If so, we want to invite 
you to join a new CASP Task Force focusing on 
developing strategies and ideas to demonstrate 
to stakeholders of our value and impact.  

As the Obama administration continues to 
expect accountability from teachers and schools, 
it’s vital that we step up and demonstrate our 
contribution to student, teacher, family, and 
school success. The Task Force will begin our 
work with a collection of existing strategies and 
approaches (both quantitative and qualitative) 
and then move to consolidate ideas into an 
“instrument” that we can collect data and 
present to decision-makers. 

Most of our work will be over cyberspace, with a 
possible meeting at the spring institute. Let us 
know if you have questions.  

If you want to join the task force, please send 
an email to either Brian Leung at (bleung@lmu.
edu) or Eric Culqui (eric.culqui@gmail.com), Task 
Force co-chairs.

The Value of a 
School Psychologist 
Task Force to Form

Need Test Kits?
A longtime CASP member has an offer for you, four used 
test kits for free, if you can respect the confidentiality.

He has the following tests available: 
one Stanford Binet, two WISCs and one WISC-R. 

Interested? Contact Hugh Cox at hughwcox@comcast.net.

http://www.caspwebcasts.org/new/index.php?option=com_content&view=article&id=364&Itemid=53


Just as the left side of the RtI pyramid signifies 
interventions implemented to improve specific 
academic skills, the right side of the RtI pyramid 
utilizes the PBIS framework with a three-tiered 
system of intervention delivery. If the student in 
not responsive to the intervention in Tier 1, more 
intensive behavioral interventions are provided in 
Tier 2 or a highly individualized plan is provided 
for the student that needs more intensive Tier 3 
support. The PBIS tiers include:
Response to Intervention for academics and 
behavior is implemented in many schools 
and districts throughout the United States, 
specifically, in states that have had to transform 
their academic and behavioral practices to 
improve student achievement over the last 10 
years. In order for PBIS and RTI to make perfect 
companions, it is necessary that administrators 
and educators understand and implement each 
tier for academics and behavior utilizing the RtI 
framework with fidelity. If they do so, students 
similar to Juan will continue to experience 
success in a positive culture that provides 
support to all students whether it is academics, 
behavior, or both. 

- - -
Jessica Yergat completed her doctorate at California 
State University, Fresno, and is currently Central Unified 
School District’s RtI/PBIS Administrator/Coordinator. 

Donald Wise is a professor at California State 
University, Fresno

Response to Intervention (RtI) and Positive 
Behavior Interventions and Supports (PBIS): 
Perfect Companions 
By Jessica Djabrayan Yergat Ed.D. and Donald Wise PhD

Juan is relatively small for his age, but he has 
had his share of discipline issues in the past. 
However, since the school implemented RtI, 
Juan’s teachers say that his academic needs are 
being met. With the school’s PBIS model in its 
second year, Juan’s behavior is not only better, 
he’s receiving an award for citizenship next 
month. This article discusses how Response 
to Intervention (RtI) and Positive Behavior 
Interventions and Supports (PBIS) are a proven 
way to change a school’s culture.

Despite the loss of instructional time and 
consumption of time, energy, and attention to 
student behavior, there has been an increase in 
percentages of disciplinary actions documented 
nationwide. Research indicates that schools 
using traditional types of discipline continue 
to experience significant increases in office 
referrals, suspensions, and expulsions and does 
not contribute to improved learning outcomes. 
A more proactive approach to implementing 
effective positive behavior supports would 
include the use of and consistent revisiting of 
discipline policies within the classroom (Fenning 
& Bohanon, 2006), developing a discipline team 
(Noonan, Tunney, Fogal, & Sarich, 1999), and 
using data to evaluate discipline codes (Sugai & 
Horner, 2002). 
The emphasis in many states has shifted toward 
the implementation of school-wide prevention 
and proactive approaches such as Positive 
Behavior Interventions and Supports (PBIS). 
PBIS is a systems approach to establishing the 
social culture and behavioral supports needed 
for all students to achieve both social and 
academic success (Sugai & Horner, 2002). PBIS 
is not a new intervention package, nor a new 
theory of behavior. Instead, it is an application 
of a behaviorally based systems approach to 
enhance the capacity of schools, families, and 
communities to design effective environments 
that improve the fit or link between research-
validated practices and the environments 
in which teaching and learning occurs. PBIS 
provides an operational framework for achieving 
academic and behavioral outcomes. Specifically, 
PBIS is a decision-making framework that guides 
selection, integration, and implementation of the 
best evidenced-based academic and behavioral 
practices for improving important academic 
and behavior outcomes for all students PBIS 
has proven itself as successful in addressing 
challenging behavior within general and special 
education classroom settings. Schools using 
PBIS organize their evidenced-based behavioral 
practices and systems into an integrated 
continuum in which students experience support 
based on their behavioral responsiveness to 

intervention. A three-tiered prevention model, 
which complements Response to Intervention 
(RtI), requires all students to receive supports in 
either the primary (Tier 1), secondary (Tier 2), or 
tertiary tier (Tier 3) behavioral intervention. 
Similar to the core components of PBIS, RtI 
refers to the process that emphasizes how well 
students respond to changes in instruction and 
behavior. RtI is an overall integrated system of 
service delivery that is effective for all students, 
and especially for those who are at risk of school 
failure, as well as students in other disability 
categories. The RtI framework provides an 
improved process and structure for school teams 
in designing, implementing, and evaluating 
educational interventions. The essential 
elements of an RtI approach include: Providing 
scientific, research-based instruction and 
interventions in general education; monitoring 
and measuring student progress in response 
to the instruction and interventions and using 
these measures of student progress to shape 
instruction and make educational decisions; 
high quality, research-based instruction and 
behavioral support in general education; 
universal (school-wide or district-wide) screening 
of academics and behavior to determine which 
students need closer monitoring or additional 
interventions; and multiple tiers of increasingly 
intense research-based interventions that are 
matched to student need. Although there is a lot 
of research in the educational field that describes 
the relationship between RtI and academics, 
there is not as much on the behavioral side. 
Similar to how we teach academics, we have to 
teach behavior. 
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FIGURE 1. RtI pyramid for both academics and 
behavior

 
 
 
 
 
 
 
 

Table 1: The Three Tiers of PBIS 

Tier 1 Tier 2 Tier 3 
 Behavioral expectations 

clearly defined 

 Behavioral expectations 
explicitly taught 

 Reward system for 
appropriate behavior 

 Continuum of 
consequences for 
problem behavior 

 Continuous collection 
and use of data for 
decision making 

 

 Universal screening 

 Progress monitoring for at 
risk students 

 System for increasing 
structure and predictability 

 System for increasing 
contingent adult feedback 

 System for linking 
academic and behavioral 
performance 

 System for increasing 
home/school 
communication 

 Collection and use of data 
for decision making 

 

 Functional behavioral assessment 
 Team-based comprehensive 

assessment 
 Linking of academic and behavior 

supports 
 Individualized intervention based on 

assessment information focusing on 
 Prevention of problem contexts  
 Instruction on functionality 

equivalent skills, and instruction on 
desired performance skills  

 Strategies for placing problem 
behavior on extinction  

 Strategies for enhancing contingence 
reward of desired behavior, and e) use 
of negative or safety consequences if 
needed 

 Collection and use of data for 
decision  making 
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continued on page 14

The Case and a Process for Changing the 
“Disturbance” in “Emotional Disturbance” 
to a “Disability”
By Jorge Quiñónez

Editor’s note: The issue raised in this 
article is an important one and I would 
encourage all readers of CASP Today to 
act accordingly. As importantly, this article 
illustrates two important skill sets of school 
psychologists (i.e. research and advocacy).  
Based on his own practice, Jorge Quiñónez 
proactively acted to neutralize a stumbling 
block to better service for children with 
disability. Whether he will be successful, 
Jorge provided a wonderful example of what 
California school psychologists are capable 
of doing, in different venues, to enhance our 
services and be a leader! It’s all too easy to 
complain about the “system” but remain 
complacent, but to act is laudable. Kudos 
to Jorge!

Introduction

At the end of May 2013, I watched a local PBS 
documentary addressing California’s need to 
increase the number of people who access 
mental health services by reducing the stigma 
and the discrimination that’s associated with 
mental illness. “A New State of Mind: Ending the 
Stigma of Mental Illness,” got me thinking about 
an issue that’s bothered me for a long time: 
the “disturbance” part of the label, “Emotional 
Disturbance” (ED). A Maryland committee 
comprised of various intrastate agencies made 
an excellent summary of the dilemma (Maryland 
State Department of Education, Division of 
Special Education/Early Intervention Services, 
2010):

The term “Emotional Disturbance” is a 
stigmatizing label that unfortunately is 
a disability designation used in federal 
legislation… students with mental health 
disorders should be viewed by all as students 
struggling to cope with a disability that is 
not visible to the eye or easily measurable 
on a test, but nonetheless disabling…

The term “Emotional Disturbance” makes 
a difference in how children perceive 
themselves and how others in the school 
setting perceive them. Students and 
their families stated that the label is 
both demeaning and stigmatizing. IEP 
teams also feel the stigma of “Emotional 
Disturbance,” and sometimes use other 
special education categories such as “Other 
Health Impairment” for coding a child, even 
when the child’s primary disability is an 
emotional impairment.

