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Change is coming to CASP and it is good.

In the next few months, you will notice changes 
in online offerings, live workshops and many 
other areas. CASP’s goal is to be the “go to” 
place for all things school psychology.

“Education is taking a hit in California as school 
districts deal with severely slashed funding from 
the state,” said CASP Executive Director Su-
zanne Fisher. “We are also feeling those budget 

CASP Reveals Changes for the 
2010-2011 Year

strains. But instead of cutting services, we’re 
adding to them. It’s a new era for CASP.”

This “new” CASP will start to roll out at 
Summer Institute 2010, to be held June 17-
19 at Azusa Pacific University in Azusa. Three 
workshops will be held reach day on such topics 
as interventions, autism, searching for that first 
job and the popular LEP workshop. See related 
story on Page 4 for a complete listing of the 
nine, five-hour workshops. 

Can’t come to Azusa in June to attend one, two 
or three of these workshops? Are two that you 
had hoped to attend scheduled at the same 
time? No problem. CASP has contracted with a 
videographer to record all the action and place 
each workshop on the CASP web site about two 
weeks after Summer Institute concludes.

These high-quality productions will include 
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handouts and are as close to being there as pos-
sible – without the lodging and transportation 
costs. Please see the video on the CASP web site 
at www.casponline.org to see the quality of the 
video and for more information about Summer 
Institute 2010.

“We hope school psychologists will attend 
Summer Institute to be a part of the action,” 

http://www.facebook.com/pages/California-Association-of-School-Psychologists/251092242370
http://www.caspwebcasts.org/archived_courses.html
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Ms. Fisher said. “The videographer will be 
filming question and answer periods and all 
interaction at the workshops. Plus, by attending 
you’ll be able to ask questions directly to the 
instructors.”

A few months after Summer Institute, CASP 
members will be treated to a new, improved 
web site. The site will feature a growing num-
ber of online workshops you can use, informa-
tional handouts you can share with adminis-
trators, colleagues and parents, opportunities 
to register for live workshops held in regions 
throughout the state, updates on legislation 
and regulations that affect how you do your 
job, and school psychology-related instant news 
updates, opportunities for feedback and many 
other features. 

CASP is continuing to improve its member 
communications with such services as “This 

Week at CASP,” the weekly email all 
members should be receiving. The association 
is also working to set up regional workshops, 
partnering with other organizations on videos 
and other programs and keeping tabs on new 
legislation and regulations.

“But we cannot do any of this without the finan-
cial support of school psychologists throughout 
the state,” Ms. Fisher said. “May is member-
ship month and this year it is more important 
than ever.”

Membership figures for the 2009-2010 school 
year were down substantially from the year be-
fore. CASP needs to improve on those numbers 
to ensure that it can continue to be the voice of 
school psychologists. 

“When you receive your renewal notice in the 
mail, please fill it out and mail it back immedi-
ately,” said Ms. Fisher, adding that regular mem-
bers can save $12 by renewing by July 1, 2010. 
They can also renew memberships or become 
new members online by visiting www.caspon-
line.org.

CASP Reveals Changes
continued from page 1
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Payroll deduction is available through most 
school districts. That makes CASP dues only 
$14.20 per month over 10 months. School psy-
chologists simply fill out the membership form 
and return it to CASP, which will notify the 
school district. 

Student fees will continue to be only $50 per 
year, and first-year school psychologists also pay 
only $50. See the membership form for more 
information.

“Many school psychologists wait until the con-
vention to sign up for membership,” Ms. Fisher 
said. “But by doing that, they miss out on most 
of the year’s benefits. Plus, their memberships 
are then good for only a few months.

“By becoming a member by July 1, they not only 
receive a discount, but they also receive all the 
services offered by CASP for a full year,” she 
said. “CASP is here to serve you. But without 
those membership fees, we can’t continue to 
offer the services you need.”

Nearly 900 school psychologists from California 
and surrounding states traveled to the Santa 
Clara Hyatt Regency Hotel in March for the 2010 
CASP Convention. What they found there was 
an astonishing array of speakers and instructors: 
informational, timely, encouraging, motivational 
and academic. 

And they had a great time at the silent auction, 
wine-tasting and karaoke event. 

Corporate Sponsor of this year’s convention was 
Pearson/Psych Corps, with Multi-Health Systems 
(MHS) and Psychological Assessment Resources 
(PAR) serving as corporate supporters.

These school psychologists and students were 
investing in themselves, as well as in all children, 
by attending this very important event. School 
psychologists celebrated the APA’s decision 
to continue the Model Licensure Agreement 

which allows masters’ and specialist-level school 
psychologists to use the title “psychologist.” 
They renewed old friendships and started 
new ones. And they collected knowledge and 
continuing education hours, adding to their job 
skills.

“It’s just so great to be here,” said CASP President 
John Brady at the event. “This convention 
program is just wonderful.”

Among the highlights:

Michele Borba, PhD, a recognized expert on 
character development, positive behavior 
change and violence prevention, who regularly 
appears as NBC Contributor on the “Today” 
and other shows, moving her audience to tears 
while telling stories of students who changed 
their lives after an adult just listened.

Aurelio Prifitera, Group President and CEO 
for the Clinical Assessment division within the 
Assessment and Information Group at Pearson, 
relating personal experience and expertise to the 
assessment tools available to “figure out what 
works best” for today’s at-risk students.

Dr. Peter Mundy, of the University of California at 
Davis’ MIND Institute speaking on the advances 
the institute has made on autism research and 
how that has translated into new programs and 
tools for school psychologists.

Cultural and Linguistic Diversity Breakfast 
speaker Manny Barbara, former superintendent 
of the Oak Grove School District, talking 
about the achievement gap and how school 
psychologists and other educators must look 
within themselves to end this practice. Whether 
done consciously or not, they are the ones 
who must act to ensure that all students have 
opportunities to advance as far as possible in 
the education system.

CASP Convention 2010
A Great Time in Santa Clara

continued on page 10

Keynote speaker Michele Borba 
and CASP President John Brady.

CASP President John Brady with 
keynote speaker Aurelio Prifi-
tera, Group President and CEO 
for Pearson, and Ellen Murphy, 
California School Psychology 
Foundation president.

Cultural and Linguistic Diversity 
Chair Brandon Gamble with 
CLD speaker Manny Barbara 
and CSP Foundation President 
Ellen Murphy.

Drs. Alnita Dunn and Virginia 
Berninger, special workshop 
speakers.

Rose DuMond, former CASP 
president and karaoke enthusi-
ast, shows guests at the silent 
auction and wine tasting event 
how it’s done.

http://www.casponline.org
http://www.casponline.org
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Glenn Schumacher, Historian & 
Winner of Sandra Goff Award
Dr. Glenn Schumacher, a longtime CASP member 
who currently serves as the association’s historian, 
was awarded the Sandra Goff Memorial Award 
for his contributions to school psychology.

Dr. Schumacher, a school psychologist with the 
Hemet Unified School District, was presented 
with the award at the 61st annual CASP 
Convention. Named after CASP’s first executive 
director, the Goff award recognizes the 
recipient’s contributions to the association and 
to school psychology in general.

Active in CASP for more than 22 years, there 
is hardly a role on the Board of Directors that 
Dr. Schumacher has not filled at one time or 
another. President of CASP during the 1995-
96 school year, he has also served as region 
representative, awards chair, continuing 
professional development chair, as liaison to 
CTA’s Special Education Committee and as a 
member of the CASP Today Editorial Board, on 
the Publications Committee and as a member of 
the Riverside Convention Committees. 

He has also been active in the Desert-Mountain 
Affiliate and in the Riverside County Association 

of School Psychologists.

He took over as CASP historian upon the 
retirement of Milton Wilson three years ago, 
polishing and expanding the historical displays 
to the point that CASP’s history now takes 
up two booth spaces in the Exhibit Hall. He 
continuously searches for photos of past events, 
develops CASP-related trivia quizzes, slides and 
video presentations. 

Former president Dr. Betty Henry was 
enthusiastic about Dr. Schumacher’s nomination 
for the award, and has found his energy 
and commitment to his historian role to be 
commendable.

“He has donated his dining room to the cause, 
filling it with box after box of memorabilia; he 
has created quizzes to see if we remember the 
CASP history; he has created a timeline. He has 
enriched the membership and the organization 
through these efforts, reminding us that CASP 
is what it is now in large part because of its 
history,” Dr. Henry wrote in the nomination 
papers. “Through his efforts (and those of Milt 
Wilson), we can laugh at the pitfalls of the past 

(and, perhaps, avoid repeating them), and both 
admire and benefit from the progress we have 
made. (Just one example: who knew that a 
GASP Convention was raided by the police? Just 
ask Glenn!).”

“Glenn always provides exemplary psychological 
services to each campus he serves,” said Dennis 
Mori, one of Dr. Schumacher’s colleagues in the 
Hemet school district. “He is widely known as 
an expert in crisis intervention, assessment, and 
curriculum-based measurement. His dedication 
is clearly reflected in his long-standing 
commitment to our profession.”

Dr. Glenn Shumacher (left), longtime CASP Board 
member and a school psychologist with the Hemet 
Unified School District, wins the Sandra Goff Award, 
presented by Past-President Doug Siembieda.

Henkin and Goodman Winners 
Announced at Convention
Up and coming school psychologists received 
recognition with convention scholarships and 
cash awards at the 2010 CASP Convention.

The Paul Henkin award pays for the convention 
costs of one graduate student and one first-
year school psychologist. Paul Henkin, a school 
psychologist for the Los Angeles Unified School 
District who believed in the power of continuing 
education, left the award as a part of his legacy.  
Jessica Jan Yergat, with the Central Unified 
School District, won the Paul Henkin Award for 
first-year school psychologists. Patricia Morano 
Lee, who is attending Chapman University, won 
the graduate student award.

A group of California State University, San 

Bernardino students, led by Professor R. Brett 
Nelson, won the Michael Goodman Memorial 
Research Award. Decided annually by the CASP 
Research Committee, this cash award goes to 
the best research paper or poster presented at 
the convention. The students who co-wrote 
the paper, Increasing Homework Completion 
in a Middle School Student with ADHD, were 
Rebecca Harmon, Kristy Evans, and Kelly 
Graham-Flores.

The Cultural and Linguistic Diversity Scholarship 
is also awarded at the CLD breakfast, which 
is a traditional part of the annual convention. 
However, only last year’s recipient Karen Patricia 
Orellana, a student at Loyola Marymount 
University, Los Angeles, applied. Winners of this 

annual $1,000 scholarship may re-
apply for three years.

See the CASP web site at www.
casponline.org for applications 
and information on the three 
scholarships.

CASP would like 
to thank our 2010 

Convention Sponsors

www.pearson.com

Lead Corporate Sponsor

www.mhs.com

www.parinc.com

CorporateSupporters

To review what these corporations 
offer school psychologists, simply log 

onto the CASP website at 
www.casponline.org  and click on the 

Corporate Member button.

Patricia Morano Lee, who is attending 
Chapman University, won the graduate 
student award. Jessica Jan Yergat, with 
the Central Unified School District, 
won the Paul Henkin Award for first-
year school psychologists. and CSP 
Foundation President Ellen Murphy.

Ψ

http://www.casponline.org
http://www.casponline.org
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http://www.mhs.com
http://www.parinc.com


Autism, legally challenging IEPs, 
navigating the job hunt and the ever-
popular LEP workshop are on tap for 
CASP’s Summer Institute 2010, to 
be held June 17-19 at Azusa Pacific 
University in Azusa.

The workshops will be held form 9 
a.m. – 3 p.m. each day. Attendees can 
choose between three workshops 
each day – stay for all three days or just one. 
LCSW/MFT CEUs and NCSP CPD are available 
for most workshops. Some school districts are 
funding continuing education activities with 
ARRA funds – ask your supervisor if that is an 
option.

Can’t come to Azusa in June? Or, are two 
workshops scheduled you wish to attend 
scheduled for the same time? No problem. CASP 
will have most of the workshops videotaped 
and on its web site in July. For more information 
on this new venture in online workshops please 
go to the CASP web site at www.casponline.org 
and click on the home page video. Executive 
Director Suzanne Fisher explains it all to you in 
the high-quality video.

