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Meeting of the Minds + CASP’s 
First Fall Convention = Success
By Barbara D’Incau, Region VIII Representative
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Who were the presenters?
Following remarks by CASP President Dr. Brandon Gamble, Dr. Elaine 
Fletcher-Janzen gave an inspiring keynote address: The Meeting of the Minds: 
Common Elements for Determining Eligibility and Disability. Dr. Fletcher-
Janzen is professor of School Psychology at the 
Chicago School of Professional Psychology. She 

An extraordinary professional development opportunity and a wealth 
of information participants are able to apply to improve diagnosis and 
intervention with students with SLD were the highlights of the Meeting of the 
Minds, a part of CASP’s 63rd Annual and first Fall Convention.

Held October 25-26, 2012 in Orange County, this Convention allowed 
attendees to hear and speak with the leaders in the field of neuropsychological 
assessment and intervention.

What is The Meeting of the Minds? 
CASP leadership and two dynamic school psychologists from Oregon, Jim 
Hanson and Karen Apgar, began a quest to better understand why some 
students have Specific Learning Disabilities. They examined the RtI2 model 
and asked leading researchers in the field to share their expertise and 
experiences that help pinpoint the underlying causes of SLD. Several of these 
experts came together for CASP’s fall convention, and at no additional cost 
to participants, presented 10 hours of continuing education on the cutting-
edge work they are engaged in. A promising model for the assessment, 
identification, and treatment of SLD, Patterns of Strengths and Weaknesses 
or PSW, was explored and explained throughout the Convention.

The “Minds” were sponsored by Pearson, Multi-Health Systems and Riverside 
Publishing.

continued on page 2

CASP would like to thank the 
Fall	Convention	2012	sponsors:

Convention 2012 featured the Meeting of the Minds, a group of school psychology 
scholars working to establish guidelines for SLD in the era of RtI. Those who 
participated	in	a	CASP	forum	on	the	issue	are,	from	back	row	left:	Brandon	
Gamble, CASP president; John Garruto, Ed.D., Oswego City School District, NY; 
CASP Past-President Jenny Jones; George McCloskey, PhD, Philadelphia College 
of Osteopathic Medicine; Jim Hanson, Meeting of the Minds presenter and 
coordinator; Andrew Shanock, PhD, College of Saint Rose in Albany, NY; Doug 
Siembieda, CASP’s Legislative Committee chair; (front row) Nancy Mather, PhD, 
(partly	obscured	in	photo),	University	of	Arizona;	Dawn	Flanagan,	PhD,	St.	John’s	
University,	NY;	Karen	Apgar,	Eugene,	OR,	4J	Public	Schools;	Milton	Dehn,	PhD,	
nationally	recognized	expert	on	processing	assessment	and	working	memory;	
and	Samuel	Ortiz,	St.	John’s	University,	NY.
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is a Diplomate in Pediatric Neuropsychology. Dr. 
Fletcher-Janzen also presented a session on the 
Neurodevelopmental Model of Assessment and 
Service.

Dr. George McClosky, and expert 
on executive functions, present-
ed Advances in Neuropsycho-
logically Oriented Assessment 
Practices. He is a professor and 
director of school psychology re-
search at Philadelphia College of 
Osteopathic Medicine.

Dr. Nancy Mather presented 
Methods of SLD Identification: 
Promises and Pitfalls and also a 
second session on Useful Fea-
tures of the WJ III for Accurate 
SLD Identification. Dr. Mather is a 
professor at the University of Ari-
zona and a co-author of the Woodcock-Johnson 
tests (third edition).

Dr. Milton Dehn presented Identifying Process-
ing Strengths and Weaknesses through Selective, 
Cross-Battery Assessment. Dr. Dehn is an expert on 
working memory and a psychologist in Wisconsin.

Dr. Dawn Flanagan presented A Multi-Source, 
Multi-Method Approach to SLD Identification 
in the Era of RtI. Dr. Flanagan is professor of 
psychology at St. John’s University in NY and 

Meeting of the Minds
continued from page 1

a Clinical Assistant Professor at the Yale Child 
Study Center. She is co-author of Essentials of 
Cross-Battery Assessment.

Dr. Samuel Ortiz presented Evidence-based 
Evaluation of English Language Learners: Moving 
Beyond the Verbal-Nonverbal Dichotomy. He also 
presented a second session on Using the WJ III 
and Bateria II in ELL Assessment: A Bilingual 

Evaluation Case Study. Dr. Ortiz 
is a professor of psychology at 
St. John’s University NY and 
a national expert on bilingual 
assessment.

Dr. John Garruto and Dr. Andrew 
Shanock presented on Executive 
Functioning: The Hidden 
Learning Disability. Dr. Garruto is 
a school psychologist for Oswego 
City School District, NY and an 
adjunct professor in Counseling 
and Psychological Services 
at the State University of New 
York at Oswego. Dr. Shanock is 

associate professor of school psychology at the 
College of St. Rose in Albany, NY.

The Minds are planning on finishing their National 
Model School District Guidelines for PSW by 
February and debuting the Guidelines at the LDA 
conference in February, 2013. LDA is dedicating 
one entire issue of its professional journal to the 
Mind’s work.

CASP Past President Jenny Jones and Alliant 
International University Professor Monet 

Ψ

Templeton, Psy.D., have joined the group, which 
will meet again and help practitioners with 
ways to combine RtI with PSW. This includes a 
lecture series for Washington State Association 
of School Psychologists, later this year, according 
to Jim Hanson, a Portland, Oregon-based school 
psychologist, who, with colleague Karen Apgar, 
organized the Meeting of the Minds. He added 
that Dan Miller, former NASP president, is helping 
to take the Minds virtual. Plans are underway to 
meet again physically probably in New York in the 
fall, to continue to provide help and training to 
practitioners. 

The Fall Convention also featured guest speaker 
Shane Jimerson, PhD, on advocating for your 
students; a range of workshops, mini-skills 
workshops, papers, posters and panels; exhibit 
hall; and networking opportunities, including 
the Student/Practitioner Pizza Party, Awards 
Luncheon, Cultural and Linguistic Diversity 
Networking Breakfast and Political Action 
Committee reception and silent auction. 

Thanks to all who 
participated in CASP’s 
first fall convention. 
Save the date for 
Spring Conference, 
April 18 and 19, 2013, 
in Sacramento.

CASP President 
Brandon Gamble 
moderates the Meeting 
of the Minds forum at 
CASP Convention 2012.

Dr. Stephen Brock Named Sandra 
Goff Memorial Award Winner
Former CASP President, California Delegate to NASP, 
current NASP presidential candidate, university 
professor who worked as a school psychologist 
for 17 years. Those are just a few of the reasons 
Stephen Brock, PhD, was awarded the Sandra Goff 
Memorial Award at CASP Convention 2012.

CASP’s lifetime achievement award, the Sandra 
Goff award was named for the association’s first 
executive director. It is not awarded every year; only 
when the Awards Committee nominates someone 
who has made substantial contributions to both the 
profession and to CASP.

“It was quite an honor to be included with such an 
esteemed group of colleagues and past Goff recipi-
ents. This is clearly one of the highlights of my school 
psychology career. I hope that I am able to continue 
to serve CASP and the profession of school psychol-
ogy for many years to come,” said Dr. Brock.

Dr. Michael Furlong, professor at the University 
of California at Santa Barbara, wrote in his 
recommendation that Dr. Brock demonstrates his 
expertise across all domains of school psychology.

“He was a recognized and talented school-
based psychologist and has gone on to an 

extremely productive 
and meaningful tenure 
as a faculty member of 
the school psychology 
program at California State 
University, Sacramento. 
His broad contributions 
to the profession are 
substantial,” he wrote.

Dr. Furlong lauded Dr. 
Brock for his ability to translate research into 
applied practice. A founder of the School Crisis 
Group through CASP, Dr. Brock took that farther, 
developing first the School Crisis program through 
CASP and taking to the national level through 
NASP’s PREPaRE program. 

“I have always thought that the fact that he was the 
only non-Native American to be invited to the Red 
Lake, Minnesota, reservation after a tragic shooting 
occurred at one of its schools, to be a clear indicator 
of how universally valued his work has become,” Dr. 
Furlong wrote.

Dr. Brock has served on the CASP Board of Directors 
as employment specialist, Region X representative, 
president-elect, president and past president, 

Convention Committee 
chair and is currently 
chair of the Spring 
Conference. He served 
two terms as California’s 
delegate to NASP, is a 
contributor to NASP’s 
Communiqué, and is 
currently a candidate for 
president-elect for NASP.

He has also kept the 
CSUS school psychology 
program running 
despite massive budget 
cuts, according to Dr. 

Catherine Christo, one of Dr. Brock’s Sacramento 
State colleagues. Within the last six years, the 
program has been reduced from four full-time faculty 
members to 1.5, with Dr. Brock taking on the burden 
of coordinating all department activities, writing for 
the re-approval of NASP, university assessment 
reports, reports regarding the re-organization of the 
Department of Education at the university. Oh, and 
teach, Dr. Christo reported.

“Were Steve not also a leader on the state and 
national level, who has given many, many hours 
in service to school psychologists, his efforts 
at Sacramento State to keep training effective, 
competent school psychologists would be enough 
to earn him this award,” Dr. Christo wrote.

Sandra Goff Award Winner Stephen Brock, right, 
with Legislative Committee Chair Doug Siembieda 
(left) and 2004 Goff winner Rich Lieberman.

CASP would like to 
thank the Meeting of 
the Minds sponsors:
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“  The recent grant 
from the CSP Foundation 

will assist with the 
activities of members 

of the recently founded 
organization, the 

Consortium to Advance 
School Psychology in 
Vietnam (CASP-V)., 

who will travel to the 
country the first two 

weeks of August.   ”

UnMASC the Many Faces of Anxiety

The Multidimensional Anxiety Scale for Children 
2nd Edition™ (MASC 2™) assesses the presence of 
symptoms related to anxiety disorders in youth aged 
8 to 19 years.

www.mhs.com/MASC2

The CEFI is a comprehensive evaluation of
executive function strengths and weaknesses
in youth aged 5 to 18 years.

Attention Emotion Regulation    Flexibility
Inhibitory Control Initiation   Organization

Planning Self-Monitoring    Working Memory

Provides scores on:

Normed on a sample of 3,500 youth who represent the U.S. population:

 Race/Ethnicity

 Geographic Region

www.mhs.com/CEFI

*FREE Book Offer!

By Jack A. Naglieri, Ph.D., & 
Eric B. Pickering, Ph.D., 
with Spanish Handouts by 
Tulio Otero, Ph.D., & Mary 
Moreno, Ph.D.

Offers a fresh practical approach to teaching 
struggling students in the K-12 grades.  Applying 
their expert knowledge of how children learn, the 
authors have incorporated a short questionnaire 
for school psychologists and 75 intervention 
handouts to assist teachers.