As noted in Maryland, I, too, have been a 
member of IEP teams that decided to go with 
Other Health Impaired (OHI) due to diagnosed 
psychiatric conditions – even though the student 
met the ED criteria – because of parental 
objection due to the stigmatizing nature of the 
“disturbance” label. Amazingly enough, on some 
occasions it was easier to give the news that the 
child met criteria for special education services 
due to “mental retardation” (“intellectual 
disability” since 2010) than due to an “emotional 
disturbance.” Further, since my internship, I’ve 
had more than a few parents who nearly declined 
special education services altogether due to 
the negative connotation of ED. Parents would 
protest, “My child isn’t disturbed,” or “I don’t like 
how that sounds.” Unfortunately, avoidance of 
the characterization, “emotionally disturbed,” 
is no solution at all for a student who might 
someday be in need of a residential placement 
requiring an ED designation (2 CCR 60100).

Historical Background

I asked myself: “Where did ED begin?” Curiosity 
led me to research the origins of the ED eligibility 
criteria and one person came emerged. Chance 
had it that the seminal figure was a Californian 
named Eli Michael Bower (1917-1991); he was 
responsible for defining ED (Bower, Tashnovian, 
& Larson, 1958). In the later part of his life 
would go on to become a professor emeritus at 
University of California, Berkeley. Earlier, Bower 
was a consultant for the California Department 
of Education (CDE) between 1950-1960. He 
later worked as the California Deputy Director of 
Mental Hygiene from 1960-1962. During these 
times, his research with exceptional children 
in multiple California school districts helped 
him formulate the ED eligibility criteria that 
interestingly enough didn’t include the social 
maladjustment (SM) clause, which was added 
later. Bower’s eligibility criteria were incorporated 
into federal law in late 1975 as part of Public 
Law 94-142 under the disability term of “serious 
emotional disturbance.”

Alternatives to “Disturbance”

Reviews of articles in school psychology journals, 
as well as presentations in conferences held by 
the National Association of School Psychologists 
(NASP) and the California Association of 
School Psychologists (CASP), make reference 
to alternative ED nomenclature employed by 
other organizations and professionals. For 
example, the Council for Children with Behavioral 
Disorders (CCBD) proposed changing ED to EBD, 
“Emotional or Behavioral Disorder,” and called 

for a complete revamp of eligibility criteria in 
1989, a proposal supported by the National 
Mental Health and Special Education Coalition 
in 1992, with a slight variation in terminology 
(“emotional and behavioral disorder”), and also 
endorsed by NASP in 1993 (Forness & Knitzer, 
1992; NASP Delegate Assembly, 1993). 

An online non-exhaustive search of state 
departments of education revealed that at least 
23 of our 50 states used alternative names 
for ED. The most common being “Emotional 
Disability,” currently used by 10 states: Alabama, 
Arizona, Hawaii, Illinois, Indiana, Maryland, 
Mississippi, South Carolina, Virginia, and 
Wyoming (see Appendix).

A Trip to Sacramento

The fact that ED came out of educational research 
sponsored by the state of California more than 
50 years ago, together with my discovery that 
46% of US states (23 out of 50) didn’t name the 
disability “ED,” spurred me on to do something 
about the “disturbance” in California. In June 
2013, I considered contacting my local state 
legislator to see what could be done. Then, 
serendipitously, I received a response from an 
email I’d sent earlier to a CDE official, inquiring 
about a notice I had read in The Special EDge 
(a periodical published by the CDE and the 
CalSTAT Project) that stated the state’s Advisory 
Commission on Special Education (ACSE) was 
working on an update to CCR 3030(a-j), which 
contains the eligibility criteria for the various 
disabilities.

I asked if the ASCE was considering changing 
the term “ED” to something else less negative. 
Disappointingly, the CDE response was that 
they were “not aware” of any changes to ED, 
but that I could comment on the issue on the 
CDE website through a link that was provided in 
the email. Without the link, it would have been 
difficult to find the website, which was “deep” in 
the CDE webpage (http://www.cde.ca.gov), five 
links away from the main CDE home page (Home 
» Resources » Laws & Regulations » Proposed 
Rulemaking & Regulations » Special Education 
Regulations). One of several documents posted 
was a tentative draft of the proposed regulations, 
including a number of interesting changes and 
a surprise or two – one being a change in the 
eligibility criteria for disabilities to the federal 
wording (34 CFR 300.8).

Although the wording for ED was unchanged; 
I noticed that there was a “Written Comment 
Period” during which anyone could submit 
relevant comments on proposed text, as well as 
attend a public hearing to be held at the CDE 
in Sacramento on July 8, 2013. So, I emailed 
my comments and decided to drive up to 
Sacramento on July 8 to speak about my own 
“disturbance” over the issue.

On July 8, under a sunny sy and 95˚F weather I 
came together with diverse group of people who 
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Mindfulness Meditation for Students with 
Depressive Disorders
By Phuong N. Le

Depressive Disorder is a common mental health 
problem among youth in the United States.  As 
reported in 2009, 8% of the population ages 
12-17 had a Major Depressive Episode (MDE). 
While only 5% of youth ages 12-3 reported a 
MDE, the prevalence of MDE is 8% for youth ages 
14–15 and 10% for youth ages 16–17 (Federal 
Interagency Forum on Child and Family Statistics, 
2011). The number is higher for youth who 
experience both dysthymic disorder and major 
depressive disorder. According to the results of 
the National Comorbidity Survey – Adolescent 
Supplement (NCS-A), more than 11% of youth 
ages 13-18 in the United States are affected by 
these depressive disorders (National Institute of 
Mental Health, nd).

A large number of youth with depressive disorders 
experiences severe problems in at least one 
aspect of their home, school, and social life. In 
school, depression is significantly correlated with 
poor academic performance, and students with 
depression are less likely to graduate from high 
school (Forehand, Brody, Long, & Fauber, 1988). 
Students with depressive disorders also are at a 
higher risk of suicide, the third leading cause of 
death among adolescents ages 10-24 (Centers 
for Disease Control and Prevention, 2009).  

School psychologists play a crucial role in 
identifying and intervening depression in 
schools. Trained in both the educational and 
psychological fields, school psychologists are 
expected to provide counseling services for 
students with emotional problems that interferes 
with their educational performance. Although the 
number of students with depression disorders 
does not constitute a large group of students 
serviced by psychologists on the daily basis, 
working with students with these problems 
is oftentimes consuming and emotionally 
challenging, especially when these students 
experience a MDE that requires psychiatric 
evaluation and hospitalization.  

School psychologists and common practices in 
depression interventions
Current interventions and counseling in schools 
are limited not only to available resources 
but also traditional practices. Students with 
depressive disorder are referred to School-Based 
Mental Health for regular counseling services 
and/or assessed for possible special education 
eligibility in case the condition negatively affects 
educational performance. Common counseling 
approaches for students in the school setting 
including those with depressive disorders are 
Cognitive Therapy (CT) and Solution-Focused 
Brief Therapy (SFBT). In CT, students are helped 
to identify and change their misinterpretations, 
self-defeating behavior, and dysfunctional 
attitudes in order to relieve their emotional 
distress and other symptoms of depression 

(Beck, Rush, Shaw, & Emery, 1979). In SFBT, 
students are empowered to achieve their 
goals by becoming aware of instances in which 
they successfully overcome their problems, 
constructing a preferred future outcome, and 
utilizing their personal and social resources 
to reach that outcome (O’Connell, 2005). The 
approach requires students to focus on solutions 
and plans in the future instead of ruminating on 
past depressive experiences or searching for 
possible causes of their depression.

Mindfulness meditation and its benefits for 
students
A review of recent literature on interventions 
for depression provides promising results on 
the benefits of a new approach: mindfulness 
meditation. This type of meditation is 
significantly different from other types of 
meditation. While concentrative meditators 
focus their consciousness on a single object 
until they becomes unselfconsciously absorbed 
in the object, receptive meditators maintain 
a nonselective and nonreactive awareness of 
the reality of existence (Washburn, 1978). A 
meditator of the latter approach observes any 
internal and external phenomenon including 
sensations, emotions, thoughts, images, sounds, 
temperatures, lights, etc. without interference, 
interpretation, or judgment.  He or she does 
not either cling to or become carried away by 
whatever arises in his experience. With practice 
the meditator achieves a clear comprehension 
of the processes of one’s physical and mental 
functions, sensations, emotions, perceptions, 
thoughts, and even consciousness. This second 
type of meditation can be found in the Buddhist 
traditions, e.g. Satipatthana and Vipassana 
practices in Theravadian, and Shikantaza 
practice in Soto Zen tradition.