Cost of the Summer Institute is $75 per 
workshop for members; $120 per workshop 
for non-members. The LEP workshop is $120 
for members; $180 for non-members and 
the workshop created especially for students, 
Navigating the Job Hunt and Thriving as New 
School Psychologist, is only $20 for student 
members; $40 for student non-members. 
Register today at www.casponline.org

The following workshops are scheduled:

THURSDAY

A MODEL Approach to Conducting 
Assessment of Bilingual (English & 
Spanish) Students: A Psychoeducational 
Assessment Approach Grounded in CHC 
Theory  

The Individual with Disabilities Education Act 
mandates (IDEA) nondiscriminatory assessment 
for children that are culturally and linguistically 
diverse. The focus of this workshop will be 
the psychoeducational assessment of Spanish 
and English speaking children that are 
classified as ELL. This workshop will present a 
psychoeducational bilingual assessment MODEL 
(Multiple sources of information, 0bservations, 
Data driven hypotheses, English proficiency, 
Language of assessment) that incorporates a 
Cattell-Horn Caroll (CHC) based approach. The 
premise of this model is that a learning disability 
is manifested in L1 (primary language) and 
L2 (secondary language). The presenters will 
present cognitive assessments that are available 
in English, Spanish, and Nonverbal modalities 
that utilize CHC as the underlying theory.  By 
incorporating these assessments into the MODEL, 

the examiner is in a better position to 
analyze L1 and L2 assessment data 
and gain a clearer understanding 
of strengths and weaknesses and 
provide linguistically appropriate 
interventions. The presenters will 
demonstrate the application of 
the model through case study 
presentation and discussion. 

Pedro Olvera, Psy.D.,L.E.P., 
is the director of the School 
Psychology Program at Azusa 
Pacific University (APU). He 
teaches coursework in the 
area of bilingual assessment. 
Before joining APU, he was a 
bilingual school psychologist for the Santa Ana 
Unified School District where he conducted 
bilingual assessments. 

Lino Gomez-Cerrillo, M.A., is 
a bilingual school psychologist 
for the Chaffey Joint Union 
High School District.  He has 
developed a district assessment 
model for English learners. 
He consults with district 
administrators and school 
psychologists for assessing 

s t u d e n t s 
that are 
culturally and 
linguistically 
diverse. He 
is pursuing 
his PsyD 
at Alliant 

International University.

Promoting School 
Psychologists’ Competence 
During Legally Challenging 
IEP’s 

We have all been in an IEP 
meeting in which we have 
been questioned on our skills 
and knowledge.  Whether 
it is a parent, advocate, or 
attorney, at some point the 
competence of the school team 
has been put into question.  
This workshop is intended to 
provide the participants with 
tools that will support them 
in an IEP meeting in which 
the student’s representatives 
are challenging the team.  We 
will discuss ways to increase 
to effectiveness of the IEP 
process, as well as support the 
expertise of school personnel.   

Douglas Siembieda is the 
Director of Student Support 

Services for the Los Alamitos 
Unified School District. His 
duties include the supervision 
of special education services, 
counseling services, health 
services, as well as due 
process.  Prior to his work 
with Los Alamitos Unified, 
Mr. Siembieda served as the administrator 
in charge of due process for the Long Beach 
Unified School District.  He is the immediate 
past president of  the California Association of 
School Psychologists, and is a member of the 
California Crisis Specialty Group. Mr. Siembieda 
also teaches in the school psychology program 
at Loyola Marymount University.

Issues in Autism: Facilitating Improved 
Social Communication for Students with 
Autism Spectrum Disorders

Early identification and intervention of 

CASP Summer Institute Slated for June 17–19
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NvASP 2010 Annual Conference
June 17 - 18, 2010 

Siena Hotel Spa Casino | Reno, NV 
(next to beautiful Lake Tahoe)

Keynote speakers: Horatio Sanchez, 
Lynn Sawyer, and Scott Reynolds

Two day conference includes: 
Breakfast and Lunch

Walk away with interventions in hand 
for Reading, Writing, Math, Social Skills 

and Motivation  

NASP approved Ethics course 
CPD’s available 

Registration Information:
 www.nvasponline.org

$200 Members * $250 Non-Members 
$150 Student

PEDRO OLVERA

LINO GOMEz-
CERRILLO

DOUGLAS 
SIEMBIEDA

http://www.casponline.org
http://www.casponline.org
http://www.nvasponline.org
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Support the California 
School Psychology 

Foundation
These two hassle-free programs 

provide new ways for the California 
School Psychology Foundation to raise 
funds through everyday purchases at 
eScrip merchants – such as Macy’s, 

OfficeMax and Big 5 Sporting Goods 
– and at Albertson’s Supermarkets. 

You shop. The CSP Foundation 
receives money, based on your 
purchases, for the Mini-Grant 

Program. You apply for funding 
through the program to help your 

students. Everybody wins! 

It’s easy to participate. 
Register today! 

eScrip

Albertsons Preferred 
Card Program
www.casponline.org

CSP Foundation, click on eScrip & 
Albertsons Giving

CASP Summer Institute
continued from page 4

student with Autism Spectrum Disorder has 
manifested in consistent improvement in social 
communication skills in the school setting. 
However participation in school activities for 
students in middle and high school often drops 
off as the social communication demands 
become more complex and inferential. Sarcasm, 
romance, and ‘drama’ are the typical style and 
topics of the preteen and teenage student’s 
conversations and experiences. Increased 
demands in organizational and expressive 
and written language skills are being made 
as they move from the elementary to middle 
to high school setting. Kids with ASD quickly 
become lost and overwhelmed by these social 
and academic demands. The role of the school 
psychologists includes providing instruction, 
support and facilitation of these student’s 
social communication skills and interactions. 
This session will outline and identify ways in 
which informed and systematic application of 
constructs from research based interventions in 
counseling and facilitation of social interactions 
can lead to successful transition from high 
school as well as overall improved generalization 
of skills.

Jan Van Horne, M.A., BICM is a School 
Psychologist in EL Segundo Unified School 
District.

She is the president elect of the South Bay 
School Psychologists membership, a member of 
the Southern California PENT cadre and BICM 
trainer for the Southwest SELPA

FRIDAY

Navigating the Job Hunt and Thriving as 
New School Psychologist

Kelly Graydon, PhD, Vhenus Belisle, Ed.S. and 
Pedro Olvera, Psy.D., LEP

Special Pricing: $20 Student members,
$40 student non-members

The workshop will address the needs of aspiring 
school psychologists and practitioners who are 
new to the field. This interactive workshop will 
cover a variety of topics relevant to acquiring a 
job as a school psychologist (e.g., resume writing, 
cover letters, interview questions, credential 
information), and surviving your first years in 
the field (e.g., building social capital within the 
school community, juggling caseloads, creating 
your own report styles, developing your methods 
of practice, and managing ethical dilemmas). In 
the spirit of creating a truly 
useful session, participants 
are encouraged to contact the 
presenters with any additional 
ideas or topics with which 
they would like assistance.  

Kelly Graydon, Ph.D., is an 
assistant professor in the School Psychology 
program at Chapman University. She received 

her doctorate from the University of California, 
Santa Barbara, and has field experience in 
California and Hawaii.  Kelly is currently 
supervising and mentoring students at the 
practicum, internship, and doctoral levels, and 
is currently the CASP Training and Accreditation 
specialist.

Vhenus Belisle, M.A., Ed.S 
is a school psychologist in 
orange county and is the 
current President of the 
Orange County Association 
of School Psychologists. She 
was awarded Outstanding School Psychologist 
in Orange County for 2010 from CASP. She will 
begin her doctoral studies in Education with 
an emphasis in School Psychology at Chapman 
University in the fall. 

Pedro Olvera, Psy.D.,L.E.P., 
is the director of the School 
Psychology Program at Azusa 
Pacific University (APU). He 
teaches coursework in the 

area of bilingual assessment. Before joining 
APU, he was a bilingual school psychologist for 
the Santa Ana Unified School District where he 
conducted bilingual assessments.

Executive Function Challenges in Children: 
Assessment and Intervention 

This workshop focuses on the neuropsychological 
construct of executive functioning and its 
implication in the classroom setting. A model 
will be discussed in order to explain executive 
functioning concepts and the implication for 
student behavior. McCloskey’s (2007) 23 self-
regulation executive functioning capacities will 
be briefly defined and discussed. Participants 
will learn to employ assessment strategies, 
along with standardized assessment measures 
that will enable them to analyze and interpret 
data relative to executive functioning difficulties 
in the academic setting. The process approach 
will be used for this purpose, along with a 
vector analysis. Discussion of evidence and 
research-based intervention strategies related 
to executive function will also be explored, 
which can facilitate the students’ academic 
performance relative to executive functioning.  

Mary Joann Lang, Ph.D., A.B.P.N., B.C.B.A.-D, 
is a licensed psychologist and board-certified 
neuropsychologist. She has been working in the 
community for more than 25 years and is the 
founder and Executive Director of Beacon Day 
School for children/adolescents with autism. 
Dr. Lang is also an associate professor at Azusa 
Pacific University. 

David Morrison, Ed.D., is associate professor 
and chair, Department of School Counseling and 
School Psychology at Azusa Pacific University.

Investments That Pay Off: Selecting 
Interventions That Get Results!

Performance data can tell you who isn’t learning 
and what isn’t being learned, but not why students 
are struggling or how to address their needs. 
During this workshop, participants will explore 
how a neurodevelopmental approach to learning 
can help address the why’s and how’s of current 
educational challenges, particularly Response 
to Intervention. This neurodevelopmental 
approach incorporates research findings from 
neuroscience, developmental knowledge, 
and cognitive science. Insights from these 
findings are organized in a neurodevelopment 
framework of eight constructs that influence 
learning. Participants explore this framework, 
how to use it to determine students’ learning 
strengths and weaknesses and implications 
for decisions about interventions. Working 
with both quantitative data (test scores) and 
qualitative data (observations) participants 
gain a deeper understanding of the learning 
strengths and weaknesses of students and learn 
to become more specific in their descriptions. 

continued on page 10

KELLY GRAYDON

VHENUS BELISLE

PEDRO OLVERA

http://www.casponline.org
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CASP officially recognizes the outstanding work 
of school psychologists through the Nadine M. 
Lambert Outstanding School Psychologist award. 
Only practicing school psychologists providing 
direct services to students, teachers, parents, 
or community agencies are eligible. One school 
psychologist from each of the 10 CASP Regions 
is awarded this special recognition, after being 
nominated by his or her peers. 

The Outstanding School Psychologist Awards were 
presented at the Presidential Awards Luncheon at 
the 2009 CASP Convention. The following school 
psychologists were recognized

Region I: Pam Moulton

Whether working with 
students in a home-
study program, at an 
immersion school or 
even in Dubai, Pam 
Moulton ensures that 
students are given the 
tools needed to be 
as successful as they 
can be, according to 
those who nominated 
the Windsor Unified 
School District school psychologist.

“Pam utilizes her bilingual abilities to ensure 
that students meet eligibility criteria based on 
professional standards. Her assessments are 
always very thorough. She strives to provide the 
team with pertinent information to assist the 
student in school success,” said Annabel Bentley, 
Ms. Moulton’s supervisor in the school district.

“Pam is well known throughout Sonoma 
County and among her peers for being a highly 
competent and sought after professional. She 
keeps current with best practices in our field and 
brings her energy and dedication to the schools 
that she serves,” said Mary Ann Carpenter, who 
nominated Ms. Moulton on behalf of the Sonoma 
County Association of School Psychologists.

Ms. Moulton does not restrict her expertise to the 
Sonoma County area. “She even packed her WISC-
IV kit and travelled to Dubai to assess students 
and provide training for teachers at an American 
military school,” said Betty Bolinger Stanfield, a 
Sebastopol licensed educational psychologist. 
“She has the skills to assess a wide variety of 
children whether it be for learning disabilities or 
behavioral and/or emotional disturbances. Her 
reports are thorough and useful for teachers and 
parents. She loves being a school psychologist!”

Region II: Kit Galvin

A school psychologist with the Evergreen School 
District in San Jose, Kit Galvin is the “go to” person 
for colleagues who have questions about how best 
to address a situation. She has also served as a 

resource for CASP, as a 
convention committee 
chair and as a region 
representative.

“Kit is a reliable 
resource for staff 
members when 
they are faced with 
student challenges 
ranging from behavior 
difficulties to all 
aspects of learning 
disabilities,” said Rebecca Littreal, resource 
specialist, at one of the schools Ms. Galvin 
supports. “She has helped develop behavior 
modification programs, searched various web 
sites for resources and materials, and observed 
children both within the classroom and on the 
campus to assist with teacher concerns.”

“The field of school psychology constantly calls 
on mentors and leaders capable of working 
in concert with others, able to collaborate in 
professional development, and inspire others.  It 
is this extraordinary skill that Ms. Galvin brings 
to not only our affiliate, but to her work with 
students on a daily basis,” said Sarah Rodriguez, 
president of the Santa Clara Association of School 
Psychologists. 

Ms. Galvin has been instrumental in the past two 
conventions held in the San Jose area. She has 
always been willing to do what she can to help 
with the coordination and organization of these 
popular events, with no job being too large or 
too small.