Pre-order any CEFI Kit and receive 
a FREE book, value of $40.  
Offer valid until December 31, 2012.

 Gender  Age

 Parental Education

http://www.mhs.com
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During the CASP Board of Directors retreat, 
held in early August, your representatives and 
appointed specialists demonstrated a great 
sense of collegiality and desire to make things 
happen for the betterment of students and our 
profession. To that end our board approved three 
important committees, which are Technology, 
Membership Surveys, and the Expansion of the 
Role of School Psychologists.  

Kristin McKenna, Region 7 representative from 
the San Diego area, heads our Technology 
Committee. This committee has been tasked with 
reviewing our board’s and office staff’s use of 
technology, our website, as well as look into area 
of future growth in light of today’s K-12 students’ 
unprecedented access to technology. One large 
step that was suggested by me was that the 
board model our technological growth by using 
Google email accounts, Google documents, and 
other products. This is a temporary committee 
with the goal of moving us forward and we will 
share with you its report in the next edition of 
CASP Today.  

Although the Board of Directors receives 
results of CASP surveys, we wonder what our 
survey items actually say. Heidi Holmblad, our 
communications director, has done a great 
job of compiling those survey responses. Our 
Membership Survey Committee’s aim is to use 
that information to narrow down on a few findings 
to better inform our decisions per your requests 
for training offerings and services. President-

CASP Board Members are Hard 
at Work!
By Brandon Gamble, CASP President

Elect Christine Toleson 
is heading up this effort.

Dr. Jessica Yergat, Region 
3 representative from the Central Valley, agreed to 
chair the Role Expansion Committee, and started 
off with a great article entitled, Expanding the 
Role of the School Psychologist with Tier 1 PBIS 
Implementation in our last issue of CASP Today. 
This committee, according to our sage advisor 
and CASP Today editor, Dr. Brian Leung, “is 
revived to focus on encouraging California school 
psychologists’ practice to meet all the domains 
of practice per the National Association of School 

Psychologists.” I paraphrased Brian a bit, but I 
believe I am not far off. Also, due to the efforts of 
our immediate Past President Jenny Jones, the 
NASP Model for Comprehensive and Integrated 
School Psychological Services (2010) has been 
adopted by our board. The challenge now is to 
move us beyond just a great idea but providing 

examples of how everyday school psychologists 
are making differences at their school sites, 
districts, and even policy wide for all children in 
K-12. This will be an ongoing committee that will 
address many needs to come.  

Another discussion that I have had since 
this summer has been regarding the over-
representation of African American students in 
special education as well as the school-to-prison 
pipeline. I have written a brief update based on 
comments people have sent me regarding the 
article I wrote titled, “Larry P Has Moved Down 
the Hall from EMR to ED.” In my responses I 
am encouraging school psychologists to focus 
our efforts to do something to address the 
challenges that African American students 
face in obtaining the best in instruction and 
psychological services.

This theme will be featured during Spring Training 
2013, to be held April 18 and 19 in Sacramento. 
Watch your email and the CASP website for more 
information about this very important event.

As your board members we are here to serve you 
as you go about making a difference in the lives 
of children and their families. Please feel free to 
contact us to express support and/or concern 
regarding the direction of your organization.

References
Gamble, B. (2012). Larry P has moved down the hall 

from the EMR to ED Room. CASP Today, 62 (3), p. 
11, 14. 

National Association of School Psychologists (2010). 
Model for comprehensive and integrated school 
psychological service. As retrieved April 12, 2012 
from nasponline.org

Yergat, J. (2012). Expanding the role of the School 
Psychologist with Tier 1 PBIS Implementation.  CASP 
Today, 62 (3), p. 8.
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during Spring Training 2013, 
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parents, students or IEP team meetings. Instead, 
he uses his ability to analyze and synthesize all 
perspectives, leading the stakeholders to arrive 
at what is best for the student. He is committed 
to getting the best from students, Ms. Harwood 
said.

Awards	Committee	Chair	Sarah	Rodriguez,	Region	
3 Outstanding School Psychologist Winner Amy 
Balmanno, Past-President Jenny Jones and Central 
Valley	Affiliate	Representative	Sherri	Fritts.

Outstanding School Psychologists Honored
They work well with parents, even in the most 
intense situations. Teachers depend on them 
for their expertise in behavior and classroom 
management. Interns learn from them. And 
they all have up-to-date knowledge of state and 
federal laws regarding special education.

So were the winners of the 2012 Nadine 
Lambert Outstanding School Psychologists 
awards, presented at CASP Convention 2012 
in Costa Mesa. Nominated by their peers, the 
winners of the Outstanding School Psychologists 
awards are chosen for their service to parents, 
students, teachers, administrators, community 
organizations and the profession of school 
psychology. 

Here are the 2012 winners:

Amy Balmanno, Region III 

A leader who strives for excellence, Amy 
Balmanno provides staff development for the 50 
management level school psychologists in the 
Fresno Unified School District on such topics as continued on page 14

behavior management, autism assessment, and 
discrete trial training. She is considered the “go 
to” person on state and federal mandates and 
laws and is sensitive to the needs of students 
and families, according to Nancy Osborn, of the 
Special Education Department of the school 
district. She added that Ms. Balmanno is integral 
to team building, and works successfully with 
students of all backgrounds, cultures, levels of 
understanding and points of view. 

Dr.	Petros	Adzhyan,	Region	IV

A school psychologist with the Los Angeles 
Unified School District’s licensed children’s 
institutions, instructor at California State 
University, Northridge, and a private practice 
keeps Dr. Petros Adzhyan busy and in demand. 
According to LAUSD colleague, Karen Harwood, 
he handles huge caseloads with ease, while at 
the same time providing knowledgeable guidance 
and direction on challenging cases. He does not 
retreat from difficult caseloads, or from difficult 



A Message from the Executive 
Director
By Suzanne	Fisher

Plans are underway for our second Spring 
Conference, to be held April 18-19, 2013, in 
Sacramento. This event follows our first fall 
convention, held in October, which featured the 
Meeting of the Minds. 

Thanks to the vision of Ellen Murphy, Pearson 
Publishing, and Josie Woodson, of MHS, our first 
convention joint sponsorship for experts in the 
field of school psychology was an outstanding 
success.

of the convention offerings.

Fiscally, CASP benefitted greatly by hosting these 
featured experts and activities. Convention 
2012 was well received; keynote speakers, 
workshops, and special events exceeded 
member expectations, leaving the CASP staff 
overwhelmed but pleased with the fiscal impact.

Contact the CASP office for sponsorship of Spring 
Conference in 2013. 

Your organization is needed to host an event for 
students or a luncheon, prominent signage or 
program highlight.

Look for more advances and updates in member 
software, utilities and overall improvements.

A special Thank You to our Fall sponsors and 
supporters! For more info: 916/444-1595. Ψ
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“  CASP will continue to revise the 
registration process and such items 
as the exhibit hall are expected to 
return to the Fall Convention.  ”

Ψ

Affiliate	Updates
Los Angeles Association of School 
Psychologists
LAASP also plans to hold a winetasting at 
the San Antonio Winery on January 25. 
For more information visit the LAASP web 
site at http://www.laasp.org

Orange County Association of School 
Psychologists
OCASP will present: School Prevention for 
Suicide: Best Practices in Suicide Intervention, 
Crisis Intervention and Responding to Self-
Injurious Students. Instructor will be Richard 
Lieberman, CASP’s Crisis Committee chair 
and noted expert in suicide prevention and 
intervention. The workshop will be held 
December 7 at National University in Costa 
Mesa. BBS and NCSP credits available. For 
more information go to OCASP’s website at 
http://www.ocasp.net

In Memoriam ~ Lois Carbone  
By Barbara Lewis Mill, CASP Affiliate Representative

How do I pay tribute to a person who meant so 
very much to me?  Lois Carbone was my colleague 
and my mentor.  As one of my supervisors at the 
Ventura County Office of Education, Lois helped 
me start along my path as a school psychologist.  
Throughout the years, I was so happy to follow 
her, first as a school psychologist in Ventura 
County, then as a member of the Ventura County 
Association of School Psychologists, and later 
as a member of the board of the California 
Association of School Psychologists. For many 
years, I’ve been proud to call her my friend.

Lois Carbone (nee Lois White) was born on 
December 9, 1931 in Irvington, NJ. Although 
she moved to Carpinteria, CA in 1964, she 
was always proud of her Jersey roots.  While 
raising five children, Lois went back to school.  
She completed her Master’s Degree from the 
University of California at Santa Barbara in 
1979; she went right to work for the Ventura 
County Superintendent of Schools Office, and 
remained there until she retired in 2004.  Lois 
was also a 24-year member of the Ventura 
County Association of School Psychologists.  She 
served on the VCASP Board for many years, filling 
many offices, including VCASP President.  Lois 
was also active in CASP, and served as Region 
IV Representative, when Ventura, Santa Barbara, 
San Luis Obispo and Los Angeles Counties 
were all combined into one region.  And she 
was a proud member of the CASP Convention 
Committee, when the Convention was held in the 
Los Angeles area.  Lois always looked forward to 
CASP.  Whenever there was a CASP Convention, 
she could always be found at the social events, 
having an absolutely marvelous time.

One of Lois’ most memorable characteristics 
was her laugh, which accompanied the joy she 
took in everything she did.  Lois loved to travel 
and enjoy life.  She enjoyed adventures with her 
family and friends.  She always had a story to 

tell, and a lesson to share.  Although we shared a 
tendency to be a bit compulsive in our work, Lois 
also taught me to find something to laugh about 
each and every day.

Lois left us and started on her final journey on May 
27, 2012, but her laughter and adventuresome 
spirit will live on in those who knew her.  Lois is 
survived by her children Laurel, Lili, Matthew and 
Mitchell; her grandchildren Travis, Nick, Audrey, 
Caleb, Monica and Lauren; and her brother 
Robert. Lois was preceded in death by her son, 
Mason, and her sisters, Connie and Arlyne.  

Happy travels, Lois.  I know the stars are twinkling 
a little brighter because of you.  