In schools, mindfulness meditation was found 
improving students’ attention (Napoli, Krech, 
& Holley, 2005); reducing distress, distractive 
and ruminative thoughts and behaviors (Jain et 
al., 2007); decreasing anxiety states and traits 
(Franco, Mañas, Cangas, & Gallego, 2010); 
obtaining behavioral regulation, metacognition, 
and global executive control (Flook et al., 2010); 
and promoting social skills among adolescents 
with learning disability (Beauchemin, Hutchins, & 
Patterson, 2008). Mindfulness meditation is also 
found an effective intervention for students with 
depression (Joyce, Etty-Leal, Zazryn, Hamilton, & 
Hassed, 2010; Lau & Hue, 2011; Liehr & Diaz, 
2010) and prevention for relapse of depression 
in the general population when combined with 
Cognitive Therapy (Segal, Williams, & Teasdale, 
2002).

Possible mechanism underlying the effect of 
mindfulness meditation
There are several attempts to explain the 
mechanisms of mindfulness meditation in 
treating depression. Crane et al. (2008) believe 
major depression arises as a consequence of 
chronic perceptions of the divergence between 
the internal representations of the actual self 
and idea self, and mindfulness meditation 
helps reduce the magnitude of this actual-
ideal discrepancy in patients with depression. 
Teasdale, Segal, and Williams (1995) posit 
mindfulness meditation help depressive patients 
by altering their depressogenic schematic 
models, in which meditators’ dignified posture 
and receptive observation of moment-to-moment 
internal and external phenomena provide 
meditators with a direct means to re-construct 
their schematic models related to depression 
that imply personal global worthlessness and 
view mental representations of events as 
“representations” rather than “realities.” An 
explanation that is not built on theory of cognitive 
schema but model of cognitive process is Segal 
et al. (2002). Segal et al. found patients with 
depression exhibit a high frequency of automatic 
thoughts, especially those related to depressive 
experiences and global negative self-evaluation. 
They believe mindfulness practice, as a working 
memory task with high cognitive load, alleviates 
depressive symptoms and prevents future 
relapse by competing with and consequently 
suppressing these automatic thoughts. 

A mindfulness practice approach
Below is a description of a mindfulness 
practice that I use with high school students 
who experience different levels of depressive 
disorders. The exercises are prepared based on 
the Buddhist foundations of mindfulness (Thera, 
nd) and the practice of mindfulness on the body, 
mind, feelings, and phenomena (Wallace, 2011, 
Chapter 4-8). Students are taught mindfulness 
meditation in group that meets once a week 
for 25-30 minutes for six weeks. A total of six 
exercises are grouped in three phases: body scan 
to prepare for meditation, selective attention 
on a bodily or mental process, and finally 
receptive meditation on a whole moment-to-
moment experience -- both internal and external 
phenomena.  

The first exercise in the first phase is called “body 
scan” (adapted from Levey & Levey, 2003). Its 
purpose is to help students be aware of their 
bodies and prepare them for mindfulness 
meditation by recognizing the various levels 
of tension that they experience throughout the 
day, pay attention to only one part of the body, 
release the attention and move the attention to 
another part of the body. Students are asked to 
assume sitting position and talk to themselves, 
“Now I am going to be aware of each part and 
my whole body. If there is any tension, I will 
let it go.” Students are then directed to pay 
attention to each part of the body by listening 
to the following script “Bring your attention to 
your feet, your toes, and your ankles. Be aware 
of any tension or condition of this body part.” 

continued on page 11
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Letter to the Editor
Dear Editor,

In the Winter 2013 edition of CASP Today, 
there was a recommendation to consider some 
psychological process and neuropsychological 
tests as banned under Larry P.  As a member 
of the Larry P Task Force (along with yourself) 
we recommended in the Task Force Report to 
consider some specific process tests as banned 
(e.g. PPVT, DTLA) because the test manuals 
indicated these to be tests of intelligence, 
scores were reported as MA or IQ, and construct 
validity for these process tests was supported 
by correlations with intelligence tests.  We also 
stated in the Report that psychological process 
tests should not be used to estimate general 
intelligence.   

I have read numerous reports which, and heard 
many psychologists incorrectly assert that low 
process test scores indicate that the student has 
low overall ability or potential. Such assertions 
are examples of the misuse of psychological 
tests which was part of the Larry P case. None-
the-less, in the absence of author or publisher 
claims to be tests of intelligence, general ability 
scores or construct validity correlations, a ban of 
process/neuropsych tests, such as the TVPS and 
NEPSY, is not applicable under the Larry P ruling.

Steve Valdez
Member
Larry P. Task Force

Steve,

Over the years, I have come to realize that we 
missed a golden opportunity while serving on 
the Larry P Task Force.  We focused on the tree 
and missed the forest entirely! Though we were 
charged with a narrow focus on which tests to use 
or not use, we missed the opportunity to impact 
the larger issue of consistently poor achievement 
of African American students. Testing for special 
education is a result of poor achievement, and  
we might have served the children more if our 
Task Force also made reference to the need for 
better educational approaches, instead of just 
focusing on testing.  

Since the Larry P task force, much has changed 
in education (NCLB, IDEIA) to promote better 
accountability to student success. Unfortunately, 
the practice of school psychology, for the most 
part, remains stuck in the 1980s – steadfastly 
hanging on to the Special Education gatekeeper 
role. It’s a vicious cycle…the more school 
psychologists only test, the more limited their 
contributions in the eye of administrators, the 
more they want to cut school psychologists, which 
moves many school psychologists to test more. 
And as school psychologists fixate their attention 
on tests and testing, the discussion about which 
test battery to use overshadows the bigger issue 
of action that better assure student success. 

In my mind, the most important contribution of 
Larry P is not to dissect which test is better, but 
to draw attention to the inability to identity and 
address the needs of African American students! 
Tests have not, and are not likely to, truly impact 
the success of African American students.

So, should tests like the TVPS or NEPSY (or 
the CAS) be banned? Technically, probably not 
based on the narrow focus on the Larry P Task 
Force. But the better question is just how these, 
and other tests, help school psychologists to 
deal with the real issue of our jobs…to ensure 
academic success of all students, especially 
those who have consistently failed in our 
schools. To truly contribute to student success, 
school psychologists must relegate testing to the 
backseat and make time for other services (e.g. 
PBIS, RtI, parent trainings, CBO collaborations, 
etc.); and above all, continually seek professional 
development through CASP and NASP to 
maintain our skills.

Brian P. Leung
CASP Today Editor

http://www.caspwebcasts.org/new/index.php?option=com_content&view=article&id=348&Itemid=53#id=39&cid=334&wid=201
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Mindfulness Meditation 
continued from page 9

In sequence, students are asked to move their 
attention to other parts of the body slowly from 
hips, abdomen, chest, shoulders, upper arms, 
elbows, lower arms, hands, throat and neck, 
jaw, face and forehead, and finally the whole 
body with pause for 10 seconds between each 
part. Students will remain in this state of full 
awareness for five minutes. Later they will use 
inner talk to direct their attention in this practice 
instead of listening to a script.

The second phase includes four exercises, in 
which students start their practice with a quick 
body scan and later focus their attention on 
one bodily and mental process: sensations, 
images, thoughts, and emotions. During these 
exercises, students also learn to focus on their 
breathing and use it as a resource when a 
mental experience is intolerably overwhelming, 
as adapted from Segal et al.’s (2002, Chapter 
8) “Three Minute Breathing Space.” Although 
the practice appears concentrative meditation, 
focusing on one object, students learn to 
acknowledge and register their experiences 
as they are, even if wanted or unwanted. 
Whenever a particular process predominates, 
they experience it without a mental label and let 
it arrive and leave their body or mind naturally 
without attachment or rejection. When a process 
is too much to deal with, students are instructed 
to redirect their full attention to their breathing 
and resume their attention to a mental process 
only when becoming quiet and calm.

The last exercise allows students to practice 
receptive meditation by integrating the four 
exercises in the second phase. Students are 
asked to open their awareness to whatever 
happens in their mind and in the direct 
environment. After conducting a quick body scan, 
students are asked to expand the field of their 
awareness to include a sense of the body and the 
environment as a whole, including their posture, 
sensations, thoughts, images, emotions, sounds 
and lights and accept any internal and external 
phenomenon as they are.  