This attitude shows in her work, according to 
colleagues. 

“Kit is always looking for additional resources to 
assist both students and staff with educational 
tools for utilization in and outside the classroom.  
She has provided information ranging from 
appropriate games and activities for the various 
needs of the students to sites for lined paper for 
students who have difficulty with printing,” said 
Ms. Littreal.

Region III: Sherry Fritts

Staying cheerful and bubbly while under great 
stress is not easy. But Dr. Sherry Fritts makes it 
seem so while excelling in her job as the assistant 
director of the state Department of Education’s 
Diagnostic Center for Central California. 

“This constant image of self-control, optimism, and 
friendliness makes her stand out as a professional 
in a most positive way,” wrote Larry Hughes, a 
diagnostic center colleague. “She is a genuinely 
outstanding professional who continuously 
presents an outer image of composure.”

That’s not to say that Dr. Fritts doesn’t work hard 
to produce extraordinary results. She makes sure 

parents are well informed before their children 
arrive to the center for assessments. She has taken 
an active role in a wide range of research projects, 
she knows when to bring in outside consultants 
and she has been very involved in CASP, as the 
immediate-past Region III representative and in 
her local affiliate. She often holds workshops to 
ensure that Central Valley school psychologists are 
informed about the latest in school psychology 
research. She comes early and stays late, as 
Carole Bence, director of the Central California 
Diagnostic Center and Dr. Fritts’ supervisor, 
wrote.

One parent was especially impressed after his 
daughter worked with Dr. Fritts at the Clovis 
Unified School District.

“My daughter often talked about the ‘crazy lady’ 
who had them do all sorts of ‘stuff,’ and when I 
asked her to tell me about the crazy lady, Sherry’s 
passion, enthusiasm, and persistence came 
out,” wrote Joel P. Siegel. “…I  feel that Sherry 
maintained a positive attitude and was energetic, 
and most importantly, made a difference to my 
daughter.”

Region VI: Seble Grebremedhin

Fighting for the rights 
of all students in the Los 
Angeles Unified School 
District is what brought 
Seble Grebremedhin 
to the attention of 
her colleagues, who 
nominated her for that 
region’s Outstanding 
School Psychologist 
Award.

“(Ms. Grebremedhin) 
was elected president 
of the Los Angeles 
Association of School Psychologists as a result of 
her strong advocacy on behalf of her students. 
She has served in that post with distinction in 
helping to grow the organization,” Gay Brown, 
PhD, an administrator with LAUSD, said in a 
written statement. 

“During her term as president of LAASP she 
was able to ignite enthusiasm among the school 
psychologists in LAUSD for an organization 
that was flagging,” read a statement from the 
LAASP Board of Directors. “As a result, LAASP is 
stronger than ever and her efforts have resulted in 
recognition by the LAUSD School Board and City 
Council. Both organizations issued proclamations 
designating two days in November as school 
psychologist days.”

Ms. Grebremedhin has recently gone one step 
further with her association work. She was 
recently elected representative for Region 4, 
which is made up of the school psychologists in 
the Los Angeles Unified School District.

Ten School Psychologists Honored as Nadine 
Lambert Outstanding School Psychologists

continued on page 18

OSP Award Winner Pam 
Moulton and Region I 
Representative Rose 
Velasquez.

OSP Award Winner and 
Region II Representative 
Kit Galvin and Past-Presi-
dent Doug Siembieda.

OSP Award Winner Seble 
Grebremedhin and
Region IV Representative 
Christine Toleson.
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Hello I am John Brady. 
I am the current presi-
dent of the California 
Association of School 
Psychologists. As one 
of the duties of the 
office I get to give this 
presidential address to 
the convention, I have 
chosen to talk about 

leadership. I hope this will encourage each of 
you to see yourselves as leaders or future lead-
ers in school psychology. The current fiscal chal-
lenges in California and their effect on the provi-
sion of psychological services in the schools have 
created an urgent need for each of us to take on 
this task. We are in the middle of one of the 
biggest budget crises in the state which is caus-
ing districts to either not expand psychological 
services or to cut back on services, this is hap-
pening at the same time we are being called on 
to serve increasing numbers of needy children, 

from children whose 
families are stressed out 
regarding loss of jobs 
and homes to the ever 
increasing number of 
children with autism and 
related disorders. 

 I have been as a school 
psychologist for 40 years, 
for the last 10 of those 
years I have worked at Chapman University as 
a professor in the school psychology program. 
This fiscal crisis is by far the most deep and far 
reaching challenge to the profession here in 
California that I have seen. These cutbacks are 
especially challenging for us in that they threat-
en our role as a problem solvers in the schools. 
In most schools we are the only one with this 
individual child advocacy role, teachers have 
to worry about whole classes of children and 
administrators are concerned with the larger 
school environment which often leaves the fo-

A Message from the President
By John Brady

cus on the individual child and his unique needs 
to us. 

If we were not there, the needs of many chil-
dren get lost among the many and significant 
challenges educators face at the classroom and 
school levels. Without strong leadership in our 
profession we are in danger of losing positions 

and losing control over 
what we can do to on a 
daily basis to help chil-
dren. There may end up 
being too few of us in 
the schools and those of 
us left in the schools can 
up spending the limited 
time we will have doing 
things that are required 

by special education law but do not solve the 
most complex problems for which children and 
teachers need our help.

I would like to suggest a couple of ideas on ac-
tions you can take to enhance the profession in 
the eyes of your fellow educators and perhaps 
lead to a stronger advocacy for our services 
when budget cuts are considered. In this regard 
we need each of you to take responsibility to 
enhance the role of school psychology in Cali-

The future of school 
psychology is here. 
This year has been the 
most challenging year 
during my tenure at 
CASP. While, we have 
struggled through nu-
merous obstacles, we 
have always had the 
confidence of our past 

experiences and a hopeful expectedness for the 
future. For the first time, we have found many 
critical reasons to redefine our marketing and 
recruitment strategies. “If we build it – they will 
come” no longer is effective, until or unless we 
examine the service delivery vehicle and the dy-
namics of our target population.

The fiscal year brought layoffs along with cut-
backs, school closures and consolidations. After 
successive cuts, we saw schools not only layoff 
school psychologists but also cut staffing to the 
bone, despite mandated guidelines. At a time in 
our country when families need the stability of 
public school and support services even more, 
districts faced even deeper cuts! The need for 
strong, stable, and collaborative support sys-
tems is even more critical when our commu-
nities are experiencing fear and uncertainty at 

almost every turn. I believe we will look back on 
this period in time and be a bit amazed that we 
are still standing – perhaps not in the same way, 
but with more confidence, and a stronger belief 
in our own strength and resiliency. Government 
and social structures are invaluable but having a 
belief in yourself and the understanding of who 
you “really” are is what we ultimately “stand” 
on.

The importance of col-
laboration cannot be 
stressed enough. Short-
ages abound and rela-
tionships that provide 
interactive support are 
critical to trade asso-
ciations and non-profit 
organizations. As CASP 
and other organizations 
reflect on this particu-
larly stormy fiscal year, let us remember that 
the future of pupil services and the need to ad-
dress barriers to education remains. However, 
we already “collectively” have what we need to 
continue the battle in our belief in something 
greater than our individual spirits, our collective 
“can-do” spirit. Budget cuts alone cannot de-
feat our commitment to families and the oppor-

A Message from the Executive Director
By Suzanne Fisher

tunity for a quality education for all California’s 
children.

We can no longer remain in professional or non-
profit silos. Instead, we must use our hardwork-
ing and dedicated minds and look around at our 
neighbors for opportunities to offer a helping 
hand, and to accept one. We are in the mental 
health and educational support business. Family 
and societal crises increase the need for shar-
ing resources, not decrease. Pupil services and 
other mental health organizations can support 
each other with shared resources; such as grant 
collaboration and creative ideas that let families 

know we can share our 
resources for the com-
mon good of all. Recog-
nition of a need for the 
wrap-around of mental 
health, counseling and 
psychological supports, 
is nothing new. But 
the sharp scarcity of re-
sources brings the need 
home in a new a way.

Recently, CASP held its 
annual convention in Santa Clara with about 
900 attendees and a stellar complement experts 
and trainers. Those who attended the event 
enjoyed the beautiful surroundings and the col-
laboration with colleagues and trainers.  

Keynote speaker and author Michelle Borba in-
spired and thrilled us, with her reminder of our 

continued on page 9

Note: This is a version of the speech CASP President John Brady presented at CASP Convention 2010 
on March 5 in Santa Clara.

continued on page 8

“  Many of you attended one 

of our statewide seminars offered 

in several sites the last two years. 

This year we will bring the training 

directly to you via your district or 

home computers.  ”

“  I hope this will encourage 

each of you to see yourselves 

as leaders or future leaders in 

school psychology.  ”



CASPTODAY • Spring 2010 Page 8

As you read this report 
we have completed 
the CASP Convention 
in Santa Clara and 
are looking toward 
the future. While the 
attendance was not 
what we would have 
preferred, CASP did 
cover all the expenses 

associated with the Convention and has begun 
discussions on the 2011 event in Costa Mesa, 
California.

The final quarter of our fiscal year has ushered 
in a few adjustments. These include moving our 
association marketing strategies closer to the 
digital world we all live in. We invite our members 
to join us on FACEBOOK, and look forward to 
utilizing the best “social” networks for member 
feedback, updating our web site with the most 
recent software and much more. Our goal is to 
weather these economic and situational storms 
with perseverance and a firm commitment to 
customer service. While some indicators look grim, 
we do know that “this too will pass.” According 
to our accountant, a combination of cost-cutting 
coupled with new marketing strategies and 
innovative products will carry us through this 
difficult period.  

Many encouraging and hopeful signs are on the 
horizon – CASP continues to work with ACSA 
(Association of California School Administrators) 

on our joint RTI2 
collaboration including 
PEARSON as a corporate 
sponsor and partner. New 
products and services 
include customized on-
site consulting as well 
as an introduction to RTI 
and collaborative DVD 
tape series for those 
looking for beginning 
and intermediate RTI 
instruction. The CASP Summer Institute could 
make you a star!  Each class will become the next 
phase of our CASP online training videos. The 
next CASP Convention will be in Costa Mesa; it 
will offer all the fun and excitement available for 
families, school psychs and others. The CASP Board 
of Directors’ annual retreat will be at the Hilton in 
Costa Mesa and give Board members a chance to 
sample the ambience of the 2011 convention.  

Student members are the future leadership of 
CASP – they bring much optimism, faith and belief 
in themselves, in our profession’s founders, and 
in the innate potential of our special education 
students. Look for student members to have 
a larger role on the Board of Directors.  We will 
always need trained professionals to support 
special education students and CASP intends to 
be here! Be sure to watch the CASP website, your 
email, our FACEBOOK page, and targeted mailings 
to stay in the school psych loop!

As you consider your dues renewal, please note 
that CASP is an independent private sector entity 
and manages its budget independent of any other 
state or national organization. Your dues and 
attendance at CASP events are the only financial 

Treasurer’s Report
By Barbara Lewis Mill

Ψ

Ψ

President
continued from page 7

fornia so it is seen as essential to schools and 
not something that can easily be cut without 
harming the education of the state’s children.

Leadership in the schools takes many forms but 
one of the most important aspects of it that di-
rectly affects the wellbeing of children is to pro-
vide leadership in improving regular classroom 
instruction and behavior by partnering with the 
classroom teachers to improve instruction. To do 
this it is critical that school psychology be seen 
by teachers as essential to what they do in their 
classrooms.  By being essential I mean that we 
must work with teachers to help solve problems 
they see as critical to their teaching. This often 
means helping with the child who is experienc-
ing behavior problems, the one who is being 
bullied, the one who is withdrawn, the child 
who is not keeping up academically. Working 
with teachers in this context is true leadership in 
that you are demonstrating every day the value 
of having a school psychologist on the staff.  Be-

cause you respond to the real needs of children 
and teachers, and there is often no one else for 
teachers  to go to with their concerns, you are 
taking the lead in making school psychology rel-
evant and more valuable. During times of bud-
get cuts the teacher organizations have a lot of 
influence, those staff that they see as essential 
to their work are more likely to survive the pro-
cess of cuts.