The Meeting of the 
Minds is a collabora-
tion of key professors/
trainers from across the country, who educate 
attendees on such topics as: common elements 
for determining eligibility and disability; translat-
ing science to service: practitioners putting RtI 
and PSW into school district procedures; advanc-
es in neuropsychologically oriented assessment 
practices; and more. Riverside Publishing joined 
Pearson and MHS in sponsorship of this section 

Political Action 
Committee Silent 
Auction a Success
The CASP “For the Children” Political Action Com-
mittee was the beneficiary of a silent auction held 
during the CASP Convention. CASP would like to 
thank the following for their generous donations:

Lynne Aung

George McCloskey

Ruth Westreich

Margaret Sedor and the National Association of 
School Psychologists

Cynthia Osborn

Ellen Murphy and Pearson

And the following CASP Affiliates for their items 
that were purchased at the silent auction:

Central Valley Affiliate of CASP

Delta Area Association of School Psychologists

Los Angeles Association of School Psychologists

Orange County Association of School Psychologists

Riverside Association of School Psychologists

San Diego County Association of School Psychologists

San Bernardino County Association of School 
Psychologists

Ventura County Association of School Psychologists

CASP would also like to thank the Santa Clara 
County Association for its $1,000 contribution to 
the PAC, as well as the Los Angeles Association 
for its $500 cash contribution and to the Foothill 
Association of School Psychologists for its $200 
donation.

And, last but certainly not least, CASP would 
like to thank the Delta Association of School 
Psychologists for the long-sleeved, embroidered 
“School Psychologists Love Children” shirts. 
CASP used them as “incentives” for convention 
attendees to fill out surveys.

Special thanks go to Lynne Aung, CASP’s PAC 
chair, for her hard work organizing and gathering 
donations for this important event.



Cultural and Linguistic Diversity Committee Chair 
Troy	Xavier	Leonard	is	flanked	by	scholarship	
winners LaShante Smith-Copeland of California State 
University,	Sacramento,	and	Boa	Xiong,	San	Diego	
State	University.

1

2
3
4

Building	Capacity	for	RtI2:	Practical	Strategies	for	
Sustained Outcomes
Deeds Gill, Jennifer Gavolia, Catherine Christo, PhD, LEP, Carin Contreras

SLD	Eligibility	Decisions:	Differences	Among	Models
Catherine Christo, PhD, LEP

Collecting	and	Using	RtI	Data	at	Each	Tier
Sarah Taino, PhD, NCSP, and Tricia Crosby-Cooper, PhD

Educators	and	Self-Injury:	Focus	on	Intervention
Richard Lieberman NCSP, and Laura Dorko, Psy.D. www.casponline.org

5

6

7

8
9

10
11

12
13
14
15

16

A MODEL Approach to Conducting Assessment of Bilingual 
(English	&	Spanish)	Students:	A	Psychoeducational	Assessment	
Approach Grounded in CHC Theory  
Pedro Olvera, Psy.D., LEP and Lino Gomez-Cerrillo, M.A.

Promoting School Psychologists’ Competence During Legally 
Challenging IEP’s 
Doug Siembieda

Issues	in	Autism:	Facilitating	Improved	Social Communication for 
Students with Autism Spectrum Disorders
Jan Van Horne, M.A. and Chava Kreitenberg, Ed.S., BICM

Navigating the Job Hunt and Thriving as New School Psychologist
Kelly Graydon, PhD, Vhenus Belisle, Ed.S. and Pedro Olvera, Psy.D., LEP

Executive	Function	Challenges	in	Children:	Assessment	and	Intervention	
Mary Joann Lang, PhD, A.B.P.N., B.C.B.A.-D, and David Morrison, Ed.D.

Investments	That	Pay	Off:	Selecting	Interventions	That	Get	Results!
Jenny L. Jones, M.A., LEP, ABSNP

Demystifying	Response-to-Intervention:	A	Practical	Approach	for	
School Psychologists
Tricia Crosby-Cooper, PhD, NCSP and Sarah Taino-Munton, PhD

All	You	Want	to	Know	About	Counseling	Students:	From	Teaching	Social	
Skills	That	Generalize	to	Using	the	Resiliency	Model
Chris Ellis and Christine Toleson

Stress,	Trauma,	and	the	Brain:	How	to	Assess,	Designate,	and	Serve
Regalena “Reggie” Melrose, PhD

Assessing Students with Visual Impairments
Betty Henry, PhD, NCSP

Tips for Successfully Developing 
Legally Compliant IEPs
Anne Sherlock, Senior Associate,
Fagan, Friedman & Fulfrost, LLP

Suicide	Prevention	in	the	Schools:	
Best Practices
Stephen Brock and Richard Lieberman
Charges apply. Extra charges for 
CEUs or CPD.

Need continuing professional development? 
Don’t have time to travel to get it?
Try the CASP online workshops!
CASP has 16 webinars online that can be accessed 
from your home or office computer. CEUs for LEPs, 
LMFTs, LPCCs and LCSWs, plus, CPD for NCSPs are 
available for most of the webinars. 
For a description go to www.casponline.org for more information 
on how you can watch and learn. CASP is currently offering the 
following webinars online:

CASP 

oNliNE 

woRkShoPS

Save the Date
April 18 & 19, 2013
CASP’s Spring Conference
Doubletree Hotel | Sacramento

Watch your email and the CASP 
website for more information! Call for 
Presentations now online at 
www.casponline.org Click on Events

Cultural Linguistic Diversity and Michael 
Goodman award winners

Michael Goodman Memorial Research Award Winner 
Jennica	Rebelez	of	University	of	California	at	Santa	
Barbara, with Research Committee Chair Brian Leung. 
Ms.	Rebelez	and	Dr.	Michael	Furlong	won	the	award	
for their paper titled, Danger, Climate, and Safety 
at	School:	Psychometric	Support	for	a	Progress	
Monitoring Instrument. 

Equity, WEllnEss, & ExcEllEncE at school
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School-Based Assessment of Attention 
Deficit	Hyperactivity	Disorder
By James Bylund, Contra Costa SELPA

Attention Deficit Hyperactivity Disorder (ADHD) is a 
neurobehavioral syndrome marked by inattention, 
hyperactivity, and impulsivity (American Psychiatric 
Association, 2000). The essential features of 
the disorder include a persistent pattern of 
inattention and/or hyperactivity that is more 
frequent than typically observed in individuals 
at a comparable development level.  In addition, 
diagnostic criteria require that some symptoms are 
evident prior to age 7, the symptoms are present 
in two or more settings, and the symptoms clearly 
interfere with social, academic, or occupational 
functioning. There are three subtypes of ADHD 
including Predominantly Inattentive Type (ADHD-I), 
Predominantly Hyperactive – Impulsive Type (ADHD-
HI), and Combined Type (ADHD-C).  

While ADHD is not specifically named as a qualifying 
condition under IDEA, students with ADHD may qual-
ify for services under the categories Other Health 
Impairment (OHI), Specific Learning Disability (SLD), 
or Emotional Disturbance (ED) depending upon the 
educational impact of their disability. Furthermore, 
the Office of Special Education Programs (OSEP) has 
clarified that a medical diagnosis is not required for 
student with ADHD to meet eligibility criteria under 
the category OHI, only that the evaluation be con-
ducted by a professional competent in ADHD assess-
ment and knowledgeable about the impact ADHD on 
educational performance (Martin & Zirkel, 2011).  

School psychologists are clearly positioned to fill this 
role. However, the level of training in school based 
assessment of ADHD varies among professionals 
in the field and in many cases additional training 
may be needed. For example Handler and DuPaul 
(2005) found that only 23% of school psychologists 
surveyed reported to conduct comprehensive 
ADHD assessments consistent with best practice. 
The problem, of course, being that a failure to 
utilize a multi-method assessment approach 
greatly increases the likelihood of misdiagnosis 
(Handler & DuPaul, 2005). Leaders in the emerging 
specialization of school neuropsychology advocate 
that accurate diagnosis of ADHD requires a 
careful review of educational records along with a 
combination of diagnostic interviews, observations, 
rating scales, and cognitive tests of attention and 
executive functioning (Hale & Fiorello, 2004).  

Diagnostic Interview and ADHD
Clinical interviews are the cornerstone of diagnosis 
and when assessing ADHD  parent and teacher 
interviews should address symptoms outlined in the 
Diagnostic and Statistical Manual, 4th Edition, Text 
Revision (DSM-IV-TR), including the pervasiveness 
of symptoms over the past 6 months, the presence 
of symptoms across two or more settings, and the 
age at which symptoms emerged (Valo & Tannock, 
2010). Additionally, parent interviews can provide 
information regarding prenatal and postnatal 

history, family history of ADHD, social functioning, 
parenting techniques, and psycho-social factors. 
Teacher interviews are equally valuable in that 
they create of picture of the impact of ADHD 
characteristics on school functioning including the 
frequency and severity of behaviors, the quality 
of the student’s relationships with peers, as well 
as antecedents and consequences that serve to 
promote or undermine the student’s use of attention 
and behavior regulation skills.  

Behavior Rating Scales and ADHD
Behavior rating scales are an extremely valuable 
tool when assessing students for ADHD. While the 
DSM-IV-TR provides a diagnostic checklist, these 
characteristics vary in children across gender, 
age, and social contexts. Rating scales, on the 
other hand, compare a student to similar age and 
gender peers across home and school settings 
and, therefore, assist the school psychologist in 
determining whether a child’s behavior falls outside 
of the typical developmental continuum.  

Using the Behavior Rating Inventory of Executive 
Function (BRIEF), Toplak, Bucciarelli, Jain, & Tannock 
(2009) found adolescents with ADHD received 
significantly higher ratings than controls on the 
Inhibit, Shift, Working Memory, and Plan/Organize 
scales based on reports made by both teachers and 
parents. Furthermore, the authors found that parent 
reports on the BRIEF were significantly associated 
ADHD subtypes. Specifically, parent reports on 
the Inhibit scale were significantly associated with 
hyperactive and impulsive characteristics while the 
Shift, Working Memory, and Plan/Organize scales 
were associated with inattentive characteristics.   

However, rating scales are not without their own 
limitations such as possible negative halo effects 
(Alloway, et. al., 2009), low inter-rater reliability 
(McConaughy, Ivanova, Antshel, Eiraldi, & Dumenci, 
2009), and overlapping characteristics between 
ADHD and other disorders (Sullivan & Riccio, 2007). 
Charach, Chen, Hogg-Johnson, and Schacher (2009) 
found that students who received low T-Scores (i.e. 
below 60) on the Conners’ Teacher Rating Scale 
(CTRS) DSM-IV subscale were unlikely to meet 
diagnostic criteria for ADHD based on a clinical 
interview. However, a student receiving mid to high 
range T-Scores did not necessarily confirm that the 
child will reach the diagnostic criteria as outlined in 
the DSM-IV-TR.  In other words, the CTRS-R produced 
a low number of false negatives but at the same 
time resulted in a high number of false positives. 
Part of the reason for this is that while children and 
adolescents with ADHD receive significantly higher 
scores of on the Conners’ and BRIEF than do non-
clinical peers, so do young people with other clinical 
diagnoses (Sullivan & Riccio, 2007). The Conners’ 
3 may have corrected for this shortcoming by 
including a DSM-IV-TR symptoms count in addition 

to the normative scales (Conners & Multihealth 
Systems Staff, 2008). Nevertheless, additional 
assessments beyond rating scales are needed in 
order to make a differential diagnosis and develop 
appropriate interventions.  