The effectiveness of mindfulness meditation 
with my students
In using mindfulness meditation with high 
school students with depressive disorders, I 
found student improvement, in both individual 
and group counseling settings, with a significant 
decrease in perceived depressive symptoms 
after four to six weeks of intervention. In an 
individual case, at the intake, the student 
reported frequent episodes of mild sadness to 
severe depression, several absences or nurse 
visits during school, and three hospitalizations 
in the past 12-months due to suicidal ideation 
and attempts. The student’s depression is also 
comorbid with anxiety and muscle spasms. I 
observed that the student exhibited no spasm 
after the four weeks and appeared more cheerful 
and less anxious after six weeks of practice. Her 
own rating score on the depression subscale 

of the BASC-II was lowered from the clinically 
significant to the average range. The student 
also reported she became more confident in 
dealing with depression and better observant 
of the warning signs of depressive episodes. 
Students in a group intervention also reported 
more confidence in dealing with depression, 
feeling more relaxed and calm, and experiencing 
less and shorter episodes of sadness. They 
also became more mindful of the surroundings; 
as one student reported, “I was mindful of the 
park: noticed the trees, felt the wind, heard the 
sounds of the trees.” All students expressed their 
confidence in having a new, active way of dealing 
with their depression, which they had perceived 
as unavoidable and uncontrollable. Besides the 
decrease in the depressive episodes, their ability 
to tolerate unpleasant physical and affective 
symptoms when they experienced them was also 
increased.

Conclusion
Mindfulness meditation was found effective 
in addressing several students’ emotional 
and behavioral problems. It is different from 
most of popular practices of meditation. While 
concentrative meditation requires complete 
absorption into one object, the ultimate practice 
of mindfulness is to be able to observe any 
internal and external phenomenon in the 
practitioner’s moment-to-moment existence 
without interference. Relaxation may be used at 
the beginning of the practice to help students 
move easily into the posture and state of mind 
but is not required when they become able to 
observe their experiences without any imposition 
on their mind or body. Similarly, burning incense, 
listening to soft music, or chanting mantras, etc. is 
not encouraged because the goal of mindfulness 
practice is to enable students to be aware and 
accept whatever happens in their experience as 
it is without rejection or attachment. By being 
accepting any phenomenon in their mind and 
their environment without reacting to it, they 
achieve the liberation from the habits of and 
eventually the sufferings, especially depression, 
in their mind.

- - -

Dr. Phuong N. Le is a school psychologist at Long 
Beach Unified School District and an adjunct 
faculty at Chapman University.  He is also a Vice 
Chair of the Executive Board of the Consortium 
to Advance School Psychology in Vietnam.  
He received his Ed.D. from the University of 
Southern California in Educational Psychology
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Book Review
Conducting Student-Driven Interviews: Practical 
Strategies for increasing student involvement 
and addressing behavior problems

John J. Murphy, PhD, author

By Brandon E. Gamble, Ed.D., NCSP

My interest in Murphy’s work began when I 
attended a training with the Long Beach Unified 
School District back in the early 2000s. His book 
(1997) validated much of what I felt needed 
to be done by school psychologists in relation 
to counseling. I had not seen this view in any 
book prior to his. In graduate school, school 
psychologists did not write my texts (Thompson 
& Rudolph, 1996) and my classes were not 
conducted by school psychologists. Although 
my teachers and text authors were great 
clinicians, they had little connection to the life 
of a working school psychologist. Murphy gets 
what school psychologists need to do in schools. 
As a university professor in a school psychology 
program I am constantly looking for text that can 
help my students, so when given the opportunity 
to review this book, I was excited to say the least.  

In a peer-reviewed article to support this book, 
Murphy and L.D. Nunnley (2013), write about two 
important factors impacting counseling success. 

“Client factors are the most potent of all 
elements in the counseling process. This 
category includes everything students 
bring to the table when they meet with us – 
strengths, success, interests, talents, values, 
life experiences, resilience, social supports, 
and other resources…  Relationship factors 
– the second most important ingredient in 
successful outcomes – include the student’s 
experience of acceptance, empathy, 
respect, accommodation, collaboration, 
validation, and encouragement from the 
counselor.” p. 2  

They go on to state that client factors account for 
40%, relationship factors with the client account 
for 30%, hope factors for 15%, and the model-
technique factors account for another 15% of 
change. Following this idea Murphy and Nunnley 
pose that, “the person closest to the problem is 
also the closest to the solution,” and therefore in 
the best position to make the changes needed 
following a goal driven process.  

For those familiar with Murphy’s prior efforts 
beginning in (1997) and updated books (2008), 
on solution-focused counseling, they have 
come to know and appreciate the process of 
questioning students in a way that is non-invasive 
and solution focused. This causes the counselee 
to question his or her own assumptions, but 
more importantly to develop new ideas out of 
prior successes. This book provides more detail.

What is different 
about this book is 
the refined effort 
Murphy takes to discuss the interaction between 
the counselor and the student-counselee. My 
first thought is that this book would lead to 
more esoteric psycho-therapeutic vocabulary 
(i.e. psychobabble). However, based on the 
last half of the book title (Practical strategies 
for increasing student in involvement and 
addressing behavior problems), Murphy is able 
to offer an accessible book. Murphy states that 
the book’s title is not meant to imply that the only 
way to address behavior problems is talking and 
that recorded reviews, observations, interviews 
with caregivers, and behavioral assessment all 
play a part in student success. Murphy believes 
students should be treated as essential partners 
in their own care. If practitioners are not trained, 
lack updated materials, or are reluctant to 
include students in the process of change, then 
we are missing a great opportunity to address 
the majority of the factors in change (i.e. the 
client and our relationship with the client). The 
quote below underscores that point.

“Three out of four people who talk to a 
helper about a problem are better off than 
those who don’t. That’s good news for 
those of us who spend an ample chunk of 
our professional lives talking with students 
about behavior problems. I think we can 
do better at making the most of every 
conversation.”  p. Preface

Although there are 11 chapters with an appendix 
and epilogue, the book is best understood via the 
3 main parts. Upon second read, I saw a fourth 
interspersed within the 3 and that is a great use 
of graphics, forms, and accessible language for 
every counselor from the novice to advanced 
practitioner.  

Part 1 - Foundations
Murphy shares lessons from students and 
scientific evidence regarding best practice in 
student-driven interviews. He ends this section 
with a review of adolescent development.  

I am a proponent of school psychologists relying 
on the latest in developmental research to 
inform their decisions in assessment as well as 
intervention. To me there is no more important 
way to use developmental information than for 
direct services such as counseling, and Murphy 
understands the same. Thus he provides a great 
refresher chapter for considerations in counseling.

Part 2 – Skills
The metaphor of “leading from one step-behind” 
is introduced to highlight the collaborative nature 
of student-driven interviews. Skills such as 
summarizing and validating are shared toward 
the goal of increased student involvement and 
arriving at solutions to challenges quickly. There 
also are more advanced techniques that are 
specific to student-driven interviews, such as 
questioning, complimenting, using the language 
of empowerment, etc., offered in this section.     

Part 3 – Strategies
The third part of the book gets into making 
strong first impressions and setting the tone 
for the sessions. It also provides more refined 
examples of how to discuss problems in a 
solution-focused manner based on strengths of 
the student and the situation. Part 3 finishes with 
a strong emphasis on empowering students by 
encouraging counselors to help clients highlight 
any sign of change and progress.

Other helps – Graphics, access of language (i.e. 
“Hidden part 4”)
Of particular help was a breakdown of key 
features comparing therapeutic foundations 
such as (Erickson, Solution Focused Brief, 
Narrative, etc.), which was found on a table in 
chapter 2.

Also, the appendix provides an overview of 
developmental features and accommodations. 
As an early practitioner I utilized Murphy’s (1997) 
original books and made my own versions of the 
outcome rating scales, which may not have been 
congruent with his work. So it was nice to see 
them available for readers to use in the appendix.

Left with questions…
Although, I am an unapologetic fan of Murphy’s 
work, I do have some questions and hope they 
are resolved in later editions. My questions 
are: Why can’t I find the sections on culturally 
sensitivity as easily as I can other sections? Isn’t 
culturally sensitivity a key part of the definition of 
student-driven interviews?  

In Murphy and Nunnley’s (2013) article they 
identify student driven interview as a

“…collaborative, culturally sensitive method 
of conversation (italics mine) in which the 
counselor partners with the student to 
develop meaningful goals and a strength-
based intervention for school problems”. p. 
10 

The aforementioned quote I believe to be true 
to what Murphy is trying to accomplish with this 
book. In chapter 1 on page 20 and 21 there are 
four paragraphs devoted to this idea, but I was 
hoping that the culturally sensitive application of 
student driven interviewing would be highlighted 
in a whole chapter or at least given a section 
within the table of contents. The index only 
lists page 20 in regard to cultural respect and 
empowerment. Trying to find culturally sensitivity 

continued on page 13

http://www.drjohnmurphy.com
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Book Review
continued from page 12

woven within the fabric of such a great book will 
likely be for those who are strongly interested 
and know to look for key phrases such as 
“empowerment” or “social constructionism.” But 
for those who are unaware at best, or downplay 
culturally sensitive service delivery at worst, they 
are not likely to focus on the culturally sensitivity, 
which is a shame. To be fair “goals” does have a 
table listed but “strength-based” does not have a 
listing in the table of contents.