The next area of focus for practitioner leader-
ship is at the district level. This is where you can 
be seen as essential to the functioning of the 
district, especially as it relates to problem-solv-
ing issues of general and special education. This 
is where you come into contact with the ad-
ministrators who directly communicate with the 
board of education. Make your problem-solving 
impact known to the administrators and they, in 
turn, will make clear to the board how financial 
cuts would adversely impact your contributions 
to the organization. One of the best ways to do 
this is to take the lead in creating a Professional 
Learning Community (PLC) of school psycholo-
gists. This group can then  tackle district con-
cerns from the perspective of school psycholo-
gists  who are in the schools every day, and can 

support available to 
the CASP organization. 
Registration for our 
annual convention 
represents at least 40-
50% of the annual CASP 
budget. These funds, 
along with memberships, 
allow CASP to continue 
to provide quality services 
to our members. CASP 
member services offer 

deep discounts to the annual state convention 
and Winter and Summer training programs, 
publications, and lobbying with state legislators 
to fight legislation and regulations that oppose 
school psychologists and the pupil services they 
provide.

Renew your membership today! Another 
challenging membership year is ahead and we 
need YOUR help! The CASP Board is tightening 
our budget again, as we continue our efforts to 
offer the outstanding member services you have 
come to expect. Learn more about your profession 
and sharpen your skills, while enhancing and 
broadening your value at school sites. Without 
your support, CASP will be forced to make 
even more cutbacks, which will impact valuable 
member services. With state budget decisions 
being made everyday, it is even more important 
to stay up to speed on current changes in school 
psychology and California law. Please renew 
your CASP membership, and join us at the CASP 
Summer Institute at the member rate! For more 
information on CASP and our member services call 
us at 916/444-1595 or visit the new and always 
improving world of CASP at www.casponline.org.

create school- friendly district policies and solu-
tions that both meets their and the kids’ needs. 
Volunteering to take on problem solving of such 
issues as the exit criteria from special education, 
general education pre-referral intervention ef-
fectiveness and overrepresentation of minorities 
in special education can create a lot of goodwill 
toward school psychologists. 

The last suggestion that I have in relation to 
leadership opportunities relates to the local affil-
iate level of CASP. At the local level in California 
we need affiliates that can advocate for strong 
psychological services across the region and to 
provide support for psychologists in developing 
a community of psychologists that can share 
what is being done district by district on a scale 
that lends itself to local solutions. For instance 
RTI will look different in rural verses urban vers-
es suburban settings. The local affiliates provide 
leadership opportunities that help us get be-
yond just the challenges of our local district and 
utilize the expertise of psychologists in a broader 
way to meet these regional challenges.

I hope these ideas give you a place to start in be-
coming the leaders that we need at this critical 
juncture in our profession in California.

“  We invite our members to 

join us on FACEBOOK and look 

forward to utilizing the best 

“social” networks for member 

feedback, updating our web site 

with the most recent software 

and much more.  ”

http://www.casponline.org
http://http://www.facebook.com/pages/California-Association-of-School-Psychologists/251092242370
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Jenny L. Jones, who is the current Affiliate 
Representative on the CASP Board of Directors, 
was elected the 2010-2011 president-elect, 
according to Patrick Crain, current president-
elect and 2010-2011 CASP president.

Ms. Jones, a school psychologist with the Conejo 
Valley Unified School District, bested Eric Beam, 
currently the Region VIII representative on the 
CASP Board and a coordinator of psychological 
services for the Antelope Valley Union High 
School District. She will take office on July 1 
and serve a three-year term, becoming CASP 
president for the 2011-2012 year and past 
president for the next year.

Roger McCoy, a former CASP convention 
chair, was elected secretary-treasurer. A school 
psychologist with the Riverside County SELPA, 
Mr. McCoy will replace Barbara Lewis Mill, who 
opted to not run for re-election. 

Other newly elected officers are:

Region II (San Francisco Bay Area counties): 
Sarah Rodriguez, who is the current president 
of the Santa Clara County Association of School 

Psychologists. Ms. Rodriguez is a 
school psychologist with the San 
Jose Unified School District. She 
replaces Kit Galvin, who declined 
to run for a second, two-year 
term.

Region IV (Los Angeles 
Unified School District): 
Seble Gebremedhin, who is 
a former president of the Los 
Angeles Association of School 
Psychologists. She replaces 
Christine Toleson, who was at 
the end of her second, two-year 
term.

Region VI (Riverside and San 
Bernardino counties): Melissa 
Parker, president of the newly 
formed San Bernardino County 
Association of School Psychologists. Ms. Parker is 
a school psychologist with the Yucaipa-Calimesa 
Joint Unified School District. She replaces Jerry 
Turner who declined to run for a second term.

Region VIII (coastal counties from Santa Barbara 

south to include a small area of 
Los Angeles County): Barbara 
D’Incau, a founding member of 
the Ventura County Association of 
School Psychologists. She works 
as a self-employed consulting 
school psychologist/Licensed 
Educational Psychologist. She 
replaces Eric Beam, who will soon 
end his second, two year term.

Region X (inland from San Joaquin 
County north to the Oregon 

border): Lisa Laird, who ran for re-
election. She is also the president 
of the Sierra Gold Association of 
School Psychologists and a school 
psychologist for the El Dorado 
County Office of Education.

All new CASP Board members 
take office on July 1. Patrick Crain, 
currently serving as president-
elect will take office as president, 
while President John Brady will 
become past president. 

All odd-numbered region 
representatives and the president-elect  will 
be on next year’s ballot. Thank you for all 
who voted online in this year’s CASP Board of 
Directors election.

Jones Elected President-Elect,
New Elected Officers Named

Ψ

Melissa Parker - representative
2010-2011 Region VI

Sarah Rodriguez - 
representative
2010-2011 Region II

Roger McCoy - 
2010-2011 secretary-treasurer

Barbara D’Incau - representative
2010-2011 Region VIII

Lisa Laird - representative
2010-2011 Region X

Jenny Jones - 
2010-2011 president-elect

Seble Gebremedhin - 
representative
2010-2011 Region IV

moral intelligence, which we sometimes forget 
to share with those closest to us everyday. Dr. 
Peter Mundy of the MIND Institute opened our 
hearts and minds to the gifts and insights neuro-
psychology offers, those of us fortunate enough 
see the importance of the how it connects the 
dots!

If you missed the 2010 CASP Annual Conven-
tion in Santa Clara you can still take advantage 
of the “best in school psychology” at the up-
coming Summer Institute in Azusa. See a video 
about Summer Institute and other CASP events 
at www.casponline.org.

The 2011 CASP annual convention will be held 
April 13 – 16, 2011, in Costa Mesa near Ana-

Executive Director
continued from page 7

heim (and Disneyland, Knott’s Berry Farm, and 
more!). .Watch the CASP website and emails for 
dates. 

What’s next at CASP?  You will see more use 
of digital technology; webcasts, live presenta-
tions, more student leadership at the Board of 
Director’s level, improved shopping, more prod-
ucts and services, and ease of communication. 
The CASP web site is being rebuilt to bring CASP 
closer to you. 

Please plan to join CASP on FACEBOOK – we 
have a Fan Page now and a special space for you 
and your CASP associates.

The ACSA/CASP RTI Project is now a video se-
ries and ready for school districts to purchase for 
employee/staff viewing. Pearson Publishing/Psy-
chCorp is the lead sponsor of this special proj-
ect. Many of you attended one of our statewide 
seminars offered in several sites the last two 

years. This year we will bring the training direct-
ly to you via your district or home computers. 
Custom training is also available at your school 
site by calling 916 444-1595.  Watch your email 
and the CASP website for more details. www.
casponline.org.    

 In closing, we ask for your continued support 
in the form of participation at our CPD events 
and enrollment as a CASP member. The mem-
bership drive is happening now! Renew before 
June 30 and we’ll discount your annual fees 
to $130. Restrictions apply. Details on the web 
site.

FACEBOOK LINK:

ht tp : / /www.facebook .com/pages /Ca l i -
forn ia-Assoc iat ion-of-School-Psycholo-
gists/251092242370

Ψ

www.casponline.org

http://www.casponline.org
http://www.casponline.org
http://http://www.facebook.com/pages/California-Association-of-School-Psychologists/251092242370
http://http://www.facebook.com/pages/California-Association-of-School-Psychologists/251092242370
http://http://www.facebook.com/pages/California-Association-of-School-Psychologists/251092242370
http://www.casponline.org
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Convention 2010
continued from page 2

Student, retired and working school psycholo-
gists sharing pizza and stories at the Student/
Practitioner Pizza Party.

Members of the Central Valley Affiliate and 
Region III donning their matching Tshirts for the 
Affiliates’ Reception.

The past CASP presidents being on hand to help 
celebrate the accomplishments 
of the 10 Nadine Lambert 
Outstanding School Psychologist 
Award winners – and the 
ribbing former president Glenn 
Schumacher got for finally being 
“old enough” to receive the 
Sandra Goff Memorial Award 
for outstanding service to school 
psychology.

Former CASP President Rose 
DuMond leading both reluctant 
and enthusiastic participates in 
karaoke tunes during the silent 
auction and wine tasting Political 
Action Committee party.

Drs. Virginia Berninger and 
Alnita Dunn reminding attendees 
that many students in special 
education may not only learn 
differently, but are just different 
and that life for them and 
everyone else will be better if we 
all learn to accept that.

Make your own memories 
next year at the 

CASP Convention 2011 
to be held April 14-16, 2011 
at the Hilton Hotel in Costa 
Mesa. Watch your email for 
the Call for Presentations 

and other convention 2011 
announcements.

-

School psychologists and students gather at the 
popular pizza party to discuss the state of the 
profession.

Central Valley school psychologists, who work in 
CASP Region III, show off their Region III Tshirts at the 
Affiliate Reception.

Santa Clara County Association 
of School Psychologists Presi-
dent Sarah Rodriguez and Josie 
Woodson of MHS serenade the 
crowd at the party.

Summer Institute
continued from page 5

Jenny L. Jones, MA, LEP, 
ABSNP, works as a school 
psychologist in the Conejo 
Valley Unified School District 
and also teaches part-
time. She is the affiliate 
representative for CASP and 
is active in her local affiliate as 
well. She has been facilitating workshops for All 
Kinds of Minds for the past three years.

SATURDAY

Demystifying Response-to-intervention: A 
Practical Approach for School Psychologists

This workshop will show the practicing school 
psychologist how to establish RtI at his or her 
school or district, as well as how the role of the 
school psychologist may change. This workshop 
will provide school psychologists with a “how-
to” presentation so they can return to their 
schools and establish RtI at their school or 
district.

Sarah Taino-Munton, PhD, NCSP is a school 
psychologist at the Clark County School District 
in Las Vegas, Nevada. She has been a part of 
the district’s RTI Pilot Program which involves 
implementing RTI in schools and providing 
feedback and recommendations for district RTI 
procedures. Currently, Dr. Munton-Taino is part 

of an RTI Training Team that involves conducting 
district and school level training and consultation 
regarding RTI. Dr. Munton-Taino is a graduate of 
the University of California, Riverside. 

Tricia Crosby-Cooper, PhD, is a school 
psychologist in Santa Ana Unified School District 
and an assistant professor at Azusa Pacific 
University. She has trained special education 
and general education teachers, principals, and 
reading specialists in response-to-intervention 
(RtI). Additionally, Dr. Crosby-Cooper has 
conducted several in-service trainings on 
alternative assessments such as Curriculum Based 
Measurement (CBM) and Dynamic Indicators of 
Basic Early Literacy Skills (DIBELS). Moreover, 
Dr. Crosby-Cooper has recently co-developed a 
student support team (SST) handbook for use by 
Santa Ana Unified School District. Most recently, 
Dr. Crosby-Cooper co-wrote an article for CASP 
Today discussing strength-based assessments 
for school psychologists. She also has a 
manuscript submitted for publication discussing 
the adherence of the problem solving process in 
student support teams at the elementary school 
level. Dr. Crosby-Cooper is a graduate of the 
University California, Riverside.

All You Want to Know About Counseling 
Students: From Teaching Social Skills That 
Generalize to Using the Resiliency Model

This workshop is to present the latest research 
on what social skills interventions are effective 
and appear to generalize the best in different 
populations, specifically ADHD ASD. It will also 
inform school psychologists on what resiliency 

models are being used in counseling. Current 
information on how to help all elementary school 
students, middle and high school students transition 
to the next stop, understand and deal with school 
climates, as well as understand and give advice 
pertaining to students’ personal issues.

Chris Ellis, a prior social worker, has been 
a practicing school psychologist for over 16 
years with Los Angeles Unified School District. 
She writes a counseling column for the LAASP 
Word and helped write the district counseling 
manual. 

Christine Toleson has spent 
the past 22 years in Los 
Angeles Unified School District 
as an educator and school 
psychologist. This extensive 
urban experience has given 
her a strong understanding of 
urban education and cultural diversity.  