Classroom Observations and ADHD
In addition to the limitations of rating scales 
listed above, they also do not account for 
environmental conditions that either contribute to 
or curb inattentiveness and hyperactivity (Kofler 
et al. 2008). Direct observations, on the other 
hand, provide critical information regarding the 
antecedents and consequences of behaviors, as 
well as their frequency, intensity, and duration 
(Sattler & Hoge, 2006). School psychologists 
have greater opportunities to observe student in 
natural environments (e.g. the classroom) than do 
psychologists working in other settings (Handler, 
& DuPaul, 2005), and perhaps for this reason 
observations are the assessment procedure most 
frequently used by school psychologists (Kofler 
et al., 2008). Attention or “on-task behavior” is 
often operationalized as visual orientation toward 
the expected stimulus such as the teacher, smart 
board, or text book, and children and adolescents 
with ADHD are observed to be off task more 
frequently and for longer periods of time than their 
typical peers (Kofler et al., 2008).

Time sampling, or interval time sampling, is an 
ideal method for assessing a student’s ADHD 
characteristics in the classroom setting. With time 
sampling, the observation period is divided into 
equal intervals, anywhere from 5 to 30 seconds, 
and the school psychologist records whether a 
target behavior (e.g. “off task”) occurs (Sattler & 
Hoge, 2006). Behaviors can be tallied if they occur 
at any point during the interval (i.e. partial interval 
time sampling), if the behavior occurs for the entire 
interval (i.e. whole interval sampling), or if the 
behavior is occurring at a specific time within the 
interval such as at the end (i.e. momentary time 
interval sampling).  

Direct observation of children with ADHD reveals 
significant discrepancies between their time on task 
and that of their typical classmates (Kofler et al., 
2008; McConaughy et al., 2009). In a meta-analysis 
of studies examining off task behavior of children 
and youth with ADHD, Kofler et al. (2008) found 
that children with ADHD were off task 25.66% of 
the time compared to 12.09% of the time for their 
typical peers. These differences are noted even 
when children are observed for short periods of 
time (e.g. 10-15 minutes).   

Cognitive Assessment and ADHD
While the current diagnostic criteria for ADHD are 
based on observed behaviors, a growing body of 
evidence suggests that individuals with ADHD 
also perform poorly on cognitive tests of attention 
and executive functioning. For example, Holmes 
et. al. (2010) found that children with ADHD were 
distinguishable from their typical peers based 
on measures of response inhibition, set shifting, 
planning, card sorting, and working memory. 

continued on page 10

“  ...research has demonstrated 
that learners whose underlying 

assumption is that intelligence is 
modifiable actively seek to improve 

their competence with various 
tasks, including those with which 

they have historically struggled.  ”
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“Larry P Moved Down the Hall”- Part 2

Introduction
The following comments are a question and answer 
session I had on Facebook as well as comments I 
received after the Larry P is Down the Hall article 
was published in our last issue of CASP Today 
(2012). This past summer, I had the chance to have 
ongoing conversations with school psychologists, 
clinical psychologists, college faculty, parents, 
journalists, teachers, and other interested people 
about the issues in the assessment and placement 
of African American students. Due to limited space 
were not able to include all of the Q&A but we hope 
to share the core of it. These conversations began 
when I attended two events this summer. The first 
in Sacramento, with California’s Diagnostic Center 
(2012), and the other with the Association of Black 
Psychologists where I moderated a panel discussion, 
of which there is a digital audio recording available 
in the references (Cox, Thomas, & Williams, 2012).

These are my responses, most of which I learned 
from one of my professors from San Diego State 
University, Dr. Valerie Cook-Morales, who passed 
away earlier this year.  Also, the late Dr. Asa Hilliard 
(1995).  Again this is part 2 of 3 part series. Part 
3 will be policy recommendations. I look forward to 
continued dialogue on this issue.  

Q	&	A:	Regarding	Assessment	of	African	
American Students
Doctoral	 Student: What academic, social, 
behavioral interventions and/or strategies are 
best used with AA students thereby decreasing the 
number of assessments and eligibilities (sic) for 
special education?

(This question needs to be broken apart into two 
halves. The first is the behavioral interventions, 
which is a science and practice question that is 
easy to answer. The second is about decreasing 
the number of assessments for eligibilities (sic) for 
special education, which is politics.)

BG: As far as behavioral interventions, ensure that 
you as school psychologists have a tiered system 
with high quality interventions. In California we 
have the Diagnostic Centers information at www.
pent.ca.gov Too often, African American students, 
in particular males as well as a smaller but 
growing number of African American females, are 
the recipients of none of these high-quality, state-
approved resources. They are suspended or worse 
yet expelled without being able to take advantage 
of tiered monitoring systems for behavior or 
supports for special education. Be available to your 
administrators to provide the best in behavioral 
intervention before they are out of options and only 
consider suspension/expulsion. 

The number of assessments and politics has to do 
with zero tolerance policies, keeping track of who 
actually makes it to the pool of students who are 
referred, and then the quality of placements in 
general, alternative, or special education once a 

By Brandon Gamble, Ed.D., CASP President
Second of three parts

student is placed. This is not something that a new 
school psychologist can or should take on in a year 
but it should be do-able in 3-5 years. I suggest you 
develop a coalition of at least 3 to a half dozen other 
educators who can help you monitor these issues, 
as well as lobby school board members for policies 
grounded in science – not kicking kids out or “zero 
tolerance.”  That is my short version but that should 
get you going. 

Graduate	 School	 Professor: Did the Larry P case 
help or hurt the assessment practice of African 
children? Do you believe that it is actually harmful 
and/or discriminatory? Do you believe that Larry P 
targeted the wrong culprit instead of attacking the 
real systemic issue?

BG:	  As far as hurting or helping the assessment 
practices of African American children, I cannot say 
for certain, but I will give it a shot. This question 
can lead to an ontological debate that is old and 
worn, with no results that are better for students. 
I take a different path toward the end of the over-
representation of Black students. I see this as a 
discussion or better yet dialogue, because in a 
discussion people are only trying to make points. 
Court cases have debates, which only end with 
“winners” and “losers.” To me the court cases made 
us all losers. I do not believe anything that was done 
with Judge Peckham’s decision or the following 
court decisions were harmful or discriminatory but 
were efforts to promote the dialogue. However, one 
too many organizations wanted to make points or 
debate and win rather than get to a … dialogue 
(that) allows to help us develop not just better 
assessments but better instruction. I know this 
sounds controversial but the more I delve into this it 
is true, “test don’t discriminate, people do.”  

Sadly, I am not optimistic enough to think that a 
school district is even attempting to address over-
representation. However, Los Angeles Unified School 
District has done an amazing job by becoming more 
thorough in its assessment process and all schools 
that serve African American students can learn a 
great deal from LAUSD. My mentor, the recently 
retired Dr. Alnita Dunn, has done amazing things in 
LAUSD but there is still much work to do there.

Finally to answer your query, regarding the “wrong 
culprit,” IQ tests or school psychology?  Any people 
who are exposed to the toxicity of the racism, ire, 
and pain (such as that) in the Larry P court case and 
similar cases (e.g. Lau v. Nichols, Diana v. Board of 
Education, PASE v. Hannon etc.) are living with the 
toxic effects of discrimination that was condoned by 
the state until some parents decided to stand up for 
the humanity of their children. However, as in all civil 
cases where there are injured parties, there is still 
plenty of pain and suffering to go around. Collateral 
damage has occurred on all fronts. I think the Judge 
did the best he could do given the circumstances.  

continued on page 14

Association of Black Psychologists (AB Psi) 
Member	Who	Testified	in	the	Larry	P	Court	
Case:	My persistent question is, When will the 
school (and clinical) psychologists insist that… 
(educational and psychological) organizations 
take the position that they will instruct their 
membership to obey federal laws pertaining to the 
assessment of students with disabilities and those 
who are treated as disabled, to stop employing 
tests that are discriminatory and are not validated 
for the specific purpose for which they are used, 
i.e., the assessment of African American, Hispanic 
American or American Indian students?

BG: In your question you are also making a powerful 
statement! Thank you. There is some promise in the 
latest handbook that came out from the State of 
California’s Diagnostic Center for Children. It is an 
old practice but it is called “reviewing the technical 
manual.” My sense is local chapters of AB Psi can 
begin to take a look at the norms of tests, which 
are used on African American students as well as 
construct and content validity. I also suggest we go 
to the media to get the information to parents.  

Comments in Response to the First Article 
(Gamble, 2012) 
Other people have written me as well. Here are 
their comments. I look forward to continuing this 
dialogue and will offer more by the way of policy in 
our final of part of this series.

School	 Psychologist	 from	 Palm	 Springs	 Area: I 
can’t believe CASP is addressing this again! I left 
CASP in the first place because all the focus on test 
kits rather than children.

CASP	 Board	 Member,	 Barbara	 Thomas: Hi 
Brandon, I believe that all CASP leadership as well 
as its membership are greatly concerned about 
overrepresentation. You are right that it has become 
worse instead of better. When I was a practicing 
psychologist, I was much more concerned about 
erroneously saying a child has a disability who did 
not, than missing one. I consider it to be very serious 
to label any child. However, much has changed 
since then. Test makers have tried to develop tests 
that do not have built-in statistical factors that are 
discriminatory as the old WISC did. It is possible 
that using some of the newer tests (as LAUSD does) 
could help reduce some of the disproportionate 
placement, but that will take time and research.

School Psychologist from the Northern California 
Diagnostic	 Center	 Dr.	 James	 Hiramoto: In a 
discussion about this year’s recent summit in 
Sacramento, the Best Practices in the Assessment 
of African American Students, was presented by the 
California Department of Education’s Diagnostic 
Center of Northern California (DCN). James 
Hiramoto, school psychologist with the DCN said 
that, “Dr. Fred Balcom (California’s Director of the 
Special Education Division) addressed a question 
from the audience on the assessment process’ 
efficacy, ‘This is the only comprehensive process 
that the state is recommending at this time.’” Dr. 
Hiramoto concluded by saying, “Our hope (DCN’s) 
is to continue to add to this evaluation process to 
include other disability categories and not have over 
representation; continue to “move down the hall.” 
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Expanding the Role of the School Psychologist with 
Tier 2 PBIS Implementation - Second in Series

Similar to Response to Intervention (RtI) 
implemented solely on improving specific 
academic skills, the PBIS framework follows a 3-
tiered system of intervention delivery, providing 
different levels of behavior support based on 
student need and response to the intervention. If 
the student in not responsive to the intervention 
in a school-wide behavior program (Tier 1), 
more intensive behavioral interventions are 
provided in the secondary tier (Tier 2), and  a 
highly individualized plan is provided for the 
student (Tier 3). According to how students 
are responding, each intervention tier includes 
specific elements to implement. It is essential 
that school psychologists understand their role in 
PBIS implementation in all tiers of interventions, 
especially Tier 2 and Tier 3 which requires their 
behavioral expertise and support. Some of the 
Tier 2 elements include but are not limited to: 

• Universal screening, data used to help 
identify Tier 2 intervention candidates

• Intensive Progress monitoring for Tier 2  
students

• System for increasing structure and 
predictability

• Regular meetings for increasing 
contingent adult feedback

• Documentation  to link academic and 
behavioral performance 

• Clear schedule  for increasing home/
school communication

• Collection and use of data for team 
decision-making (PBS.org, March 2009). 