Nonetheless, since the majority of students 
people are likely to serve in California and 
many other states are culturally different than 
the majority of school psychologists, it would 

behoove the author to consider a chapter on 
applied cultural sensitivity, perhaps with the 
support of someone familiar with Jones’ work 
(2009) on the Psychology of Multiculturalism in 
Schools. I hope that in future editions culturally 
sensitive methods receive more direct attention.   

Do I recommend this book?
Yes. This is an invaluable resource to trainers but 
more importantly practitioners who do not want 
to be burdened with a cumbersome text as they 
seek to stay current with the latest in counseling 
and behavioral consultation.  

John Murphy has provided a well-researched, 
yet practical, book to help mental health 
practitioners better serve youth in K-12 school 
settings. As a school psychologist and a trainer, 
I am looking forward to using this book as I train 
our graduate students but more important help 
students advocate for themselves.  
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CASP Board of Directors Retreat

Research Chair Brian Leung makes a point as President-Elect Barbara 
D’Incau takes note and New Media/New School Psych specialist Angela 
Sikkenga joins in the conversation.

The CASP Board of Directors met in Newport Beach for its annual 
August retreat. During the two-day meeting, Past President Brandon 
Gamble was presented with a plaque to commemorate his 2012-2013 
presidency by 2013-2014 President Christine Toleson.

Small group discussions ensued as the CASP Board tacked many issues. 
Pictured are Historian Glenn Schumacher, Convention 2013 chair 
Jeannine Topalian, Past President Brandon Gamble, Membership Chair 
Beth Kauffman, Region V Representative Jackie Allen and (with back to 
camera) Treasurer Roger McCoy.

Region III Representative David Weber and NASP Delegate Margaret 
Sedor have a discussion during the retreat.
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had made it a priority to show up at the CDE. In 
attendance were attorneys representing well-
known law firms specializing in educational law, 
individual parents, advocates, a Bay Area SELPA 
director, a group of Spanish-speaking parents of 
children with autism from southern California, 
and one or two directors of organizations that 
support those with disabilities. To my knowledge, 
I was the only practicing school psychologist at 
the meeting.

I spoke early in the meeting, the second or third 
to speak, for about 5 minutes. I reasoned that 
California should use “emotional disability,” just 
as our neighbor, Arizona, and 9 other states 
do. When several people who spoke after me 
endorsed my comments, I felt I had struck a 
positive chord. They agreed with my reasoning on 
two main points: the highly negative connotation 
of the term “disturbance” and the issue of IEP 
teams using OHI to avoid it.

One of the memorable points from the public 
hearing included the divisive proposal by the 
ASCE in reverting to the federal language (CFR) 
in the use of the term, “pupil,” instead of the 
term, “child,” currently in use in California (CCR). 
Many agreed that a 19-year-old exceptional 
student isn’t a “child.”

More contentious was the proposed change 
of California adopting the federal eligibility 
criteria for autism. Parents and some advocates 
expressed concern about the possible loss of 
special education services due to the differences 
between the federal and state eligibility criteria. 
Others felt that with the recent publication of the 
DSM-V, there was the possibility that the current 
federal definition of autism could change with 
it, which would necessitate a second autism 
eligibility update by the state – something that 
no one wanted. The meeting continued for two 
hours until everyone had an opportunity to 
speak. After the meeting, I was told by the CDE 
official who coordinated the meeting that the 
state would provide a written response to the 
points raised at the meeting before the end of 
2013.

Conclusion
There are other important problems with the ED 
category not addressed in this article, such as the 
disproportionality of African-American students 
identified with ED; and the shortcomings of the 
social maladjustment clause – not to mention 
a longstanding desire within the professional 
community to completely re-write the ED criteria. 
Notwithstanding, like the change from “mental 
retardation” to “intellectual disability” (i.e., 
“Rosa’s Law,” Public Law 111-256), the simple 
change from “disturbance” to “disability” would 
go a long way to helping de-stigmatize the pupils 
we aim to serve and help California join the better 
half of states that recognize ED as a disability.

- - -

Jorge Quiñónez is a bilingual school psychologist 
and LEP in the Santa Rita Unified School District. 

Acknowledgements: Thanks to Holly Thompson 
for editing my article and Summer Prather-Smith 
for proofreading it.

Appendix: 
23 States That Don’t Use the Term “Emotional 
Disturbance”
• 10 states use “Emotional Disability:” 

Alabama, Arizona, Hawaii, Illinois, Indiana, 
Maryland, Mississippi, South Carolina, 
Virginia, and Wyoming.

• 5 states use “Emotional/Behavioral 
Disability,” “Emotional-Behavioral Disability,” 
or “Emotional Behavioral Disability:” Florida, 
Kentucky, Washington, West Virginia, and 
Wisconsin.

• 2 states use “Emotional or Behavioral 
Disorder” or “Emotional and Behavioral 
Disorder:” Georgia and Minnesota.

• 2 states use “Behavioral Disorder:” Iowa and 
Nebraska.

• 1 state uses “Significant Identifiable 
Emotional Disability:” Colorado.

• 1 state uses “Serious Emotional Disability:” 
North Carolina.
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Alabama Emotional Disability 

Arizona Emotional Disability 
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Florida Emotional/Behavioral Disability 

Georgia Emotional and Behavioral Disorder 

Hawaii Emotional Disability 
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Indiana Emotional Disability 

Iowa Behavior Disorder 

Kentucky Emotional-Behavioral Disability 

Maryland Emotional Disability 
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Michigan Emotional Impairment 

Minnesota Emotional or Behavioral Disorder 

Mississippi Emotional Disability 

North Carolina Serious Emotional Disability 

Nebraska Behavioral Disorder 

South Carolina Emotional Disability 

Virginia Emotional Disability 

Washington Emotional/Behavioral Disability 

West Virginia Emotional/Behavioral Disability 

Wisconsin Emotional Behavioral Disability 

Wyoming Emotional Disability 
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- - -
I will never forget meeting Suzanne Fisher for the 
first time. I had been a member of the CASP Board of 
Directors for 3 years when our Executive Director left us, 
with little warning and very little money. We referred to it 
as Dark Days II, but you have to ask (former presidents) 
Mike Furlong or Glenn Schumacher about Dark Days I. 
Although we were left with serious organizational and 
financial challenges, we were an attractive organization 
and had numerous applicants to be our new director. 
Initial interviews were conducted with most of the 20 or 
so board members present. We began by going around 
the room and introducing ourselves to the applicant, 
a process that usually resulted in significant fear and 
obvious anxiety on the part of the interviewee. This 
was repeated until Suzanne entered the room, and 
paid absolutely no attention to how many experts and 
important people she was meeting. She simply radiated 
a calm intelligence. She captivated everyone who 
was present with her sheer presence. In 10 minutes, 
she explained to us why we needed her, and how a 
competent executive director with heart could get us 
out of the mess we had created, and help us advance 
the profession of school psychology in California. She 
was the only candidate we seriously considered, and 
hiring her was the best decision we made during my 15 
years on the CASP Board. 
Suzanne helped us learn what we needed to become 
an effective Board. She attracted a skilled office 
staff, and encouraged their growth and development. 
She formed a partnership with Heidi Holmblad that 
transformed our communications tools, strategies 
and key messages. She was collaborative in the best 
sense, helping us form strong and helpful alliances 
with colleagues, policy makers and adversaries in 
Sacramento and throughout California. She understood 
the great potential in our profession to improve schools 
and better the lives of children. She taught me how to 
be an effective advocate, and for more than a decade 
was our most important voice in Sacramento. She also 
took the time to know and care for each of us, and 
allowed us to learn and grow as board leaders. During 
my daughter’s serious illness, she was as kind, helpful 
and loving as any member of my family, even though 
it meant she had to pick up the slack for my absence. 
Despite her keen intelligence, Suzanne always led with 
her heart and each of us who have been privileged to 
know and learn from her will love and remember her 
always. It is simply not possible for me to think about 
my time with CASP without thinking of Suzanne Fisher, 
and what she has meant for our profession and for 
each of our lives. 

Brent Duncan, PhD
CASP President, 2002-2003
Program Manager for Advocacy, National Association 
of School Psychologists

- - -
Suzanne was a dedicated and loyal executive 
director to CASP. She introduced me to leadership 
modeling, professionalism, collaboration, and expert 
negotiation. Suzanne supported me during my term 
as CASP President and due to her support and the 
support of a fantastic Board of Directors, I continued 
to pursue further leadership opportunities. She 
was a professional who cared deeply about making 
connections with other organizations and making CASP 
a leader in bringing them together. She brought new 
and creative ideas to the organization. She worried 
endlessly about the budget and fiduciary responsibility 
and during my involvement with the Board maintained 
the organizations solvency. I appreciated all she 
did for the organization and will miss her caring and 
enlightening ways. I wish her the best in retirement. 