The Licensed Educational Psychologist 
Workshop

Special pricing: $120 for CASP members, $180 
for non-members

The difference between being a public school 
psychologist and a private LEP is that you get to 
choose the cases that come across your desk. You 
are bound to law and ethics, but not necessarily 
policies of particular districts. Plus, you can work 
for other districts as a consultant, increasing 
your earning potential. This workshop will 
assist you in developing a practice that is both 

continued on page 13

JENNY JONES

CHRISTINE 
TOLESON
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The legislature and Governor have been busy 
in 2010 on several fronts. Below is an update 
on several of those key areas on which the 
legislature and CASP have been focusing.

State Budget – May Revise Looming

The state’s budget continues to have a multi-
billion dollar hole and the legislature has not 
yet gotten serious about closing it. The hope 
among Democratic members is that there will 
be an increase in revenues when the Governor 
unveils his May Revision to the Budget in mid-
May. In the months of January, February and 
March, state revenue exceeded projections 
by several billion dollars. There was hope that 
with April being the state’s largest tax collection 
month that new revenue would help to close 
this budget gap. Unfortunately, that did not 
happen. In fact, California received $6 billion less 
in revenue in April than had been anticipated. In 
short, the overall budget projections developed 
in December seem to be accurate.  

The impact of this trend is that the budget 
shortfall of $20 billion over two years remains 
and that we now have several fewer months 
to solve the problem. The big question now 
is whether the Governor’s May Revise will 
recommend additional cuts beyond the $1.8 
billion to K-12 schools that had been suggested 
in January. Currently, the $1.8 billion reduction 
over the 2009-10 fiscal year is a cut of $250 per 
student. It is this projected cut that has resulted 
in the large number of reduction in force (RIF) 
layoffs in March. When the May Revise is made 
public CASP will let all members know the 
potential impacts.

State Board of Education – CASHEE 
and Students with Disabilities 

At the July 2010 State Board of Education 
(SBE) meeting, Human Resources Research 
Organization (HumRRO) will present an 
analysis of the feasibility of the proposed 
CAHSEE Performance Validation Process (PVP) 
and its comparability to the level of academic 
achievement in the content standards required 
for passage of the CAHSEE. 

Background on the Status of CASHEE

Beginning in the 2009¬–10 school year, 
California Education Code (EC) Section 60852.3 

provides an exemption from meeting the 
CAHSEE requirement as a condition of receiving 
a diploma for graduation for eligible students 
with disabilities who have an individualized 
education program (IEP) or a Section 504 plan. 

This exemption will last until the SBE makes a 
determination that alternative means to the 
CAHSEE for eligible students are not feasible OR 
that alternative means are implemented. 

At the July 2010 meeting, as the SBE determines 
whether it is feasible to implement alternative 
means to the CAHSEE, the following actions 
need to be considered:

• If the SBE acts to implement an alternative 
means to the CAHSEE, EC Section 60852.2 
(4)(b) states that beginning on January 1, 
2011, an eligible student may participate 
in the alternative means in the manner 
prescribed by the regulations adopted 
pursuant to 60852.1. The SBE may, by 
regulation, extend this date by up to two 
years if it determines that an extension is 
necessary for the appropriate implementation 
of the regulations. While implementing this 
process, students from the classes of 2011 
and 2012 could receive exemptions from 
meeting the CAHSEE requirement.

• If the SBE acts to determine that an alternative 
means to the CAHSEE is not feasible, the 
exemption from meeting the CAHSEE 
requirement will end immediately. In that 
event, students with disabilities would again 
be subject to the CAHSEE requirement.

Legislation   

There are several bills that CASP has been 
following. These bills include: 

AB 2160 (Bass) – This bill extends the 
authorization allowing the Commission on 
Teacher Credentialing (CTC) to issue teaching 
and services credentials for autism specialists. 
The bill also requires the CTC to establish 
standards and procedures for the issuance 
and renewal of  the credentials. Finally, the bill 
authorizes a school district to assign a teacher 
who holds level 1 education specialist credential 
to provide instruction to pupils with autism, 
subject to specified requirements. CASP has 
taken a support position on this bill.

AB 2211 (Fuentes) – This bill authorizes school 
districts that maintain high schools to establish 
work-based learning programs. The bill also 
authorizes partnership academies and regional 
occupational programs to deliver work-based 
learning opportunities for pupils that may 
include work experience education, community 
classrooms, cooperative career technical 
education programs and job shadowing 
experience. CASP has taken a support position 
on this bill.

SB 1282 (Steinberg) – This bill would create the 
California Behavioral Certification Organization 
(CBCO) and provides for the certification of 
applied behavior analysts and applied behavior 
analyst assistants by the CBCO. The bill specifies 
that the CBCO shall be a nonprofit corporation 
501 (c) (3). California law does not currently 
license, certify or specifically regulate applied 
behavioral analysis services. Behavior analysts in 
California currently receive certification through 
the Behavior Analyst Certification Board 
(CalABA) which is a professional certification 
group for behavior analyst. CASP does not have 
a formal position on the bill.  

SB 1300 (Correa) – This bill authorizes a 
school district to provide teen dating violence 
prevention education consisting of age-
appropriate instruction, as developed by the 
State Board of Education, as part of the sexual 
health and health education program it provides 
to pupils in grades 7 to 12, inclusive. CASP has 
taken a support position on this bill.

SB 1381 (Simitian) – This bill revises the age 
of admission to kindergarten and first grade by 
one month in each of three years so that in 2014 
and later years, a child will have to be 5 years 
old on or before September 1 in order to attend 
kindergarten. This  bill also states the intent 
of the Legislature that one half of the savings 
generated from the revised entry dates be used 
for purposes of expanding the state preschool 
program.  CASP is supportive of the policy of 
enrolling students at an older age. However, we 
are working on amendments that would ensure 
that the district would receive ADA funding 
for students with special needs that have been 
enrolled prior to the age of 5 when they turn 5. 
CASP does not have a formal position on this 
bill yet.

  

Legislative Report
By James Russell, CASP Legislative Committee Chair
And Jeff Frost, CASP Legislative Advocate

State Budget – May Revise Looming
State Board of Education – CASHEE and Students with Disabilities 

Legislation Update:  AB 2160  |  AB 2211  |  SB 1282  |  SB 1300  |  SB 1381

Ψ
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The NASP Report
By Margaret A. Sedor, NCSP, NASP Delegate, California

It is hard to believe 
that we are quickly 
approaching the end 
of the school year. As 
I reflect back on this 
year, I am inspired by 
the support and unity 
of our professional 
community as we face 
the many challenges 

with budgets, timelines and natural disasters. 
Here is another opportunity for us to come 
together in support as a state and national 
community for our colleagues in southern 
California. On April 5, southern California was 
impacted by one of the strongest earthquakes 
and a continuing series of tremors. We did feel 
the earthquake and some aftershocks in San 
Diego, yet we did not experience any major 
damages. Fortunately, many of us were on 
spring break and schools were not in session. 
However, Calexico, located in the Imperial Valley 
area about two hours east of San Diego County, 
was significantly impacted. As of April 15, the 
schools remained closed due to substantial 
structural damage. As you can imagine, the 
safety concerns and stress have been substantial. 
The CASP and NASP Crisis Teams have been 
updated and prepared to provide support at any 
moment. I would like to specially thank Susan 
Gorin, NASP executive director, Suzanne Fisher, 
CASP executive director, and Richard Lieberman 
and Stephen Brock, both NEAT team members, 
for their support. The SANDCASP Crisis 
Specialist, Clarisa Gomez has been successful in 
communicating with a school psychologist from 
Calexico. It’s great to know we are all able to 
come together in time of need!  

There are a few things that I would like to 
share with you regarding NASP resources. 
The latest NASP online offerings include three 
new downloadable podcasts: interviews with 
Interventions editors Hill Walker and Mark 
Shinn, Pediatric Disorders series editors Paul 
McCabe and Steven Shaw, and a discussion of 
can’t do/won’t do assessment. These podcasts 
and more are available at www.nasponline.org/
resources/podcasts/index.aspx

Whether you were at the NASP 2010 Annual 
Convention, you can still benefit from the 
convention experience with the CD-ROM, which 
includes the keynote addresses by Alexa Posny 
and Salome Thomas-EL, featured sessions, 
and selected workshops, more than 100 hours 
of programming with synchronized audio 
presentations and handouts. You can purchase 
the CD at www.nasponline.org/conventions/
2010audiopackages.aspx  Also of interest are 
Salome Thomas-EL’s books, ‘I Choose to Stay’ 
and ‘The Immortality of Influence,’ which are 
available at www.nasponline.org/publications/

index.aspx

I also want to encourage you to review the 
convention presentation materials from the 
session ‘Communication Matters: Promoting 
and Preserving Your Role in a Tough 
Professional Climate’ at www.nasponline.
org/communications/commplanning.aspx. This 
session offers valuable insights into how to 
strengthen your professional situation today 
and into the future.

Plan to attend the NASP 2010 Summer 
Conferences in Denver (July 12-14) and Nashville 
(July 26-28) to get advanced skills development 
on critical topics facing school psychologists, 
including: response to intervention, pediatric 
neuropsychology, motivation and resistant 
learners, student self-injury, autism spectrum 
disorders, ethics, and much more. This is a great 
opportunity for school psychologists to earn the 
necessary professional development credits for 
their NCSP requirements. Visit www.nasponline.
org/conventions/2010summerconf_reg.aspx 
today for more information and to register at 
the discounted member rates. Register before 
June 9 and save even more!

I hope you all are able to take a few minutes 
to take care of yourselves during these last few 
weeks of the school year and have a wonderful 
summer!  Feel free to contact me at anytime at 
margaretsedor@gmail.com

Affiliate Updates

Ψ

Ventura County Association of School 
Psychologists

VCASP has enjoyed workshops this year covering 
a wide range of topics including TBI, Positive 
Behavior Support and ED, just to name a few. 
Thank you to all of our members for their great 
participation this year. We will be ending the 
year with a workshop on Executive Functioning 
given by Peter Isquith, PhD. on Friday, May 21 
from 2:00pm–4:00pm at the SELPA office. No 
registration is required and the presentation is 
FREE to everyone. You can always find updated 
information on our affiliate website at www.
freewebs.com/vcasp.

South Bay Association of School 
Psychologists

The Second Annual Leadership and Professional 
Recognition Awards Ceremony will be held June 
1 from 8:30 a.m.-10:00 a.m. in the Redondo 
Beach Unified School District Board Room. RSVP 
to Dr. Mary Ann Clark at sw_frc@lacoe.edu by 
May 15. Coffee and snacks will be provided.

Santa Clara County Association of School 
Psychologists

SCCASP will hold its Award Recognition 
Luncheon on June 4, from 11:30 a.m. – 2:30 
p.m. at the Cypress Hotel. See the SCCASP web 
site at sccasponline.org for details.

San Diego County Association of School 
Psychologists

• Progress Monitoring Strategies for English 
Language Learners will be held May 14 from 
1-4 p.m. at the San Diego County Office of 
Education, Room 401. Presented by Gabriel 
Gutiérrez, a doctoral candidate in the School 
Psychology Program at the University of 
California, Riverside.

• Praxix: Tips, Preparation and Test Taking 
Strategies will be held May 22, from 9-11 a.m. 
at he San Deigo County Office of Education 
Annex C, Room 1. A CD Study Guide will be 
included with this workshop, presented by 
Nathan Price, SANDCASP president-elect and a 
school psychologist with the Chula Vista school 
district.

• SANDCASP’s End of the Year Celebration 
will be held June 3 at 4:00 p.m. at the Casa 
Guadalajara Restaurant in Old Town, San Diego. 
The winner of the SANDCASP Outstanding 
School Psychologist of the Year and the Ross 
Zatlin Mentorship Award will be announced.

For more information go to the SANDCASP web 
site at www.sandcasp.com.

Sonoma County Association of School 
Psychologists

The Everett Ridge End of Year Party will be held 
May 24 from 2:30 – 5 p.m. For details go to 
http://www.freewebs.com/scasp/.

CASPCALENDAR
• 2010 SUMMER INSTITUTE  

June 17-19, 2010   
Azusa Pacific University 

• CSP FOUNDATION TELECON MEETING 
June 4, 2010 | 4:00 pm 

• CASP BOARD OF DIRECTORS 
TELECON MEETING   
June 9, 2010 | 4:00 pm

• BOARD RETREAT 2010–2011  
August 20, 21, 22, 2010   
Orange County Hilton, Costa Mesa 

• LEGISLATIVE COMMITTEE MEETING  
Sacramento, Thursday, October 21, 2010 

• AFFILIATE CAPITOL VISITS  
Sacramento, Friday, October 22, 2010 

• FALL AFFILIATES MEETING  
Friday PM and Saturday October 22 & 
23, 2010 Sacramento,    
Embassy Suites and Drexel University

“  W am inspired by the 

support and unity of our 

professional community as 

we face the many challenges 

with budgets, timelines and 

natural disasters.  ”

http://www.nasponline.org/resources/podcasts/index.aspx
http://www.nasponline.org/resources/podcasts/index.aspx
http://www.nasponline.org/publications/index.aspx
http://www.nasponline.org/publications/index.aspx
http://www.nasponline.org/communications/commplanning.aspx
http://www.nasponline.org/communications/commplanning.aspx
http://www.freewebs.com/vcasp
http://www.freewebs.com/vcasp
http://www.sandcasp.com
http://http://www.freewebs.com/scasp/
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Note: The following is 
not legal advice and 
should only be used 
as a guideline.  Your 
district can guide you 
in what they consider 
best practice. The 
cases that are cited 
in this article were 

selected based on their having been used as 
benchmark cases to guide OAH decisions.