How do administrators want their school psychol-
ogists to support PBIS Tier 2 Implementation?

Three administrators representing all grade 
levels were interviewed for the purpose of this 
article to help identify how school psychologists 
can support Tier 2 PBIS implementation at their 
school sites. Although, all the administrators 
interviewed found value in the work that school 
psychologists do in meeting their special 
education obligations, they found more value in 
the following list of items that would ultimately 
result in lower special education testing rates, 
lower suspension/expulsion rates, and academic 
growth for all students. 

These administrators but the trends clearly reflect  
the need for school psychologists to participate 
in the Tier 2 PBIS team subgroup, understand 
and create a CICO system in the school, help 
administrators, teachers, and parents monitor 
Tier 2 intervention behavior data, use behavior 

data to create focused behavioral interventions 
utilizing behavior lessons such as from https://
www.goleaps.com when working with small 
groups of students. 

As a current administrator and once a school 
psychologist, I am encouraging school psycholo-
gists to listen carefully to the needs of our admin-
istrators and to broaden our impact on students. 
If we demonstrate to administrators that we 
want to help support PBIS Tier 2 implementation 
the best that we can, our value in the eyes of 
administrators will rise and they will more likely 
advocate for not only our jobs, but maybe even 
increased time at their sites.  

The CASP board members challenge you to 
select 3-5 items from the lists and discuss them 
with your school administrator as goals for this 
school year. After you decide your focus areas, 

look for professional development opportunities 
through the California Association of School 
Psychologists (CASP), your local SELPA, or CASP 
affiliates to support your work.  I think you will 
find this work exciting and rewarding, and provide 
a much needed break from the sole focus on 
special education.

- - -

Dr. Yergat is the Region III Representative to the 
CASP Board of Directors and an administrator 
with the Central Unified School District.

Ψ
By Jessica Djabrayan Yergat, Ed.D.

 
 

Administrator 1 
(Elementary)  

Administrator 2  
(Middle School)  

Administrator 3  
(High School) 

Classroom intervention 
supports, check in - check out 
(CICO), group support based 
on behavior data and student 
needs. 
 
Being a team player and 
involved with PBIS.  
 
Good communication and 
realistic expectations with 
behavior support suggestions 
and interventions. 
 
Have the ability to problem 
solve Tier 2 & 3 challenges, 
write behavior plans to support 
their recommended 
interventions.  
 
Lead and or support PBIS 
teams, specifically Tier 2 and 
Tier 2 subgroup committee of 
the PBIS team.  
 
Provide staff development 
based on school need. 
 
Support level 2 behavior 
contracts, work with 
administrator to produce ideas 
for behavior supports. 
 
Have a lot of contact with 
students prone to misbehave. 
Help facilitate all PBIS events 
and incentives.  
 

Support with check in-check 
out (CICO) program.  
 
Facilitate PBIS team Tier 2 
meetings and help craft 
individual interventions as 
needed.   
 
Select appropriate CICO 
candidates based multiple 
data points. 
 
Make recommendations for 
Student Success Team (SST) 
meetings for long-term CICO 
students.  
 
Support administration in 
professional development on 
PBIS and other behavior 
related topics.  
 
Take a lead in PBIS team 
meetings.  
 
Provide assistance with the 
development of effective 
behavior support plans. 
 
Provide counseling for 
students based on need.  
 
Classroom observation of 
student based on need. 
Information to teacher on 
ideas to support student. 
Proactive parent and teacher 
communication.  

Establish and run social skill 
groups, anger management groups, 
and other groups based on school 
behavior data and teacher/parent 
input.  
 
Create and establish check in/check 
(CICO) out system.  
 
Submit weekly behavioral data 
reports to administrator and 
teachers to help monitor Tier 2 
behavior intervention data progress. 
 
Participate in site PBIS Tier 2 team 
bi-weekly meetings.  
 
 Provide input regarding strategies 
for students. Provide push in or pull 
out support for teachers.  
 
Provide training to teachers in using 
the Functional Assessment 
Checklist for Teachers and Staff 
(FACTS) 
 
Utilize LEAPS PBIS behavior 
lessons for small group behavior 
teaching. 
 
Have a system in place that allows 
for teachers or staff to request 
behavioral support.  
 
Keep administration focused on 
PBIS implementation. 
 

 

Print to PDF without this message by purchasing novaPDF (http://www.novapdf.com/)

Social Media
Keep up with CASP by joining the 
CASP Facebook page.  Just search for 
CASPcaschoolpsy, become a CASP friend, 
and you will find out what is happening in the 
California school psychology community. 
Don’t forget to “like” our fan page, too.
https://www.facebook.com/casp.caschoolpsych
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ADHD
continued from page 7

Consistent with these findings, Hale and Fiorello 
(2004) cite research suggesting that children with 
ADHD-I and ADHD-C subtypes perform poorly on 
measures of executive functioning, working memory, 
and processing efficiency while those with ADHD-HI 
are distinguishable by their poor performance on 
measures of response inhibition. Despite their utility 
as part of a comprehensive ADHD assessment, 
however, psychologists use cognitive tests far less 
frequently than other methods such as reviewing 
school records, interviewing parents, observing in 
natural setting, and administering behavior rating 
scales (Handler & DuPaul, 2005).  

Numerous psychological tests may be used to assess 
various aspects of attention including continuous 
performance tests (CPT) and performance based 
measures of executive functioning. CPTs typically 
provide measure of vigilance (e.g. sustained 
attention) and impulse regulation based on 
measures of response times and error patterns (e.g. 
omissions and commissions).  CPT performance 
of individuals with ADHD has been shown to lag 
significantly behind their non-ADHD peers despite 
relative improvements over time as a result of 
maturation (Vaughn, et. al., 2011). Differences in 
CPT performance between ADHD and non-ADHD 
subjects have been found in terms of response time 
variability, omission errors, and commission errors 
(Vaughn et. al., 2011).  

While CPTs have been demonstrated to differentiate 
individuals with ADHD from “normal” controls, these 
tests may not be sensitive enough to distinguish 
those with ADHD from those with non-clinical levels 
of attention problems as both groups have been 
shown to perform below the normative mean on 

such tests (Preston, Fennell, & Bussing, 2005). Giv-
en that a referral for evaluation suggests that some 
level of difficulty with attention, or other learning 
process, is evident (at least to the referral source) 
our challenge is oftentimes to distinguish clinically 
significant from sub-clinical levels of attention prob-
lems. Consequently, while a CPT is a valuable tool in 
the assessment of ADHD, it should only be used as 
part of a multifaceted assessment battery.   

Performance-based measures of executive 
functioning have also been found to distinguish 
children and adolescents with ADHD from their 
non-clinical peers. For example, Wodka et. al. 
(2008) found that children with ADHD performed 
significantly lower than non-clinical controls in terms 
of their performance on all 4 measures from the 
Delis Kaplan Executive Function System (DKEFS) 
used in the study including Trail Making, Verbal 
Fluency, Color-Word Interference, and Towers. 
Similarly, Toplak et al. (2009) found that cognitive 
measures of response inhibition, set shifting, 
working memory, and planning were significant 
predictors of ADHD status amongst adolescents. 

Despite the fact that numerous differences between 
individuals with ADHD and non-ADHD controls have 
been found through neuropsychological tests, 
these procedures are not sensitive enough to reli-
ably assess ADHD as stand-alone procedures. For 
instance, the predictive power of neuropsychologi-
cal tests in determining ADHD classification are not 
as great as that of behavior rating scales (Toplak et 
al., 2009). This may not be surprising however, giv-
en the diagnosis is typically made, at least in part, 
based on rating scale data. Nevertheless, there are 
additional limitations in the use of neuropsycho-
logical tests in assessing ADHD status including the 
lack of a significant relationship between these per-
formance-based measures and ADHD inattentive 
and hyperactive/impulsive subtypes (Toplak et al., 
2009; McConaughy et al., 2009).  

Discussion  
An estimated 3 - 7% of school age children have 
ADHD, and the associated characteristics may 
significantly impair learning and school performance 
(APA, 2000). While ADHD is not specifically identified 
under IDEA, it is nevertheless essential for school 
psychologists to have a solid foundation in terms of 
assessing and treating the disorder.  Furthermore, 
the fact that ADHD is not listed under IDEA does 
not restrict school psychologists from assessing in 
this area so long as it is within the scope of their 
professional competence. In fact, requiring that a 
parent obtain a medical or clinical diagnosis prior 
to receiving appropriate educational services would 
likely amount to a denial of their child’s right to a Free 
Appropriate Public Education (FAPE), particularly for 
families who do not have the resources to obtain a 
comprehensive psychological evaluation outside of 
the school setting.  

School psychologists are ideally suited for assessing 
children and adolescents suspected of having 
ADHD. Unlike those in clinical settings, school 
psychologists have regular access to children 
in natural settings (e.g. classroom, playground, 
etc.) as well as a wealth of records pertaining to 
the child’s health, development, and educational 
functioning. Further, school psychologists are 
well positioned to interview multiple informants 
(e.g. child, parent, and teacher), are experts in 
a variety of quantitative observation techniques 
(e.g. time sampling), and are knowledgeable in the 
administration and interpretation of behavior rating 
scales (e.g. Conners’ 3 and BRIEF) and cognitive 
assessment tools (e.g. CPT II and DKEFS). Moreover, 
school psychologists who conduct comprehensive 
evaluations of students with suspected ADHD, 
and are grounded in a solid understanding of the 
disorder and its manifestation in individual children, 
can knowledgeable assist multidisciplinary problem 
solving teams in developing effective psychological 
and educational interventions.  Ψ
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CASP Mobile App Corner

Behavior Lens
By SuperPsyched, LLC (v.1.1)

For iOS (iPad only), $24.99

www.superpsyched.com 

Review by Reza Shahroozi

Picture this:  You’re the acting school psychologist 
at an elementary school and have been asked to 
take a look at a child struggling in the classroom.  
Inevitably you will have to conduct some form of 
classroom observation.  What type of observation 
are you conducting?  Are you taking ABC data to 
identity triggers and maintaining consequences 
of problem behaviors?  Or are you gathering 
comparison data of the student to a model peer?  
Better yet, if you’re drafting a behavior support or 
intervention plan, would you not want an efficient 
way to email that data in easy- to-understand 
graphs/charts to parents and teachers?  Behavior 
Lens by SuperPsyched LLC is one fantastic 
option.