Rose DuMond
CASP President, 2001-2002

- - -
Suzanne Fisher set a standard for CASP Leadership 
that brought us to higher levels and will be used to 
measure our leadership for many years to come. What 
I was struck with as an organization was our attention 
to consistency and detail. Suzanne’s personal stamp 
of dignity, class, and excellence was impressed on 
me early on in my connection with the Board. She 
inspired me to reach toward quality and consistency. 
She never stopped thinking of ways to better CASP’s 
relationships within and outside of the organization. 
What I appreciate most about her is her willingness 
to reach out to others on behalf of, and sometimes in 
spite of, herself. Yet she never demanded or asked for 
others to do the same for her. She was selfless in my 
interactions with her. I am saddened about the changes 
that brought about her retirement after so many years 
of dedicated service yet I know she deserves to enjoy 
time with her family. I do know that she often thought 
of CASP as her adopted family so I appreciate her 
children and grandchildren loaning her to us. NO ONE 
is replacing Suzanne. The new leadership only make an 
effort to help CASP maintain the standard of excellence 
she set. NO ONE is taking the place of Suzanne in our 
hearts because she will always be there.

Brandon Gamble, PhD
CASP President, 2012-2013
Immediate Past President

- - -
Suzanne has the ability to recognize the strengths 
of others and during her term as the CASP executive 
director she became my mentor, role-model, and 
friend. Among her strongest assets were her ability to 
work with all kinds of people and the ease with which 
she interacted with legislators, administrators, and 
CASP members. She always conducted herself in the 
most gracious, professional manner and even when 
our organization was challenged by budget cuts, she 
exuded optimism. She was an exemplary steward and 
she was an articulate, charismatic leader. She was one 
of the most poised persons that I have ever known. 
Suzanne rarely took any vacation time and she was 
100% dedicated to our profession and to the children 
that we serve. I am grateful to her for incubating my 
own leadership skills and for her support throughout 
by tenure on the CASP Board. Suzanne, I miss you and 
wish you the best in whatever projects that you may 
endeavor during your retirement.   

Christine Toleson
CASP President, 2013-2014

- - -
Suzanne came to CASP as a skilled and experienced 
professional association executive. Her expertise 
was quickly recognized as she guided CASP out of a 
recent financial crisis. She also picked up the duties 
of collaborating with organizations with goals similar to 
ours. She brought a richness to the Board’s activities 
and will be greatly missed. 

Barbara Thomas
CASP President, 1976-1977
CASP Professional Standards Specialist

- - -
Suzanne and I had a special relationship that I will 
always treasure. I will miss her when I am at the 
convention.  Even though I was no longer active 
in the profession she found ways for me to make 
a contribution.  I watched her over the years as she 
worked to ensure that the organization would survive 
and be successful.  Sometimes it was hard to realize 
that she was not a school psychologist because she 
so ably spoke for the profession in in all that she did. 
I will miss seeing her and having my special time with 
her. I hope that she will find peace and love in her new 
environment.

Shirley Morano
Sandra Goff Memorial Award Winner

Past-President Brandon Gamble and Suzanne Fisher 
at Convention 2012.

Longtime CASP member and Sandra Goff Memorial 
Award recipient Shirley Morano and Suzanne Fisher 
at a recent convention. Shirley and Suzanne had 
formed a special relationship while Suzanne was 
executive director.

Sherry Fritts, former Region III Representative, went 
through serious health problems in 2010. Suzanne 
made sure she received her Outstanding School 
Psychologist Award during the 2011 convention, since 
Sherry was too ill to attend the 2010 event.

Posing with 
representatives of 
Riverside Publishing 
in the Exhibit Hall at 
Convention 2011. For 
Suzanne, that was all 
part of the job.
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Legislative & Budget Update: 
By Jeff Frost, CASP Legislative Advocate

Session Ends with Key Bills Finding Their 
Way to the Governor

As the legislative session ended last week there 
were several important bills that are now headed 
to the Governor’s desk.  Below is an update on 
some of those bills and their impact. 

SB 97 – Budget Trailer Bill Jr.
This bill is the first of perhaps many clean up 
bills for the Local Control Funding Formula. While 
the vast majority of the 66 sections of this bill 
are technical clean up there were several policy 
changes that were included.  Some of these, like 
adding a requirement that the LCAP must be 
consistent with the local collective bargaining 
agreement and who will control the California 
Collaborative for Education Excellence, were 
hotly contested issues. A summary of the key 
components of the bill are below:
Funding for Joint Powers Agencies – the bill 
clarified that for two years, regional occupation 
and transportation JPAs would receive funding 
levels consistent with what they received in 
2012-13.
ROP Flexibility on MOE Requirement – AB 
97 required regional occupation centers and 
programs to maintain the same level of funding 
for the next two years that it spent on programs 
in 2012-13. This bill states that a county office 
of education may include expenditures made 
by the school districts within the county toward 
the maintenance of effort requirement. This is 
designed to be an encouragement for districts to 
utilize their 9-12 CTE grade span funding to help 
meet the MOE requirement.
County Approval of District Budgets – Beginning 
in 2014-15, the county superintendent shall not 
approve the local district budget before a local 
control accountability plan, or its update, have 
been approved by the district. If this action were 
to occur because an LCAP has not been approved 
by the district the county superintendent would 
not be required to call for the formation of a 
budget review committee.
Consistency with Collective Bargaining 
Agreements – As a part of districts developing 
their local LCAP plans, Section 52060 now will 
require that specific actions set out in the plan 
shall not supersede the provisions of an existing 
local collective bargaining agreement. This 
language was hotly contested and in the end, 
this version was approved after management 
groups and civil rights organizations objected to 
more stringent versions that would have made 
the local contract the driving factor in LCFF 
planning.
Additions to LCAP Requirements – Several 
new requirements have been added to the 
requirements in the LCAP in Section 52060. 
These include: 1) a listing and description of 
the expenditures for the initial fiscal year that 
will serve pupils that are English language 

learners, eligible for free and reduced price 
meals, foster youth and students that have been 
reclassified as English proficient, 2) the extent 
to which teachers, administrators and staff 
receive professional development or participate 
in induction programs, and 3) the district shall 
consult with the local bargaining unit (along with 
other stakeholders already set out in the bill) in 
developing the LCAP. 
Changes to the Template – SB 97 adds 
the following areas to be added to the SBE 
required template: 1) a listing and description 
of expenditures for the 2014-15 fiscal year, and 
each year thereafter, implementing the specific 
actions included in the LCAP; 2) a listing and 
description of the expenditures that will serve 
the pupils that are English language learners, 
eligible for free and reduced price meals, foster 
youth and students that have been reclassified 
as English proficient; 3) information on the 
instructional programs provided to EL students 
and how those programs support the core 
instructional program.
California Collaborative for Educational 
Excellence – One of the biggest areas of 
contention was over who would control the 
CCEE. After intense negotiations between the 
Governor’s Office and the Assembly Speaker’s 
Office, an agreement was reached to put the 
CCEE in the hands of a 5 member board. The 
board would consist of the following members:

* The Superintendent or his/her designee;
* The President of the State Board or his/her 

designee;
* A County superintendent appointed by the 

Senate Rules Committee;  
* A teacher appointed by the Assembly 

Speaker;
* The Superintendent of a school district 

appointed by the Governor.
At the direction of the governing board of 
the CCEE, the fiscal agent shall contract with 
individuals, local educational agencies, or 
organizations with the expertise, experience, and 
a record of success to carry out the purposes of 
the statute. 

AB 484 (Bonilla) – State Assessment 
Overview - AB 484 is designed to implement the 
transfer from the current STAR testing system 
to the Smarter Balanced Assessments related 
to the Common Core Standards. The bill is now 
on the Governor’s desk where Governor Brown 
has indicated he will sign the bill. The bill would 
establish a transition for the old to new systems 
by eliminating the current grade 3-8 CSTs in math 
and ELA for the current year, and set up field 
testing for the new Common Core assessments. 
The current Science testing will be continued.  

Changes to API - AB 484 also includes several 
changes to the API. Two changes contemplate 
the suspension of using student test scores to 
inform the API in fiscal years 2013-2014 and 
2014-2015. Specifically, AB 484 authorizes the 
State Superintendent of Public Instruction (SPI) 
to determine district API scores invalid during the 
transition to the Smarter Balanced Assessments, 
if the SPI determines that it will compromise the 
comparability of the results across schools and 
school districts. Furthermore, AB 484 prohibits 
the issuance of API growth targets if the SPI 
invokes his authority to suspend the use of 
student test scores during the transition, and 
instead requires districts to use one of three 
alternative measures: 

• The most recent API calculation;  
• The average of the last three API 

calculations; or 
• Alternative measures that demonstrate 

increases in academic achievement 
for all students and significant student 
subgroups. 