California Code of Regulations, Title 5, Section 
3030(i) lists several criteria to be considered in 
making the determination of whether a student 
qualifies for special education services under the 
category of Emotional Disturbance (ED). While 
the student must meet at least one out of the 
five criteria, the law states that no matter which 
of the criteria the student meets, he or she 
must exhibit that behavior over a long period of 
time, to a marked degree, and the result must 
adversely affect educational performance. These 
requirements may appear vague and open to 
interpretation. Below are questions that many 
school psychologists may ask regarding the ED 
criteria:

How long is “a long period of time?”

According to the California State Department 
of Education, a “long period of time” is “a 
minimum of six months following extensive 
and comprehensive efforts at behavioral 
intervention and change during a six month 

FAQs: 
Regarding Emotional Disturbance
By Derek Ihori, LEP, NCSP

period,” although a shorter period of time may 
be appropriate in certain circumstances (Tibetts, 
Pike, & Welch, 1986, p. 8).  

What is a “marked degree?”

Behaviors are considered to be to a “marked 
degree” when they are pervasive across settings 
(both home and school) and are demonstrated 
in an overt, acute, and observable manner 
(Tibetts, Pike, & Welch, 1986, p. 9). 

When does the behavior “adversely 
affect educational performance?”

In Hood v. Encinitas Union School District, the 
9th Circuit Court ruled that a child may have a 
qualifying disability, yet not be found eligible for 
special education because the student’s needs 
can be met with modification of the general 
education classroom. In the case of behavioral 
difficulties, such modification may include a 
behavior support plan.  

Recently Cited: OAH CASE NO. N 2008020162

Because California primarily gauges educational 
performance through academic measures, a 
pupil’s grades and achievement test scores are 
indicative of whether there is an adverse affect 
on educational performance (R.B. v. Napa Valley 
Unified Sch. Dist., 2007). 

In Doe v. Board of Education of Connecticut, a 
federal court ruled that a pupil did not qualify 
for services despite having been institutionalized 
for depression and violent behavior because his 

academic performance (based on grades and 
academic achievement tests) was satisfactory 
before, during, and after his hospitalization. 

Despite the above information regarding 
academic performance, it should be noted 
that courts have been inconsistent in their 
interpretation of “educational performance.” 
For example, in County of San Diego v. California 
Special Education Hearing Office, the 9th Circuit 
Court of Appeals ruled that educational benefit 
is “not limited to academic needs but includes 
social and emotional needs that affect academic 
progress, school behavior, and socialization.” 
Therefore, a thorough assessment should 
be conducted and the psycho-educational 
assessment report should address whether a 
need exists in any of these areas.

Please keep in mind that the above is only a 
limited sample of information and should not 
be considered legal advice. This article also does 
not go into specifics regarding the five individual 
criteria for ED, as the mandatory aspects are 
often the main source of confusion. 
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Derek Ihori is a school psychologist with the 
Los Alamitos Union School District. He can be 
contacted at dihori@usc.edu

Summer Institute
continued from page 10

exciting and fun while maintaining the highest 
level of professional standards and ethics. The 
first half of this workshop will concentrate on 
the overview of the exam and strategies for 
test taking. Test content and a task list, created 
directly from the Board of Behavioral Sciences 
task and knowledge list, will be discussed, as will 
basic testing measures, academic intervention, 
intelligence/alternative cognitive measurement, 
and behavioral assessment and intervention. 
The second half will focus entirely on setting up 
a practice. How to find space, how to contract, 
how to collect fees via insurance when possible, 
HIPPA information, rate scales, professional 
insurance, leasing and obtaining office space, 
and much more. Upon the leaving the workshop, 
participant will be prepared for their studies for 
the exam and have a very strong understanding 
of what is required to open up a private firm.

Sean Surfas, PhD, LEP, is the 
principal owner of T.O.T.A.L.: 
Treatment for the Autistic 
Learner, a private consultation 
group that provides services 
for individuals with autism 
and developmental disabilities 
providing in home behavior support and 
community integration experiences. Dr. Surfas 
works with schools and agencies across the 
state, assisting individuals with developmental 
delays and autism. He works with local school 
districts for both direct service and to assist in 
developing educational programs to fit the 
child’s needs. He is also involved in home/
school-environmental/curriculum design; 
classroom programming for regular education, 
independent study, and special education 
students in both homogeneous and inclusive 
settings; staff mediation and individual behavioral 
self-management consultation; parenting skills; 
crisis intervention strategies; development and 
implementation of ecobehavioral modification 
procedures; classroom programming for the 

student with academic and behavioral learning 
differences (disabilities) and staff development 
in-services; expert witness for meditation and 
fair hearing procedures for students with 
learning and behavioral challenges.   

CASP Summer Institute 2010
June 17-19
Azusa Pacific University, Azusa, CA
REGISTER ONLINE:
www.caspsurveys.org/NEW/forms/0013.html

PDF REGISTRATION FORM:
www.caspsurveys.org/NEW/pdfs/summerapp_small.pdf
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One of the best 
things to come out 
of my first year as a 
part-time faculty at 
Loyola Marymount 
University has been 
how I’ve re-examined 
our profession (as a 
whole) and my own 
practice (specifically). 

The added responsibility of thinking, “How might 
this help my students?” or “I need to remember 
to share this on Tuesday,” has actually been quite 
empowering. I get to think not only about how 
what I’m doing in the moment is contributing to 
the benefit of others (student, family, teachers, 
school, etc.) but also how it might impact the 
next generation of school psychologists and in 
turn, improve upon what we’re doing now. It’s 
helped me look at the things we do in a new 
light and reflect on them.  

One such moment happened just this week. I 
was involved in a very complex evaluation of 
a 5th grade student that contained issues of 
eligibility (SLD, ED, SLI, even some concerns 
about MR) and placement (home school vs. 
non-home school, two-story vs. one-story 
school due to suicide attempt, primary vs. 
intermediate for next year, etc.). It all culminated 

in a three hour IEP that included a translator, 
LRE district specialist, and outside therapist 
(among others). I mention all this because 
oftentimes we, as school psychologists, lie on 
the fault line where convergent data intersects. 
The school psychologist is the fulcrum that 
balances information and has to make sense of 
it all. Reflecting on the entire process afterward, 
it occurred to me that a 
HUGE part of our job is 
to explain the myriad of 
variables that intertwine 
and affect the students we 
work with to all relevant 
stakeholders in his/her life.  
We, in turn, become…the 
explainers.

Because we work directly 
with all members of the 
multi-disciplinary team and compile all relevant 
data for our psycho-educational reports, we’re 
uniquely positioned to make sense of all the 
information presented to us as best we can 
(sometimes sharing the limitations of what can 
be done, sometimes making expectations more 
realistic, or sometimes bringing perspective to a 
situation). That’s what got me thinking that by 
doing those things, we’re constantly explaining.  
Whether it be results, discrepancies, possibilities, 

New School Psychologists Corner:
It’s a bird, it’s a plane…no, it’s ‘The Explainer’
By Carlos Guerrero, CASP New School Psychologist Specialist

or unseen forces in action, we’re helping to make 
sense of very complex, and often emotionally 
loaded, human problems. To do so, we’re called 
upon to use all of our skills to synthesize and 
integrate a wide variety of data and discuss it 
in a meaningful way for those involved. It can 
be a tricky course to navigate, but when we do 
it well, the payoff can be huge! It can create a 
certain sense of fulfillment that everyone looks 
for in their profession. To make a difference, big 
or small, in the lives of those we serve.  I think 
that that’s what has made an impact on me, and 
will someday influence you.  

So remember, when a parent looks to you first in 
meeting to help her understand the pros and cons 

of a decision or when the 
team asks for your opinion 
or thoughts on a matter 
first, it’s a sign of respect 
and acknowledgement of 
the leadership possibilities 
that we possess. As you 
move forward in the 
profession, I implore you 
to take advantage of 
those possibilities and use 

them for good; for positive change in how we, 
as educators, approach school problems. One 
of the most important tools we possess in our 
toolboxes is the ability to explain, because we 
are… the explainers. 

Please send comments, questions, and scenarios 
to Carlos at carlos.guerrero@lausd.net. Ψ

CASP Nominee Wins 
NASP Special Friend of Children Award
State Sen. Fran Pavley, D-Santa Monica, was 
a recipient of the 2010 NASP Special Friend 
of Children Award, a NASP award decided by 
the Government and Professional Relations 
Committee. 

CASP nominated Sen. Pavley for this 
distinguished recognition.

Last July, Sen. Pavley authored SB797 which 
would enact the Toxin-Free Toddlers and Babies 
Act, which would prohibit the manufacture, sale, 
or distribution in commerce of any bottle, cup, 
or liquid, food, or beverage in a can or jar that 
contains bisphenol A at a level above 0.1 parts 
per billion (ppb), under specified conditions. The 
bill would also require manufacturers to use the 
least toxic alternative when replacing bisphenol 
A in containers in accordance with this bill. 

In 2004, then-Assemblymember Pavley, a 
mother of an adult autistic son, introduced 
AB2943 bill to restrict the mercury content in 
vaccines for pregnant women and babies in 
California. The bill was later signed into law 

by Governor Arnold Schwarzenegger. The law 
handed a victory to families across the country 
who believe that mercury has been responsible 
for the surge in autism and other neurological 
disorders in children. The bill prevents expectant 
mothers and children younger than 3 from 
getting immunizations with more than trace 
levels of Thimerosal – a preservative used in 
some vaccines that is about half ethyl mercury, 
a compound known to damage the nervous 
system. The restriction took effect California in 
July 2006.

Sen. Pavley and her husband have served as 
public middle school teachers for nearly 30 
years. She has been dedicated to improving 
California’s schools, colleges and universities 
which continue to be one of her highest 
priorities. Sen. Pavley, the first Mayor of Agoura 
Hills, served as a Mayor and Councilmember for 
four terms, focusing on protecting the quality of 
life for her community. 

A native of Los Angeles, Fran Pavley grew up 

State Sen. Fran Pavley, center, receives the NASP 
Special Friend of Children Award from Jim Russell, 
CASP Legislative Committee chair, and Jeff Frost, 
CASP legislative advocate.

in Sherman Oaks. She lives in Agoura Hills with 
her husband, Andy, where they raised their two 
children and four guide dogs.  Ψ

“  It can create a certain 

sense of fulfillment that 

everyone looks for in their 

profession. To make a 

difference, big or small, in the 

lives of those we serve. ”
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Educators and Self-Injury:
A Web Site Resource for Educators
By Laura A. Dorko, M.A., School Psychologist, Doctoral Candidate

First, a personal note: Self-injury first entered 
my life when one of my adopted children began 
using it as a coping mechanism in 2003. I knew 
that she had experienced trauma and abuse in 
her family of origin and that there was a family 
history of mental illness. I also knew when I 
chose to bring her into my life when she was 
11 years old I would try to provide the best love 
and care possible. I also knew that I might not 
be able to ameliorate every area of need to the 
degree of which I would hope.  So that year we 
began a journey of healing and discovery that 
began with therapists, went on to nine months 
of residential treatment, took a detour through 
illicit drug use, and is still continuing seven years 
later. 

When I discovered that my daughter was 
practicing this behavior, I immediately looked 
up research articles and books and tried to find 
local experts. I ended up driving my daughter up 
to Los Angeles from San Diego every week for 
many months. I read a book, and it was helpful, 
but still left me feeling helpless in the face of 
such an insidious behavior. Seven years later, I 
found much more research as I completed my 
literature review for my dissertation, but we still 
don’t know how to successfully remediate this 
dangerous coping behavior. 

My daughter does not self-injure as often as she 
once did. She understands how it works and 
why she does it. She understands a lot about her 
history and her struggle with both abuse issues 
and mental illness. Sometimes, none of the 
understanding, none of the new replacement 
coping mechanisms, and none of the tools 
learned through years of cognitive behavioral 
therapy provide enough to keep her from 
choosing the relief provided by practicing self-
injury. Am I always patient and understanding, 
as I recommend in my dissertation? No, as a 
mom I will tell you that the first thing that comes 
to my mind when I find out she has self-injured 
again is often an expletive! Please be patient 
with parents who are dealing with this behavior. 
It is discouraging to do so much to try to help, 
to provide so much nurture, so much availability, 
and find that it’s still not enough.  