Behavior Lens is a multimodal observation tool 
created by school psychologists to identify the 
frequency, duration, and function of behaviors of 
interest for use on the iPad.  Its uses and features 
include:

• Identify and target specific behaviors of 
concern

• Determine frequent triggers and maintaining 
consequences of problem behaviors

• Gather behavioral data for Response to Intervention or 
Problem-Solving Plans

• Develop behavior intervention plans
• Write and track IEP goals and objectives
• Monitor the efficacy of new medications or interventions
• Track behavior in the home environment
• Allow for multiple behaviors to be counted simultaneously 

within one direct observation
• Customizable for individual students (saves write-in values 

by student)
• Quick start function that allows the user to begin an 

observation immediately, entering pertinent student 
identification information at a later time

• Sophisticated design and meaningful graphs
• Confidentiality measures that adhere to professional ethical standards

As a Tier 2 psychologist at an elementary school implementing Behavioral 
Response to Intervention (RtI), I found myself constantly shuffling between 
different paper forms trying to match the observation to the referral 
question.  Needless to say this became a tedious process, and this was 
before I got to the steps of making sense of the data and putting it into a 
graph or chart.  

My first experience with Behavior Lens was when I was asked to observe 
a student having a hard time staying on task relative to his peers.  Prior 
to beginning, the program asked me to create a profile (See Figure 1) 
that included the student’s name (or initials), and teacher’s name, and 
the student’s grade level.  You can even set up separate databases for 
multiple schools.  I then chose the “Interval Recording” option (I set it to 15 
seconds) to compare this boy with a typical peer in his class as they were 
completing seatwork.  The program alerted me to the end of each interval 
with a visual prompt and asked me to tap whether each student was on 
or off task (See Figure 2).  If my target student was off- task, I could add a 

note describing his behavior at the time.

When my observation was completed, tapping 
on the “Reports option” allowed me to generate 
pie charts (See Figures 3 and 4) that showed 
the student’s on-task percentage as well as a 
breakdown of the behaviors that kept him off-
task (in this case being distracted by the artwork 
in the classroom and other students).  It was a 
very powerful visual that allowed the teacher 
and me to modify the room to accommodate for 
his distractibility. Taken a step further, when the 
student came up for an initial assessment, I was 
able to copy and paste these computer- generated 
graphs into my report which elicited more 
understanding from the parent than your typical 
anecdotal observation.  

The makers of Behavior Lens frequently update the 
application with feedback from users.  As a result, 
the software has added confidentiality measures 
to ensure the data you obtain doesn’t fall into the 
wrong hands.  The application costs $24.99 and 
provides school psychologists with a valuable tool 
to share valuable behavior data with parents and 
educational staff.  Bulk orders of 20 apps or more 
are eligible for a 50% discount through the Apple 
Volume Purchase Program for Educators.  I highly 
recommend it to all school psychologists looking 
to make further use of their iPads. Ψ

By Reza Shahroozi, PhD Student, 
University of California, Santa Barbara

Beginning with this edition, CASP Today will begin publishing reviews of mobile 
applications (Android and iOS) written by school psychology trainers, practitioners, 
and students.  The intent will be to provide you with snapshot reviews of mobile 
apps that have practical uses in the schools.  Thus far, some of these uses 
have included data collection and progress monitoring, compliance with legally 
mandated timelines, and the scoring of select assessments.

Are you interested in submitted article reviews or have comments and/or questions 
about a particular application’s features?  If so, please contact Reza Shahroozi at 
sshahroozi@education.ucsb.edu

FIGURE 1: Creating Student Profile Screen
       

FIGURE 2: Interval Recording Observation Screen

FIGURE 3:  Percentage On/Off Task Chart  

        

FIGURE 4: Off Task Chart with Categorized Behaviors
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Legislative	&	Budget	Update:	

November 6 a Great Day for Jerry Brown 
and his Dog

The elections were far better to the Governor and 
Democratic members than anyone but President 
Obama. Prop 30 passed with almost 54 percent of 
the vote, which was a huge win, and both houses 
of the Legislature ended up with 2/3 Democratic 
majorities.

Democrats Achieve Two-Thirds Vote in Both 
Houses

There are now 28 Democrats in the Senate with the 
switch of two districts:

Senate District 17 – Assembly member Monning 
replaces Senator Blakeslee who decided not to run 
for this newly redrawn district. 

Senate District 27 – Senator Fran Pavley moved 
north to run in this district previously held by 
Senator Tony Strickland.

Senate District 31 – Richard Roth won this seat 
which had previously been held by termed-out 
Senator Bob Dutton.

There are now 54 Democrats in the Assembly 
(presuming the current leaders hold after all 
absentee ballots are counted). There were party 
changes in two districts:

Assembly District 32 – Rudy Salas replaces 
Assembly member David Valadeo who won a 
Congressional seat.

Assembly District 65 – Fullerton Mayor Sharon 
Quirk-Silva, beat incumbent Assembly Member 
Chris Norby. 

Outcome of Hotly Contested Races

The results of the most hotly contested state 
legislative races are below: 

State Senate:
• SD05 (Berryhill v. Galgiani) - Berryhill by 2.0% 
• SD 27 (Pavley v. Zink) – Pavley by 5.2%
• SD 31 (Miller v. Roth) – Roth by 6.8%
• SD 39 (Block v. Plescia) Block by 14.8%
State Assembly:
• AD08 (Cooley v. Tateishi) - Cooley by 4.4% 
• AD21 (Gray v. Mobley) - Gray by 12.2% 
• AD32 (Rios v. Salas) - Salas by 0.4% (too 

close to call - 268 votes) 
• AD40 (Morell v. Warner) - Morell by 2.8% 
• AD49 (Chau v. Lin) - Chau by 13.2% 
• AD61 (Batey v. Medina) - Medina by 16.8% 

(this is the Furutani seat moved to the 
growing IE by redistricting) 

• AD65 (Norby v. Quirk-Silva) - Quirk Silva by 1.0% 
• AD66 (Huey v. Muratsuchi) - Muratsuchi by 7.5%

Impact of New Open Primary

This year was the first where the open primary was 
utilized. The objective of the open primary sponsors 
was to create more moderate candidates as 
winning candidates would need to move toward the 
middle. While this outcome may have occurred last 
Tuesday, the primary factor in winning races was 
the effectiveness, support of the candidate and the 
fact that most winners had more recently served in 
elective office. The results of those races where two 
candidates of the same party faced each other in 
November are below:

• SD13 - Hill over Lieber by 33.8% 
• SD15 - Beall over Coto by 15.8% 
• AD01 - Dahle over Bosetti by 29.0% 
• AD02 - Chesbo over Lynch by 27.0% 
• AD05 - Bigelow over Oller by 5.4% 
• AD06 - Gaines over Pugno by 38.2% 
• AD10 - Levine over Allen by 1.2% 
• AD18 - Bonta over Guillen by 1.6% 
• AD19 - Ting over Breyer by 16.0% 
• AD20 - Quirk over Ong by 2.6% 
• AD23 - Patterson over Whalen by 9.8% 
• AD39 - Bocanegra over Alarcon by 17.0% 
• AD47 - Brown over Baca Jr. by 12.4% 
• AD50 - Bloom over Butler by 0.2% 
 (too close to call - 218 votes) 
• AD51 - Gomez over Lopez by 20.4% 
• AD59 - Jones-Sawyer over Robinson by 5.8% 
• AD62 - Bradford over Evans by 44.8% 
• AD67 - Melendez over Paule by 2.6% 
• AD72 - Allen over Edgar by 11.4% 
• AD76 - Chavez over Hodges by 15.6% 

Major Issues from 2012 Elections – Who Were 
the Winners?

Young Voters Held the Key

According to the raw data, voters between the age 
of 18 and 29 voted in great numbers – far beyond 
the levels predicted by the pre-election polling 
experts. Polling firms under sampled 18-29 year 
old voters through the election cycle. In the last 
four presidential elections, 18-29 year olds have 
ranged from 15% (1996) to 22% (2008). So, as my 
colleague Scott Lay points out, why were they only 
expected to be 12% of the California electorate in 
Monday’s Field Poll projections? This oversight in 
finding these (probably newly registered voters) was 
why the final results of Prop 30 were 53.9 percent 

rather than 49% in favor.  In the end, the exit poll 
found that 28% of California’s electorate was in 
the 18-29 age group. This group voted 63% yes on 
Prop 30. They single-handedly put Jerry Brown’s tax 
measure over the top. This also led to a 1.9 million, 
20-point margin for President Obama in California 
that ensured that he won the national popular vote. 
In my view this increase is the result of the new 
online registration option, the importance of Prop 
30 to college students and the tremendous get out 
the vote (GOTV) work done by the unions on “Yes on 
Prop 30 – No on Prop 30” campaign.

Organized Labor “Kicks Butt”

At the victory party Tuesday night Senator Darrell 
Steinberg stated that he “wanted to thank 
organized labor for kicking butt.” That they did. The 
efforts of every labor union in the state combined 
to overcome almost $60 million in Pro-Prop 32 
advertising. The unions did spend almost as much 
on the No side, but the ripple effect of their efforts 
had far reaching impacts. Not only did Prop 30 pass 
and Prop 32 fail, the Democrats in both houses of 
the legislature picked up seats that got them to 
the two-thirds in both houses they have wanted for 
so long. This coalition was also partly responsible 
to the success of Prop 39 which closed so-called 
loopholes in the “tax out-of-state corporations” 
measure. This measure will ensure an estimated 
$500 million for the Proposition 98 Account in the 
current year and double than in the out years. The 
remainder will be targeted toward energy efficiency 
programs, including for schools. Finally, their GOTV 
efforts were the best I have seen in California.  

Jerry Brown Avoids the Battle of “All vs. All”

Governor Brown never changes. He always listens 
only to his own counsel. He enraged Democrats 
by requiring that any tax increase be approved by 
the voters. How’s that for the beginning of an uphill 
battle? In this race for a tax increase he was the 
underdog and he was mostly alone in an arena 
where there was a lot of noise generated early on. 
Progressive groups like CFT wanted the Millionaire’s 
tax, labor was focused on killing Prop 32, and Molly 
Munger was never willing to play ball with him. 
Additionally, the campaign team never worked out 
their organizational issues and never established 
a cohesive grassroots operation in support of 
Prop 30.  So, the Governor hunkered down in his 
Oakland loft and he worked the phones. And he 
never stopped. He was successful in keeping the 
business community neutral and actually getting 
contributions from some of them. Finally, the 74-
year-old two-time governor was able to inspire the 
largest youth voter turnout (as percent of electorate) 
of any recent presidential election The Prop 30 
victory is his – and he does deserve it.