Legislative Intent - While legislative intent 
language in a bill is not “enforceable” statute, it 
often provides insight into what the Legislature 
contemplated when it passed the law. The 
intent language in AB 484 is significant for 
what it signals to districts and to the California 
Department of Education with regard to what 
it expects from California’s new assessment 
system. One notable inclusion is that the 
assessment system shall include scores that 
when aggregated or disaggregated can be 
used to hold “schools and local educational 
agencies accountable for the achievement of 
all their pupils” in acquiring the state’s content 
standards. This is significant as districts begin 
to develop their Local Control Accountability 
Plans (LCAP) as it signals that the state believes 
that the new assessment system will yield the 
information districts will need to identify whether 
they are meeting the targets they establish in 
their LCAPs for all their students. The Legislature 
also intends that the new assessment system 
will provide local school districts with information 
and resources on CCSS-aligned benchmark, 
diagnostic, and formative assessments to use 
at their discretion to monitor student progress 
and to better recognize their academic strengths 
and weaknesses. Finally, the Legislature intends 
that reports of student achievement should be 
provided to demonstrate (1) how a student is 
faring in acquiring the state-adopted content 
standards; (2) how well a student is preparing for 
college and a career; and (3) how a student is 
progressing academically over time. 
MAPP Implementation - AB 484 retains 
the existing sunset of the STAR Program on 
July 1, 2014 and replaces it with the state’s 
new assessment system - the Measurement 
of Academic Performance and Progress. 
Specifically, MAPP is comprised of the following 
components: 
The Smarter Balanced Assessments (referred to 
only as the consortium summative assessments 
in the bill) in ELA and Math for grades 3-8 and 
11, which for school year 2013-14 shall only be 
administered as field tests. 
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Science assessments in grades 5, 8, and 10. 
Current science assessments will continue 
to be used until successor assessments are 
developed. 
The California Alternative Performance 
Assessment (CAPA) for grades 2-11 in ELA and 
Math and grades 5, 8 and 10 in Science. 
The Early Assessment Program (EAP), which for 
school year 2013-14 shall continue to be the 
11th grade CST and augmented CST and which 
shall continue to be voluntary for eligible 11th 
graders. AB 484 specifies that, beginning in 
2014-15, the existing EAP may be replaced by 
the 11th grade SBAC. 
The Primary Language Assessment (PLA) aligned 
to the old content standards, which can be 
administered by districts for English Learners 
and reclassified English Learners who are 
enrolled in dual immersion programs. AB 484 
also requires the SPI to develop and the State 
Board of Education to adopt a new CCSS-aligned 
PLA no later than the 2016-17 school year. The 
provision governing the PLA will only become 
operative if the Legislature appropriates funding 
for it in a future budget or bill. 
Required Assessments Moving Forward - AB 
484 requires (there is some confusion as to 
whether the language requires all districts to 
utilize the filed tests or whether it allows them 
to opt in) each LEA to administer the field test 
as identified above in school year 2013-14 and 
authorizes districts to administer the existing PLA 
to eligible students (English Learners instructed 
in their primary language or to students who 
have been enrolled in a U.S. school for less than 
12 months ) in grades 2-11 until a new CCSS-
aligned PLA is developed. AB 484 does not 
speak to exemptions from the administration of 
the MAPP field tests for LEAs that do not have the 
technology to administer the computer-adaptive 
test in the absence of a pencil/paper alternative. 
AB 484 provides that the first full administration 
of MAPP assessments shall be in school year 
2014-15; however, it provides that the State 
Board of Education may determine that the 
assessments cannot be fully implemented, 
based on a number of factors including lacking 
technology. The CDE is required to make a report 
to the Department of Finance and fiscal and 
policy committees of the Legislature by October 
1, 2014 with recommendations and findings 
about the “readiness” for full implementation of 
the ELA and Math assessments. 
Politics - There is general consensus among 
key legislators, the Department of Education 
and Governor’s staff that it makes no sense 
to continue testing material that is no longer 
being taught. Instead the policy consensus is 
that it makes the most sense to implement a 
transition that includes field testing prior to the 
implementation of “high stakes” testing. This will 
also send a very strong message that California 
is committed to the implementation of the 
Common Core and to allowing districts to ease 
into the new assessment system.  

However, this consensus is not shared by all 
the key players in the debate. Some districts – 
notably Los Angeles Unified and Fresno Unified – 
are objecting to the fact that only one half of the 
new battery of tests will be paid for, either math 
OR English Language Arts, not both. Some groups 
are concerned that parents will be “blind” for one 
year without test results and that accountability 
will be diminished. And other parties, notably 
the CTA, are concerned about the possibility 
of these new tests being used for high stakes 
accountability in the future even when the bill 
states that the 2013-14 administration is a field 
test only and can’t be used for other purposes. 
One additional critic is U.S. Education Secretary 
Arne Duncan. He has weighed in, threatening 
to withhold federal funding if California persists 
in its course “to not measure the achievement 
of millions of students this year.” The crux 
of Duncan’s message follows: “In states 
like California that will be field-testing more 
sophisticated and useful assessments this 
school year, the Department has offered flexibility 
to allow each student to take their state’s current 
assessment in English language arts and math 
or the new field tests in those subjects. That’s a 
thoughtful approach as states are transitioning 
to new standards. While standards and tests may 
not match up perfectly yet, backing away entirely 
from accountability and transparency is not good 
for students, parents, schools and districts.”
Despite Secretary Duncan’s warnings Governor 
Brown has indicated he will proceed with the 
outline of AB 484. So the loss of federal funds 
is possible. The question is what, if anything 
the USDE might actually withhold. Many in the 
administration are confident that any financial 
penalty would not include Title I and/or III funds 
and would likely be limited to administrative 
funds which could be backfilled fairly easily at the 
state level. Clearly there are many other states 
that are working to implement the common core 
standards and would like to follow the model set 
forth by California.  
In a press release from Tuesday September 
17, SBE president Michael Kirst tried to assure 
districts that AB 484 is the correct path for 

California. Dr. Kirst stated “We recognize that 
legislation awaiting action by the Governor would 
not meet the requirements outlined in today’s 
(USDE) guidance. Nevertheless, we continue to 
believe Assembly Bill 484 represents the right 
choice for California’s schools.  “While this may 
put California technically and temporarily out of 
compliance with federal testing mandates, we’re 
confident that we can work with our colleagues in 
Washington to effectively manage this transition 
and arrive at our shared goal: a modern 
assessment and accountability system that 
supports teaching and learning in the classroom 
and prepares every child for a bright future.”

SB 330 (Padilla) – Mental Health 
Curriculum 
SB 330 would require, during the next revision 
of the state’s Health Framework for California 
Public Schools, the State Board of Education 
and the Instructional Quality Commission to 
create a distinct category on mental health 
instruction with the goal of ensuring that 
pupils are knowledgeable about all aspects of 
mental health. The bill would also require CDE 
to convene stakeholders in the mental health 
and educational fields to provide input for the 
development of the mental health instruction in 
the comprehensive health education plans. The 
new curriculum would be implemented in the 
2013-14 school year.  
CASP supports SB 330 for several reasons.  First, 
there is no specific component to the California 
frameworks that establishes specific mental 
health curriculum. SB 330 would accomplish this 
goal. Second, CASP has long supported efforts 
in our schools to implement programs focused 
on positive behavior and support. SB 330 is 
one small step toward the objective of providing 
expanded mental health services in our schools. 
In order for our schools to address the mental 
health needs of students we must first establish 
curriculum and systems for promoting social-
emotional development that helps to respond to 
and prevent negative behaviors and to re-engage 
disconnected students. SB 330 helps to provide 
this.