This personal encounter with self-injury fueled 
my desire to provide a resource for educators 
to provide an appropriate response when 
encountering this behavior in the school 
setting. Please visit the web site for information 
about how to best respond to self-injury in 
the schools, I hope that you will find it to be 
a valuable resource. The web site also contains 
my complete literature review and a full list of 
references. What follows is a quick look at my 
findings in the literature review and a summary 

of the eBook version of my web site, www.
educatorsandselfinjury.com.

Self-injury Defined

Self-injury has been defined by many researchers 
throughout the past 20 years and most agree 
on the following: Self-Injury is a deliberately 
destructive act resulting in tissue damage that is 
not intended as an act of suicide, is not widely 
socially acceptable, and is not due to mental 
retardation, autism, or other developmental 
disorders. (Favazza, 1998; Klonsky & 
Muehlenkamp, 2007; and Ross, Heath, & Toste, 
2009). With many students throughout public 
and private school systems engaging in these self-
destructive acts, it is imperative that educators 
become knowledgeable and confident in their 
ability to deal with this behavior. 

While self-injury has been a human phenomenon 
practiced for thousands of years, it only became 
a focus of research in the mid-to-late 1990s 
(Favazza, 1998). Research indicates that the 
practice of self-injury is as high as 14-15% of 
middle school and high school students (Laye-
Gindhu & Schonert-Reichl, 2005; Muehlenkamp 
& Gutierrez, 2004; Ross & Heath, 2002). These 
facts make self-injury an increasing concern in 
schools and educators are in a unique position 
to provide support and referrals for these 
students. However, studies have indicated that 
counselors, teachers, and other educators do 
not have the knowledge and confidence that 
they need to respond to students who present 
with this behavior (Best, 2005; Bloom, 2009). 

Of special concern is the difficulty that even 
psychological professionals have in understanding 
the origins of this behavior. Often misunderstood 
as a suicide attempt, or an attention-getting 
behavior, it is seldom seen or understood as the 
coping mechanism that it actually is for most 
students who self-injure. Rather than wanting to 
die, self-injurers are often looking for a way to 
cope with their lives. The shock and repulsion that 
can so understandably be displayed by parents 
and other concerned adults may sometimes 
become a hindrance to the understanding they 
need. It may also hinder the process of linking 
the self-injurer to a therapist or counselor who 
may be able to assist them in finding other, less 
destructive, ways of coping. 

The literature review demonstrated that there is 
a deficit between what educators know about 
self-injury and what they feel they need to 
know (Best, 2005; Bloom, 2009). The goal of 
my dissertation project was to create a website 
that is readily accessible to educators that 
presents this information in a short format and 
in layman’s terms so that educators of all kinds 

will be able to recognize and respond to self-
injuring students appropriately. 

The eBook

Introduction

Self-injury is a phenomenon that impacts up to 
15% of today’s students, often beginning around 
the ages of 13 to 15, but sometimes starting as 
early as elementary school.* With numbers like 
these, it is likely that most educators will encounter 
a minimum of one case during their careers. 

Definition

Self-injury is defined in various ways, but the 
definition utilized by this website is as follows:

Self-injury consists of self-inflicted deliberately 
destructive acts resulting in tissue damage 
that are not intended as an act of suicide, are 
not widely socially acceptable, and are not 
due to mental retardation, autism, or other 
developmental disorders.

This definition is important. For one thing, 
it helps distinguish self-injury from suicide 
attempts. The two behaviors are very different 
and have very different motivations. In short, 
suicide is an attempt to die, and self-injury is 
coping mechanism for survival. This definition 
also helps to differentiate between pathological 
self-injury and social self-injury such as tattoos 
and body piercing. It may sometimes be difficult 
to tell whether the behavior is socially motivated, 
but the student may be able to provide this 
information. Finally, the self-injury referred to 
on this website is not that which is often found 
in cases of mental retardation, autism, or other 
developmental disorders. It is self-injury that is 
done by someone who is fully aware of what 
they are doing.

Causes

It is impossible to pinpoint the exact cause of 
self-injury. It can manifest itself in the lives of 
students who otherwise seem well adjusted and 
to be living in secure environments. However, 
research indicates that there are three recurring 
themes reported by self-injurers who participated 
in the studies. 

Life events often reported by self-injurers 
include:

Sexual and Physical Abuse

The connection is tenuous, with researchers 
finding conflicting results. It is possible that when 
this factor is combined with other factors, such 
as an invalidating environment, self-injury could 
occur. One individual stated, “I definitely think 
that if I hadn’t been abused it’s very unlikely that 
I would be a self-harmer.” (Alexander & Clare, 
2004).

Invalidating Environments

Self-injury is often connected to invalidating 
environments where children’s thoughts and 

continued on page 16
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Self-Injury:
continued from page 15

behavior are met by erratic, insensitive, or 
inappropriate responses from their parents. 
(Linehan, 1993) This finding was corroborated 
by a later study which suggested that perceived 
parental criticism and a sense of alienation were 
significantly related to the presence of self-injury.

Contagion is also a concern in dealing with 
self-injury. Studies indicate that many self-
injurers also have a friend who self-injures. The 
Internet creates another source of information 
and “camaraderie” for self-injurers that may 
encourage beginning or continuing the behavior 
through social networking. In the past, group 
therapy was utilized in self-injury interventions. 
It has been discovered that the contagion factor 
often negates any possible positive effects of 
group therapy.

Sexuality/Sexual Identity

A study including 16 interviewees who identified 
as lesbian or bisexual found themes of common 
experience emerging from the analysis of the 
interviews, including: 1) bad experiences, 2) 
invisibility and invalidation, and 3) feeling 
different. One research participant commented, 
“I grew up taking it for granted that there was 
something wrong with me.” (Alexander and 
Clare, 2004)

Recognizing Self-Injury

Students may self-injure in a variety of ways, 
some of which may be very difficult for parents, 
friends, and educators to detect. Don’t blame 
yourself if you don’t notice the impossible, but 
don’t ignore anything you have a question about 
either. If a student has strangely even cuts on his 
or her arms, don’t allow, “My cat scratched me” 
to go unquestioned. You may be the first adult 
to push for an accurate answer and become a 
link to support. Rather than present a detailed 
list of every known type of self-injury being 
practiced at this time, here are some types of 
self-injury you may encounter and some general 
guidelines to follow.

Common forms of self-injury:

• Cutting in lines on the arms or legs (with 
razor blades or knives)

• Repeatedly picking at scabs or other injuries
• Erasing burns unto any part of the body
• Using matches or cigarettes to burn the body
• Hair-pulling
• Head banging
• Punching walls or other hard surfaces 

repeatedly- may also take the form of hitting 
oneself (look for bruised and/or bloody 
knuckles)

General guidelines:

• Trust your instincts: If something seems 
unusual or out of place, don’t hesitate to ask 
questions

• Allow the student to define whether the 
injury was social or stemmed from anxiety or 
stress or other intrinsic causes

Common Reactions

Even trained doctors, nurses, psychologists, 
and psychiatrists can have an unsympathetic 
reaction to self-injury. It is not surprising that 
even professionals can be repulsed by this 
seemingly unnatural act. Though destructive in 
nature, self-injury must be viewed as the copying 
mechanism it actually is before a sympathetic 
understanding can be reached.

As a school psychologist, you may want to begin 
by giving yourself a break. Take a minute to let 
yourself feel upset and even disgusted. Once you 
have had a chance to feel your original reaction, 
remind yourself of the complicated nature of 
self-injury. The student has often suffered from 
various difficulties in his or her life. Self-injury 
has become an effective coping mechanism and 
you need to approach sympathetically and with 
a listening ear. Do not judge the behavior or 
state that he or she should stop.

Educator Response

Educators of all types are in a unique position 
to help kids. Many students may not have all 
of their basic needs recognized and met within 
their home environments. Do not assume that 
parents or caregivers are noticing and taking 
care of your students’ needs.

Don’t ignore it- trust your gut

There are two major principles to keep in mind 
when encountering a student whom you know 
or suspect is self-injuring. First, you should not 
ignore anything suspicious. If your gut instinct 
tells you that something is going wrong with a 
particular student, follow up on it. It is easy to 
tell yourself that it is not what it appears to be, 
to accept flimsy explanations, and to hope that 
someone else is helping the student. The fact is 
that you may be the only one who has noticed 
and you may be the first one to provide valuable 
links to support and intervention.

Extend an attitude of calm 
understanding

Secondly, do your very best to present an 
understanding and sympathetic attitude. It 
may seem incomprehensible to you that this 
behavior is useful to the student, but it does 
serve a purpose for those who practice it. While 
unhealthy, it is very different from suicide. Suicide 
is a choice to end one’s life, whereas self-injury is 
a coping mechanism to continue living.

Any educator who encounters self-injury should 
keep the two above principles in mind. Other 
important principles include:

In ongoing cases, be willing to be a link 
between the student, onsite mental 
health staff, and offsite mental health 
professionals

Educators may need to become flexible in terms 

of allowing a self-injuring student to access 
the school counselor or school psychologist by 
means of a simple signal or short statement of 
request. Many students will feel uncomfortable 
if they are required to give a lengthy explanation 
for why they need to leave a classroom or other 
school activity. Onsite and offsite mental health 
professionals may be able to work together to 
make plans for the student to follow at school 
when he or she is feeling distressed or feeling 
like self-injuring. These plans will necessarily 
require your compassionate cooperation.

Self-Injury is not something that can 
be treated solely within the school 
environment.

Self-injury is a problem that requires professional 
attention. School staff may provide a sympathetic 
ear, may develop a plan for students when the 
urge to self-injure occurs within the school day, 
and may offer other services through the school 
psychologist or school counselor, but the school 
alone cannot provide adequate intervention or 
the long-term therapy required to remediate 
this complicated phenomenon.

Teachers and other educators should 
routinely refer self-injuring students to the 
school psychologist or school counselor for 
further assessment.

Teachers and other non-mental health 
educational staff can play a key role in the well 
being of students who self-injure by identifying 
and listening to these students as they are able. 
However, they should never try to handle the 
situation on their own. Students should be 
referred to either a school counselor or school 
psychologist to assess the situation and make 
referrals to outside resources.

Mental Health staff at school sites must 
develop a list of outside referrals.

It is outside the scope of this web site to list 
suggested professionals. Mental health staff at 
school sites should make it a priority to do the 
research necessary to have a list of information 
about counselors and therapists in the area 
who feel comfortable addressing self-injury in 
children and adolescents.

Schools should develop a specific protocol 
for dealing with cases of self-injury.

Important concepts for school counselors and 
school psychologists

Cases of self-injury should routinely be viewed 
similarly to cases of expressed suicidal ideation 
or intent in the following three ways: 1) In 
almost all cases you need to inform the parent, 
2) The student and his or her family should be 
referred to professional help, and 3) Follow up 
a few days after providing referral information 
find out if the student is getting help.

It is also important to remember that the student 
should be told the limits of confidentiality at 

continued on page 17



the outset of any counseling sessions. The 
student must understand the counselor or 
school psychologist’s responsibility to break 
confidentiality when there is a potential of 
“harm to self.”

While a student who self-injures should not be 
treated solely within the school environment, 
the following skill-sets would be appropriate 
for school counselors and school psychologists 
to address if they do work with self-injuring 
students:

• Coping skills
• Identifying and appropriately expressing 

emotions
• Self-acceptance

It is also important to remember that because 
of the contagion factor, self-injuring students 
should not be seen in homogeneous groups. 
They may be included in a group addressing 
a relevant skill such as those listed above, but 
should not be aggregated into a single group of 
self-injurers.

Richard Lieberman, a school psychologist in the 
Los Angeles Unified School District, provides the 
following information regarding contagion in a 
pamphlet developed for his district:

• Each student should be assessed and triaged 
individually. If the activity involves a group 
“rite of togetherness,” the peer group should 
be identified and each student interviewed 
separately.

•  When numerous students within a peer 
group are referred, assessment of every 
student will often identify an “alpha” student 
whose behaviors have set the others off. The 
“alpha” student should be assessed for more 
serious emotional disturbance. While most 
students participating in a group event will 
assess at low risk, identifying moderate and 
high risk students and targeting them for 
follow up is critical

•  Respond individually, but try to identify 
friends who engage in SI.

•  School mental health professionals should 
refrain from running specific groups that 
focus on cutting rather focusing on themes 
of empowerment, exercise/tension relief and 
grief resolution.