Where do we Go Now?

With the passage of Prop 30 the mid-year trigger 
cuts have been averted. However, the 2012-13 
Budget is still not really balanced. There will be 
more work to do on shoring it up but with the new 
revenues and the permanent budget cuts that have 
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The NASP Report
By Margaret A. Sedor, NCSP, NASP Delegate, California

Make sure you don’t miss your chance to save on 
registration for the NASP 2013 Annual Convention 
here: www.nasponline.org/conventions/2013  If you 
register by November 14, you can save up to $70, 
plus you’ll be able to secure a room in your hotel of 
choice. See the more than 1,200 sessions to choose 
from at www.nasponline.org/conventions/2013/
program/session-list.aspx With topics ranging from 
profession-wide initiatives to solutions for individual 
children, the convention is the perfect opportunity 
to get answers to your most difficult professional 
challenges and find ways to be a more efficient 
and effective practitioner. I can’t wait to see you 
February 12-15 in Seattle!  The future conventions 
have been scheduled for the next five years; 2014-
Washington, D.C., 2015-Disney World, Florida, 
2016-New Orleans, LA, 2017-San Antonio, TX, and 
2018-Chicago, IL.

Give back at the convention by being a mentor! 
Serving as a mentor at the convention lets you to 

share your experiences 
and provide guidance to 
a young up-and-coming 
professional. Through 
a 1-hour meeting, 
scheduled at your 
convenience, you’ll give your mentee a chance to ask 
real-life questions about professional practice. Sign 
up here www.nasponline.org/conventions/2013/
students/mentoring.aspx

School Psychology Review is the go-to resource for 
research in the field. The Fall 2012 Special Topic: 
Assessment Research and School Psychology 
issue of School Psychology Review is now available 
at www.nasponline.org/publications/spr/index.
aspx?vol=41&issue=3 Articles include ‘Connecting 
Cognitive Theory and Assessment: Measuring 
Individual Differences in Reading Comprehension’, 
‘Modeling the Factors Associated With Children’s 
Mental Health Difficulties in Primary School: A 

Multilevel Study’, and ‘The Role of Assessment in a 
Prevention Science Framework’.

School is back and our member-only NASP 
Communities are buzzing at http://communities.
nasponline.org Hot topics currently in the 
Communities include child psychopharmacology, 
RTI math and reading screening tools, and 
Asperger’s/emotional disturbance dual diagnosis. 
You can also visit the general NASP Member 
Exchange at http://communities.nasponline.org/
NASPONLINE/Communities1/ViewCommunities/
CommunityDetails/?CommunityKey=705b737c-
8fdb-4a4a-ae4c-462f0fa076c1 to read what other 
school psychologists are talking about nationwide.  
I encourage each of you to join the communities, 
I belong to several and it’s a great way to connect 
with colleagues in areas of interest and receiving 
support.

Feel free to contact me if I can be of assistance at 
margaretsedor@gmail.com 

I look forward to continuing to communicate with 
you throughout the school year and to seeing you in 
Philadelphia in February. 

Interview with Canadian School 
Psychologist Harriet Johnston
By Robert Martin, PhD

Background

I met Harriet Johnston at the International School 
Psychology Association Conference in Montreal, 
Canada in July 2012. Her job was supervising school 
psychologists in Calgary, Canada, and I thought 
that interviewing her would be a great opportunity 
to learn about the role, function, training and job 
market of school psychologists in Canada.

Q:	Tell	me	about	your	work

I have been a registered psychologist in Alberta, 
Canada since 1995. I started work as a school 
psychologist for the Catholic School Board and then 
moved to the public school board in Calgary (a large 
urban center). I have worked for the Calgary Board 
of Education (CBE) for the past 12 years.  

I have been fortunate that my work in the CBE 
has been diverse in both scope and in population 
served. Initially I was assigned to a number of 
schools covering kindergarten through high school 
including schools for students with severe behavioral 
difficulties. My job was mainly assessment, but also 
involved consultation, and some intervention. I was 
on a centralized team supporting programming for 
students with learning disabilities and other special 
education needs. This work not only involved 
supporting these programs and placement of 
students in these programs, it also involved work 
on CBE policy in support of students with special 
education needs within regular education settings. 

I recently took on the temporary role of acting 
supervisor for psychological services. With the 
return of the regular supervisor next year, I will 
take on a newly created role as the psychologist 
advisor to the specialist teachers who support 

programming for students 
with special education 
needs. I’m hoping to have 
the opportunity for research into the effectiveness 
of special education programming and will be the 
coordinator for the psychologists who serve the 
mental health and behavior classrooms. 

Q:	What	is	your	educational	background?

I have a M.Ed. in School and Community Psychology 
from the University of Calgary and started working as 
a school psychologist immediately after completing 
this training. Alberta is one of the few provinces in 
which a person can register as a psychologist at 
a Master’s level. Although there have been recent 
talks to change this to doctoral level registration 
across Canada – this has not happened yet.

With a growing personal interest in brain research, 
I took a 4-year leave from my work and completed 
a M.Sc. in Human Cognitive Neuropsychology at the 
University of Edinburgh in Scotland. I am currently 
completing a Ph.D. in psychology and neuroscience 
at the University of St. Andrews in Scotland 
(unfortunately too late to meet Will & Kate!) – 
studying cognitive and brain function in people with 
Type 1 diabetes. I’m just completing my thesis and 
will have to return to Scotland for the oral defense, 
which they call a “Viva”.

Q:	What	is	the	typical	role	of	a	school	psychologist	
in Canada?

In Canada the work of school psychologists varies 
by province. If you’re interested for an overview 
look at the article “School Psychology in Canada: 
A Survey of Roles and Functions, Challenges and 
Aspirations” in the Canadian Journal of School 

Psychology, September 2009, Vol. 24, 245-264.

In Alberta, the nature of the work for a psychologist 
employed by a school board has been shaped by 
the regulations set by the Alberta government on 
how school boards will receive funding for students 
with special education needs. As such, the work of 
school psychologists in the CBE for the last 10 years 
has primarily focused on the assessment required 
to identify students that require funding and 
resources. Psychologists were assigned to a number 
of schools and provided assessments, consultation 
and to a lesser extent interventions. There was also 
some funding provided specifically for therapeutic 
services through counseling psychology positions. 

With changes in the direction from Alberta Education 
to support more inclusive education practices – and 
influenced by the move to Response to Intervention 
by our American neighbors – the government has 
begun to loosen some of the rules on reassessment 
and has begun to discuss alternative ways to provide 
resources and support for students with special 
education needs which would not necessitate a 
psychological or other specialized assessment in 
every case.

We are starting to see the roles of school 
psychologists expanded and diversified with a 
number of psychologists assigned to programs for 
mental health and behavior in order to support 
the transition of students back to the community 
classroom. In more recent years, schools have also 
been able to choose to buy psychology time over and 
above what is provided to all schools. Psychologists 
in these roles also tend to have a broader scope of 
practice, generally less focused on assessment and 
more on consultation, counseling and intervention; 
and take more of a role in collaboration with 
teachers to meet student needs. Other roles were 
created in response to Calgary’s growing population, 
to provide psychological consultation in working 
with a growing number of students who are from 

continued on page 14



Larry P Moved
continued from page 8

However, my concern is that as much as we work 
on this, it is also a general education issue and that 
has yet to be addressed.”

Conclusion
We intend to continue to seek out opportunities 
to work with general educators and strive for the 
best in services and instruction for all children at 

CASP!  Thanks for all your questions and comments. 
We look forward to addressing these issues at our 
Spring Training event in Sacramento.  Be on the look 
out again for Part 3 of this series on policy issues in 
our next issue of CASP Today.
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Dr.	Karen	Evans-Freidhoff,	Region	V

Dr. Brian Leung, a Loyola Marymount University 
professor, would like to hire her back. Dr. Tiffiany 
Brown, director of Coordinated Student Services at the 
Long Beach Unified School District is thrilled to have 
her on staff. Karen Evans-Freidhoff is also popular 
with principals, SELPA directors and community 
organizations, as well as colleagues, parents and 
students. All her letters of recommendation pointed 
to her success with students, treating each as if 
he or she were her own, and her talent for getting 
them the services they need. She 
is also a leader in the Long Beach 
educational community.

Rosemary Napoleon, Region VIII

As a school psychologist and 
supervising school psychologist, 
Rosemary Napoleon challenges 
and supports her colleagues as 
they strive to meet the needs of 
students in the Lancaster School 
District. She has a commitment to 
making educational excellence a 
reality for all students, according 
to Nancy Talbott, coordinator of 
the Student Services Department 
for the school district. She also 
inspires teachers and fellow school 
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P. Case: A panel presentation at the Association of 
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August 1, 2012 from http://www.csulb.edu/lats/
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Psychologists Honored
continued from page 4

psychologists and is able to enter contentious IEP 
meetings with a contagious positive attitude that 
results in excellent recommendations for students. 
She is also active in CASP and the Antelope Valley 
Association of School Psychologists. Her work for 
school psychologists is so well received, she was 
nominated by the Ventura County Association of 
School Psychologists – whose members work one 
county over from hers.

Cynthia Olaya, Region IX

“What would Cynthia do?” That is what goes 
through the mind of Jenna Downey, who nominated 
Cynthia Olaya, while she is counseling students. Ms. 
Olaya is a school psychologist and student support 
specialist for the Huntington Beach Union High 
School District, as well as an adjunct instructor at 

Chapman University. She has also 
taught at California State University, 
Long Beach, and has presented at 
both NASP and CASP conventions. 
She is also assisting in the start of 
school psychology programs in Viet 
Nam. But she mainly inspires other 
school psychologists and colleagues 
with her knowledge, passion and 
ability to be a positive influence in 
students’ lives. “Basically, I strive 
to be Cynthia. I have always been 
in awe of the dedication Cynthia 
displays not only to the students 
at (Fountain Valley High School), 
but their families as well, her 
colleagues, her graduate students, 
and the field of school psychology 

as a whole,” said Arpita Mandal, OCASP President 
Elect and School Psychologist at El Rancho Charter 
School within Orange Unified School District.

Vanessa Adams, Region X

After a stint with the California Youth Authority, 
school psychologist Vanessa Adams decided she 
wanted to help students before they ended up in 
the juvenile justice system, and took a job with the 
San Juan Unified School District. Her colleagues 
are glad she did. She readily takes on the most 
challenging students in her combined middle and 
high school. She visits the hotel rooms of homeless 
families She brings cultural understanding of their 
students to teachers and administrators. She 
understands when a student is incorrectly labeled 
ED, for example, only because someone did not 
understand the student’s background. 