Legislative Update
continued from page 16
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ABOUT CASP TODAY 
CASP Officers 2013 / 2014
President | Christine Toleson
President-Elect | Barbara D’Incau
Past President | Brandon Gamble
Secretary Treasurer | Roger McCoy
Executive Director | Heidi Holmblad
Region I | Ryan Pepin
Region II | Stephanie Haluck
Region III | Jessica Yergat
Region IV | Seble Gebremedhin
Region V | Jackie Allen
Region VI | Christie Erwin
Region VII | Kristin Makena
Region VIII | Sarah Rodriguez
Region IX | Libby Barnish
Region X | Cynthia Osborn
Affiliate Representative | Barbara Lewis Mill
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Assessment | Jessica Yergat
Awards | Beshid Nickpay
Cultural Diversity | Troy Leonard
Employment Relations & Ethics | Susan Goldman
Foundation President | Ellen Murphy
Historian | Glenn Schumacher
Journal Editor | Michael Hass
Legislative | Doug Siembieda
LEP | Sean Surfas
Professional Standards | Barbara Thomas
Publications/Research | Brian P. Leung
Convention 2013 Chair | Jeannine Topalian
PAC Chair | Lynne Aung
New Media/New School Psychs | Angela Sikkenga
Crisis Intervention Specialist | Richard Lieberman
Membership Chair | Beth Kauffman
Training and Accreditation | Kelly Kennedy 
Ad Hoc Board Members
NASP Delegate/Liaison | Margaret Sedor
Corporate Alliance Liaison | Ellen Murphy

CASP TODAY 
Editor | Brian Leung, PhD

CASP TODAY STAFF
Publications | Heidi Holmblad
Webmaster | Josh Johnson
Graphic Design | Dean L. Fregoso

1020 12th Street, 
Suite 200, 
Sacramento, CA 95814
916 / 444-1595
916 / 444-1597  fax
www.casponline.org

School psychologists strive to improve the 
educational experience for all children. They 
are the school-based experts on many issues, 
including school violence, special education, 
learning disabilities, mental health and school 
and community-linked children’s health services.
CASPTODAY, the quarterly newsletter of the 
California Association of School Psychologists, 
reaches about 2,000 school psychologists. It 
features informative articles and important 
information for the school psychologist.
CASPTODAY offers the best opportunity to reach 
school psychologists in California to advertise 
your products and services. Place your ad in the 
next issue! Deadline for the Fall 2013 issue is 
November 10, 2013.
For advertising discounts, ask about our 
Corporate Membership.

Full Page ....8” x 10.125” vert ..............$550
Half Page ...8” x 5” horiz .......................$450
2/3rd Page  5.25” x 10.125” vert ........$400
1/3rd Page 2.5” x 10.125” vert ...........$350
1/3rd Page 5.25” x 5” square ..............$350
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Holmblad Will Lead CASP
continued from page 2
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materials for CASP conventions, conferences and 
LEP-related workshops, and wrote the successful 
UACF grant for CASP, which led to a partnership 
with the statewide school psychology trainers 
group to develop a \ mental health anti-stigma 
workshop for school psychologists.   
Heidi shared her decision to apply for the 
position of CASP’s ED: “School psychologists are 
amazing people. They are compassionate about 
what they do, and many go to great lengths to 
make sure they are doing all they can for their 
students. They need to know there is someone in 
their corner, pushing to ensure that the tools are 
available to do their jobs well. I hope to be one 
of the people who can make that difference for 
school psychologists, who, in turn, will continue 
to make positive differences in the lives of 
students.”
Her goals for CASP include increasing member 
services, providing resources for school 
psychologists in the areas of assessment and 
mental health services, continuing effective 
relationships with the legislature and Commission 
on Teacher Credentialing, and providing strong 
fiscal management, which includes increasing 
the organization’s financial resources. To this 
end, Heidi is working to establish CASP as the 
“go to” source for school psychologists and LEP 
professional development, continuing education, 
questions regarding credentialing and licensing, 
and concerns about upcoming changes in 
education standards and regulations.

Heidi is a graduate of Humboldt State University 
with a BA in both journalism and political 
science. Prior to joining the CASP staff, she was 
a newspaper reporter and also worked in event 
planning and public relations, including doing PR 
for CASP. She has lived all her life in California, 
growing up in Orange and Los Angeles Counties, 
and having lived as far south as San Diego 
County (Encinitas) and as far north as Humboldt 
County (Arcata). “I can’t imagine living any place 
else.” With her husband and daughter, who is 
beginning college at San Diego State University, 
Heidi currently resides in Davis.

As CASP’s new Executive Director, Heidi would like 
to hear from you – the members. “I want to know 
what [members] really think about CASP and 
[hear] their suggestions for improving services. I 
hope to increase school psychologists’ influence 
in the educational community.” CASP needs to be 
very proactive in legislation and regulations af-
fecting the practice of school psychology. “The as-
sociation also needs to continue to impress upon 
its members that it is really up to them to tell their 
teachers, administrators, and parents what it is 
they do to improve education for all students.”

“ The association also needs 
to continue to impress upon 

its members that it is really up 
to them to tell their teachers, 

administrators, and parents what 
it is they do to improve education 

for all students. ”

But CASP also needs you to help yourself. Now 
is a great time to make yourself heard in your 
own school district. With Local Control Funding 
Formula now on the books school psychologists 
have the opportunity to tell their school boards 
what good works can be done with that money. 
Let them know how they can save money – 
and get better results when facing today’s 
challenges – by using the range of talents school 
psychologists have instead of hiring people with 
even more letters after their names who do not 
understand how school systems work. 

School Psychology Week is November 11-
15, the week after CASP Convention 2013. 
Plan now to take the renewed enthusiasm for 
the profession that you take away from each 
convention and deliver it to your principals, 
administrators and school board members. 
Email us at communications@casponline.org if 
you need a few tools – we have a few handouts 
that might work for you – and let them know that 
counseling, behavior management, classroom 
management, parenting workshops, etc., are 
among the services you can provide.

As for myself, I’ll be practicing my dance moves. 
Backwards, and in high heels.

ED’s Message
continued from page 4
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1020 12th Street, 
Suite 200, 
Sacramento, CA 95814
916 / 444-1595
916 / 444-1597  fax

MEMBERSHIP / RENEWAL
APPLICATION

July 1, 2013 - June 30, 2014

PERSONAL INFORMATION Mr.    Ms.    Mrs.    Dr.    •    M.A./S.    PhD    LEP    

Check here if Home and Billing address are the same.

First Name: ____________________________ Last Name: _________________________________

Home Address: ______________________________________________________________________

City: __________________________________ State:  ____________ Zip Code: _______________

Billing Address: ______________________________________________________________________

City: __________________________________ State:  ____________ Zip Code: _______________

District: ____________________________________________________________________________

County Where You Work: _____________________________________ Region No.: _____________

E-mail: ______________________________________ Work Phone: __________________________

MEMBERSHIP CATEGORIES (Please Check One)

Status Change (Check here if this is a membership category change.)

Regular Member - $142.00. Regular Members are persons who (1) are 
credentialed school psychologists employed in California, OR (2) are 
Licensed Educational Psychologists. $130.00* register by June 30, 2012

Retired Member - $60.00. Retired Members are persons who are retired 
(age 65+) from active employment in the schools and are not employed in 
any capacity that would qualify for membership in any other category.

Associate Member - $142.00 (Please Check One) 

Credentialed school psychologist employed in a state other than CA.

Credentialed school Psychologist who is on leave of absence to personal 
or professional reasons, such as pursuing an advanced degree.

A member of an allied profession, interested in the activities of CASP.

Student Member - $50.00. Student Members are persons who are enrolled 
in a full-time training program leading to their initial credential in school 
psychology.

1st Year School Psychologist - $50.00. Members in this category are persons 
who are renewing CASP members that have graduated during the 2011-2012 
membership year and working. Please let us know the following:

Advisor’s / supervisor’s name: _______________________________________________

Advisor’s / supervisor’s e-mail: _______________________________________________

Advisor’s / supervisor’s phone:_______________________________________________

PAYMENT OPTIONS

CASP occasionally sells its mailing list to private and non-profit corporations related to the school psychology profession. 
CASP does not offer for sale its members’ e-mail addresses, phone numbers or fax numbers.

I am interested in donating to the:

“CLD” Cultural Linguistic Diversity Scholarship  Mini-Grants Program “PAC” Political Action Committee

Would you like to join the:

CSP Foundation’s eScrip Program? Yes No

If Yes, may we use the credit card below? Yes No

PAYMENT IN FULL Membership Fee $  _____________

Check # ___________  Mini-Grant Donation $  _____________

  CLD Donation $  _____________

Visa / Mastercard CASP PAC Donation $  _____________

Credit Card Number: TOTAL $  _____________

Billing Zip Code:
Expiration 
Date

Phone Number:  (              ) _____________ —___________________
CASP is authorized to use my credit card for payment of member dues.

Signature: ________________________________________________

*CASP charges $25. for all returned checks.

(Payable to CASP*)

Home Phone: _______________________

rev 070913

After 01/10/2014 - CASP will not activate new payroll deduction requests for 
this membership year. 

Pursuant to Education Code 45060, I authorized the above-named school 
district to withhold $14.20 per month from my salary for 10 months of each 

year beginning with the 10/2013 scheduled payroll for payment of CASP dues.

Social Security Number:

This information will only be used for processing this application.

Signature: _________________________________________________________________

Pursuant to Omnibus Budget Reconciliation Act of 1993 and provisions 
contained in the lobbying tax law, CASP is required to inform members that 

10% of your dues payment is non-deductible as an “ordinary and necessary” 
business expense. Contributions of gifts to CASP are not tax deductible as 
charitable contributions. However, they may be tax deductible under the 

provisions of the Internal Revenue Code.

Payroll Deduction (Regular Members Only)

(circle all 
that apply)

www.casponline.org

Nov. 7 & 8, 2O13

Collaborating for 
Safe Students & 
Healthy Schools

CASP-CON
Fall 2O13
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