• Health educators should reconsider the 
classroom presentation of certain books, 
popular movies, and music videos that 
glamorize such behaviors and instead seek 
appropriate messages in the work of popular 
artists.

•  Monitor the Internet chat and websites.
•  SI should not be discussed in detail in school 

newspapers or other student venues. This can 
serve as a “trigger” for individuals who SI.

•  Those who SI should be discouraged from 

Self-Injury:
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revealing their scars because of issues of 
contagion. This should be discussed and 
explained and enforced.

•  Educators must refrain from school wide 
communications in the form of general 
assemblies or intercom announcements that 
address self-injury.

•  In general, designated person should be clear 
with the student that although the fact of SI 
can be shared, the details of what is done 
and how, should not be shared as it can be 
detrimental to the well being of the student’s 
friends.

Suicide and Self Injury

It is important to note that while acts of self-
injury as defined in this web site are not suicide 
attempts, those who self-injure are far more 
likely to commit an act of suicide than the 
general population. Research indicates that 
between 55% and 85% of those who self-
injure will attempt suicide at least one time. 
Further, some self-injurers have died as a result 
of their self-inflicted wounds. As an educator, 
you must always err on the side of caution -
- never be afraid to ask questions and always 
refer students to the school counselor or school 
psychologist for follow up.

Protocol for Immediate Response to Self-
Injury or Suspected Self-Injury

Teachers (and all other non-mental health 
staff)

When interacting with a student whom you 
know or suspect is self-injuring, always maintain 
a sympathetic attitude.

•  Ask simple questions in order to help 
determine whether the student has 
purposefully hurt himself or herself. Even if 
you are unsure whether the injury was self-
injury or a possible suicide attempt, always 
refer the student to the school psychologist 
or counselor for further assessment.

•  If there is a fresh wound or injury, refer the 
student directly to the school nurse and also 
immediately notify the school psychologist or 
school counselor of the situation.

School Nurse

•  Give direct care to any wounds.
•  Ensure that the school counselor or school 

psychologist follows up with the student.

School Psychologist or School Counselor

•  Discuss the limits of confidentiality with the 
student.

•  Utilize your suicide assessment to rule out 
possible suicidal intent. Follow suicide 
protocol if you determine that suicidal 
ideation or intent is present.

•  Use an informal interview format to assess 
whether or not the student is intentionally 
self-injuring.

•  Make a plan with the student to discuss the 
matter with his or her parent(s).

Note: Use your professional judgment to 
determine whether this may be a rare case 
where this is not safe for the student. If you 
determine it to be unsafe for the student, you 
may need to call Child Protective Services or use 
other methods of intervention available to you 
in your area.

•  Contact the parent(s) and inform them of the 
situation. Ask them to come to the school 
as soon as possible to receive information 
regarding follow-up care and to sign a 
document stating that they have been 
informed that their student is self-injuring 
and should receive follow-up care.

•  Provide the parent with the referral 
information your mental health team has 
collected and have the parent sign a form 
indicating that they have been notified of 
their student’s self-injury and have received 
referral information.

•  Follow up within 5-7 days. You may check 
in with both the student and parent(s) to 
ensure that they are accessing assistance.

This protocol, a parent notification form, and 
a parent fact sheet about self-injury are all 
available as PDF downloads on the website 
EducatorsAndSelfInjury.com
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Region V: Rebecca Davidson

When fire broke out 
on Catalina Island 
last year, school 
psychologist and 
counselor Rebecca 
Davidson raced to 
a threatened school 
to rescue one thing: 
completed STAR tests. 
She wasn’t about to 
have those students be 
forced to take those 
tests again, despite warnings from firefighters to 
stay out of the area.

Located 26 miles by boat from Long Beach, 
Catalina has 3,500 full-time residents and two 
public school sites. Ms. Davidson was on the 
front lines, assisting students affected by the fire 
by finding shelter, clothes and other services. She 
was also an important consultant when, ove the 
past two years, two students and two faculty 
members died. In a place where there are few 
resources for students, Ms. Davidson co-founded 
CHOICES, a substance-abuse intervention and 
mental health program.  Among other things, this 
program provides social and recreational outlets 
that were not available in the small community.

She has also established a multi-cultural awareness 
club, a safe and civil schools initiative, and has 
trained staff for the Avalon Student Assistance 
Program, the island’s Student Support Team 
program, among many other programs.

“In light of her contribution to the general welfare, 
much less education of students, one might say 
that Rebecca herself has been an exceptional 
resource to the island,” wrote Tom Sopp, Region 
V representative in his nomination papers.

“Becky is the pillar of strength that we turn to 
in our tight-knit school and community,” wrote 
Leslie Warner, the Avalon School library media 
assistant. “She is the first to celebrate both small 
and great achievements and she is the first to 
console in times of loss and crisis.”

Region VI: Rob Pearson

Group therapy, 
progress monitoring 
for Response-to-
Intervention, emotional 
disturbance are just 
three of the areas in 
which Rob Pearson, a 
school psychologist for 
the Yucaipa-Calimesa 
Joint Unified School 
District, excels. His 
expertise and ability 
to share his knowledge with his colleagues 
impressed them enough to nominate him as the 

Psychologists Honored
continued from page 6

Outstanding School Psychologist for Region VI.

Mr. Pearson is a member of the school district’s 
RTI Team, assisting in not only implementing 
the model but in developing the team’s web site 
and district RTI handbook. The web site includes 
extensive tools he has developed for progress 
monitoring and data analysis. He also has trained 
district personnel on RTI , all while serving as a 
school psychologist for elementary, high school 
and non-public schools.

Mr. Pearson was also instrumental in the 
development of CASP’s newest affiliate, the 
San Bernardino Valley Association of School 
Psychologists. He currently serves as president-
elect and has developed the chapter’s web site. 

Region VII: Marcus Jackson

As the lead school 
psychologist in the 
Chula Vista Elementary 
School District, Marcus 
Jackson  has become 
an expert in serving 
students and families 
with disabilities across 
cultural, linguistic, and 
socio-economic lines.  
He works in a district 
located five miles from 
the US-Mexican border which presents a unique 
set of challenges ranging from border violence to 
second language issues.

Mr. Jackson has been a school psychologist at the 
Daly Academy in Bonita, CA since its start in 2004. 
At Daly Academy he provides and coordinates 
educational and mental health services to 
elementary school students who demonstrate 
significant impairment in social and emotional 
development – and does that with much success, 
according to his colleagues.

“He observes every student in the classroom and 
on the playground, and sees them in counseling 
sessions twice a week. It is not uncommon to 
see him throwing the football with a few of 
the students while helping these student work 
on social skills that they have had trouble with 
in the past,” wrote Larry Alvarado, principal at 
Daly Academy. “His work with the parents of 
our students is exceptional. He understands the 
importance that the relationship between the 
school and the parents has on the behaviors of the 
students at our school. He will often have parents 
call him one or two years after the students have 
graduated from our program seeking advice and 
support.”

Active in the San Diego County Association 
of School Psychologists, Mr. Jackson is also the 
recipient of the 2008-09 SANDCASP Ross Zatlin 
Mentorship Award. Winning both SANDCASP 
and OSP awards is unprecedented, according to 
former SANDCASP president Clarisa Gomez.

Region VIII – John Shallenberger

If patience is a virtue, then John Shallenberger is 

extremely virtuous, according to his colleagues 
and supervisors. As the director of Student 
Services and a school psychologist for the Ojai 
Unified School District, Mr. Shallenberger strives 
to bring excellent services to all students. And he 
always does this with kindness and understanding, 
colleagues say.

“When one asks John to address a complex 
issue, one cannot help but be impressed and 
frankly comforted by his demeanor. He is never 
condescending, always listens carefully, does this 
homework, writes clearly and comprehensively, 
and is willing to take a difficult, unpopular stand 
this is best for the child and/or district,” wrote 
Henry Bangser, district superintendent. “I can 
guarantee any person involved with the selection 
for this award that if his or her child needed to be 
evaluated, your family could not be better served 
than if you were fortunate enough to have John 
in that role>’

“Mr. Shallenberger shares his wealth of knowledge 
with interns regarding the numerous state 
and federal regulations as well as the legalities 
involved in the practice of school psychology, 
counseling and MFT work, as well as his valuable 
life experiences with these students in order to 
prepare these grad students for employment in 
the public school setting,” wrote James Berube, 
director of community resources.

And he has won the respect of parents. “Over the 
years as my daughter Emily has progressed from 
elementary school, through junior high, and now 
into high school. I have witnessed John coaching 
her to become an advocate for herself. As she 
matured. he involved her in the decision-making 
process in regard to her yearly plans and goals. 
She now comes to the table, looking forward to 
attending and participating in these meetings 
rather than sitting shyly in the comer with her 
face hidden by her hoodie sweatshirt,” wrote 
parent Jodi Heath. 

“John works collaboratively with her regular 
classroom teachers, resource specialist, speech 
therapist, administrators and our family members. 
I am constantly in awe of his superior abilities of 
making everyone comfortable while keeping 
several personalities on track during these 
meetings,” she added.

Region IX – Vhenus Belisle

And easy rapport with 
parents and students 
is the vanguard of 
Vhenus Belisle’s 
formula for success as 
a school psychologist, 
according to her 
colleagues.

She dedicates an 
extensive amount of 
time in her service to 
students, which can be 
found in the  six counseling groups she is running 

continued on page 19
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simultaneously, in addition to her one-on-one 
counseling caseload. 

“In developing these counseling groups, Vhenus 
worked collaboratively with teachers and 
administrators in determining the strengths and 
needs of each student as well as scheduling 
meeting dates and times. Each counseling group 
has been carefully selected and lessons have been 
adapted accordingly to provide children with the 
appropriate skills necessary for academic and 
psychological success,” wrote Monica Cordova, 
of California State University, Long Beach.

Ms. Belisle is known for her positive nature at 
IEP meetings. “Vhenus takes a strengths-based 
approach in her writing and communication about 
students. She always starts off with the positive in 
her reports, which sets a comfortable and friendly 
tone at the IEP meetings and brings a smile to the 
parents’ faces,” wrote Jenna Downey, a Chapman 
University grad student who works with Ms. 
Belisle. “Vhenus also make herself available to 
any parents who want to stop by and talk, and 
provides parents with any outside referrals that 
may be helpful.”

This work and attitude has not only won the trust and 
respect of parents, but of administrators, as well.

“Vhenus’ greatest service to me as a school 

administrator has been the trust I have in her to 
successfully and expertly handle any situation 
that comes up with a student, teacher, or parent 
and her ability to reliably communicate with me 
important information regarding challenging 
situations,” wrote Bill MacDonald, assistant 
principal at J.H. McGaugh Elementary School in 
the Los Alamitos Unified School District. “This 
absolute trust in her professional ability is a 
credit to Vhenus’ consistently excellent work and 
professionalism. Our school would not be the 
same without her.”

Ms. Belisle has developed and presented 
workshops for CASP, with an emphasis on new 
school psychologists. She is also a past president 
of the Orange County Association of School 
Psychologists, and has begun to advance her 
career by entering the school psychology doctoral 
program at Chapman University.

Region X – Dana Adams

Dana Adams has 
shown that she is there 
for her students at 
Glenshire Elementary 
School in the 

Tahoe Truckee Unified 
School District. 
And this dedication 
has impressed her 
colleagues.

“She frequently visits 

students in the lunchroom and at recess, not 
only to observe and intervene, but also just to 
connect with those students whose hearts she 
has touched.  Dana uses some of her limited time 
at our school site to run social skills groups to 
enhance the behavior and pragmatic challenges 
that face so many of our students today,” 
wrote Krissy Commendatore, speech-language 
pathologist, and Rachael Sheedy, resource 
specialist at Glenshire. “She is the master of 
role-playing and willingly writes social scripts for 
teachers and students to use in the classroom and 
on the playground. She has been seen facilitating 
play and positive social skills on the playground at 
recess as well.”

Ms. Adams also relates well to parents. She 
reflects a “positive professionalism” whether in 
one-on-one situations or in large groups, such 
as team meetings, wrote George Rooks, a school 
psychologist with the Placer County SELPA. “This 
energy could be mistaken just for her personality, 
but I feel that it goes beyond this and is really a 
professional using amazing communication skills 
to benefit her clients in various settings.  Even 
under difficult circumstances I have known Dana to 
approach the situation from a positive perspective 
that respects the dignity of others involved.”

“She is one of the special School Psychologists 
who is truly a part of the school culture at each 
site she works at, not just a “special education” 
staff member,” wrote her colleagues at Glenshire 
School.

Psychologists Honored
continued from page 18

Ψ

OSP Award Winner Dana 
Adams and Region X Rep-
resentative Lisa Laird.
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