Congratulations to the 2012 Nadine Lambert 
Outstanding School Psychologist Award winners.

Ψ

Harriet Johnston
continued from page 13

culturally and linguistically diverse backgrounds 
and to better support students from aboriginal 
populations. Specific therapeutic roles continue to 
be supported.

Q:	 Is	 it	 possible	 for	 a	 California	 trained	 school	
psychologist to get a job in Alberta, Canada?

With the CBE investing in new roles for psycholo-
gists and the constant need to replace psycholo-
gists or to cover temporary leaves the CBE is often 
looking for school psychologists with strengths in 
both assessment and intervention to fill more diver-
sified roles on a temporary or permanent basis. The 

salary starts at 76,000 (Canadian dollars which is 
no longer so far off of US dollars!) and ranges to just 
over 100,000 CAD and fantastic medical benefits 
for a 10-month position over the school year. Ongo-
ing training is supported through the professional 
union who provide some funding for professional 
development. The majority of opportunities are 
most often advertised in June or over the summer 
months for the upcoming school year and some-
times in January/February if schools request to pur-
chase psychology time mid-year. There are a num-
ber of hoops to jump if considering work as a school 
psychologist at the CBE or elsewhere in Alberta.

To	find	out	about	current	opportunities	at	the	CBE
www.cbe.ab.ca
Under the Careers tab go to “Career Opportunities” 
then “Education/Classroom Support” to find 
current job postings for psychologists.

To work as a psychologist with the CBE you will also 
need to be registered as a psychologist in Alberta. 
To find out about registration for psychologists 
outside of Canada go to the website for the College 
of Alberta Psychologists: www.cap.ab.ca

Go to the tab “Fast-Tracking Applicants”

Choose “Types of Mobility Applications…” 

You will find a number of documents relating to psy-
chologists registered outside of Alberta and Canada.

You will also need to check out working Visa 
requirements in Canada.

Check the Citizenship and Immigration Canada 
for information on work visas and immigration:        
www.cic.gc.ca

Outstanding School 
Psychologist Winner 
Karen	Evans	and	Region	5	
Representative Tom Sopp.

CASP Past President Jenny Jones with Awards Chair 
Sarah	Rodriguez	and	Region	9	Outstanding	School	
Psychologist Cynthia Olaya.

Ψ
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School psychologists strive to improve the 
educational experience for all children. They 
are the school-based experts on many issues, 
including school violence, special education, 
learning disabilities, mental health and school 
and community-linked children’s health services.
CASPTODAY, the quarterly newsletter of the 
California Association of School Psychologists, 
reaches about 2,000 school psychologists. It 
features informative articles and important 
information for the school psychologist.
CASPTODAY offers the best opportunity to reach 
school psychologists in California to advertise 
your products and services. Place your ad in the 
next issue! Deadline for the Winter 2013 issue is 
January 3, 2013.
For advertising discounts, ask about our 
Corporate Membership.

Full Page ....8” x 10.125” vert ..............$500
Half Page ...8” x 5” horiz .......................$400
2/3rd Page  5.25” x 10.125” vert ........$350
1/3rd Page 2.5” x 10.125” vert ...........$300
1/3rd Page 5.25” x 5” square ..............$300
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Legislative	Update
continued from page 12
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been made in the last two years our state’s budget 
picture is better than it has been in many years The 
revenue bump will also open the opportunity for a 
debate on education policy issues that have been 
on the back burner for some time. The Governor will 
clearly want to re-double his efforts on a weighted 
pupil formula. There will also be discussions about 
a new assessment system, the implementation 
of the Common Core Standards and purchase 
requirements for standards aligned instructional 
materials. There may also be another debate on 
developing a new teacher evaluation system. This 
almost sounds like the good old days!  Additionally, 
both Democratic leaders have indicated that it is 
not their intent to raise additional taxes now that 
they each have 2/3 majorities. However, Senator 
Steinberg has indicated that the 2/3 vote could 
be used for other policy options like tax reform 
and constitutional amendment efforts. This could 
include an effort to place a majority or 55% parcel 
tax option before the voters.  

Update,	November	16,	2012:	LAO	Predicts	
Near Term Shortfall – Then Future Surpluses

On November 14, the Legislative Analyst’s Office 
(LAO) released its annual California Fiscal Forecast 
and reported that as a result of three important 
factors (the state’s economic recovery, prior budget 

cuts, and the passage of Proposition 30) California 
is now on the brink of a promising moment: “the 
possible end of a decade of acute state budget 
challenges.”  However, the LAO does still project 
a $1.9 billion, two-year structural shortfall of $1.9 
billion because spending is higher than expected 
and the state will not receive as much, as the 
Department of

Finance predicted, from the elimination of 
redevelopment agencies and the transfer of that 
revenue to the state. 

K-14	Education	(Proposition	98)	Forecast

As a result of the additional state general fund 
revenues that will be derived from voter approval 
of both Propositions 30 and 39, the LAO is now 
estimating that the current year minimum funding 
guarantee for K-14 schools (Proposition 98) will be 
$53.8 billion or $193 Million higher

than the enacted 2012-13 Budget. This is primarily 
the result of adding in the revenue generated by the 
passage of Proposition 39 which raises corporation 
tax revenues beginning in 2013. These Proposition 
39 revenues fully offset the lower LAO estimates for 
Proposition 30 revenues in the current year.

Additionally (and not surprisingly), the LAO is also 
projecting substantially less property tax revenue 
will be transferred to school districts and community 
colleges from former redevelopment agencies in 
2012-13 ($1.8 billion less than assumed in the 
adopted budget). These higher costs from less-
than-anticipated redevelopment revenues are only 

partially offset by higher estimates of baseline 
property tax revenues (up by $184 million). 

In 2013-14, the LAO is projecting that the K-14 
(Proposition 98) spending level will be $55.8 billion 
or $2 billion higher than the current-year level. It is 
important to note that because another

$2.2 billion in ongoing funding will be available 
within the Proposition 98 base (due to the one-
time cost of eliminating $2.2 billion in K-14 inter-
year deferrals) a total of $4.2 billion in additional 
resources will actually be available in 2013-14 
for the Governor and Legislature to appropriate to 
schools. The LAO acknowledges that the Governor 
has been clear in saying that it is his intention to 
continue to use a large portion of additional new 
revenue to “buy down” state borrowing from schools 
(inter-year deferrals) over the course of the next 5 
years.

The LAO projects that required funding increases 
to K-14 schools over the next five years will be 
sufficient to retire all the state’s outstanding 
one-time education obligations (including inter-
year deferrals) while simultaneously building up 
ongoing funding significantly. Significantly, the LAO 
recommends to the Legislature that they support the 
Governor’s plans and adopt budgets that regularly 
pay down inter-deferrals, to insure that the state’s 
debt is completely retired by the end of 2017-18.

As we analyze this LAO forecast in more detail we 
will provide you with additional information.

http://www.casponline.org
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MEMBERSHIP / RENEWAL
APPLICATION

July 1, 2012 - June 30, 2013

www.casponline.org

PERSONAL INFORMATION Mr.    Ms.    Mrs.    Dr.    •    M.A./S.    PhD    LEP    

Check here if Home and Billing address are the same.

First Name: ____________________________ Last Name: _________________________________

Home Address: ______________________________________________________________________

City: __________________________________ State:  ____________ Zip Code: _______________

Billing Address: ______________________________________________________________________

City: __________________________________ State:  ____________ Zip Code: _______________

District: ____________________________________________________________________________

County Where You Work: _____________________________________ Region No.: _____________

E-mail: ______________________________________ Work Phone: __________________________

MEMBERSHIP CATEGORIES (Please Check One)

Status Change (Check here if this is a membership category change.)

Regular Member - $142.00. Regular Members are persons who (1) are 
credentialed school psychologists employed in California, OR (2) are 
Licensed Educational Psychologists. $130.00* register by June 30, 2012

Retired Member - $60.00. Retired Members are persons who are retired 
(age 65+) from active employment in the schools and are not employed in 
any capacity that would qualify for membership in any other category.

Associate Member - $142.00 (Please Check One) 

Credentialed school psychologist employed in a state other than CA.

Credentialed school Psychologist who is on leave of absence to personal 
or professional reasons, such as pursuing an advanced degree.

A member of an allied profession, interested in the activities of CASP.

Student Member - $50.00. Student Members are persons who are enrolled 
in a full-time training program leading to their initial credential in school 
psychology.

1st Year School Psychologist - $50.00. Members in this category are persons 
who are renewing CASP members that have graduated during the 2011-2012 
membership year and working. Please let us know the following:

Advisor’s / supervisor’s name: _______________________________________________

Advisor’s / supervisor’s e-mail: _______________________________________________

Advisor’s / supervisor’s phone:_______________________________________________

PAYMENT OPTIONS

CASP occasionally sells its mailing list to private and non-profit corporations related to the school psychology profession. 
CASP does not offer for sale its members’ e-mail addresses, phone numbers or fax numbers.

I am interested in donating to the:

“CLD” Cultural Linguistic Diversity Scholarship  Mini-Grants Program “PAC” Political Action Committee

Would you like to join the:

CSP Foundation’s eScrip Program? Yes No

If Yes, may we use the credit card below? Yes No

PAYMENT IN FULL Membership Fee $  _____________

Check # ___________  Mini-Grant Donation $  _____________

  CLD Donation $  _____________

Visa / Mastercard CASP PAC Donation $  _____________

Credit Card Number: TOTAL $  _____________

Billing Zip Code:
Expiration 
Date

Phone Number:  (              ) _____________ —___________________
CASP is authorized to use my credit card for payment of member dues.

Signature: ________________________________________________

*CASP charges $25. for all returned checks.

(Payable to CASP*)

Home Phone: _______________________

rev 051412

https://www.facebook.com/casp.caschoolpsych

After	01/10/2013	-	CASP	will	not	activate	new	payroll	deduction	requests	
for this membership year. 

Pursuant to Education Code 45060, I authorized the above-named school 
district to withhold $14.20 per month from my salary for 10 months of each 
year beginning with the 10/2012 scheduled payroll for payment of CASP 
dues.

Social Security Number:

This information will only be used for processing this application.

Signature: ________________________________________________
Pursuant to Omnibus Budget Reconciliation Act of 1993 and provisions 
contained in the lobbying tax law, CASP is required to inform members that 
10% of your dues payment is non-deductible as an “ordinary and necessary” 
business expense. Contributions of gifts to CASP are not tax deductible as 
charitable contributions. However, they may be tax deductible under the 
provisions of the Internal Revenue Code.

Payroll Deduction (Regular Members Only)

(circle all 
that apply)

CASP	is	YOU!

http://www.facebook.com/profile.php?id=1399395227
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