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Early registration is expected to open the first 
week of September. All CASP members are 
encouraged to bring administrators and other 
school mental health professionals with them to 
this convention. Many sessions highlight mental 
health in the schools, with information that is 
useful for all mental health team members. 

Room reservations can be made now at the 
Orange County Hilton in Costa Mesa, 714-540-
7000. Be sure to say you are with the California 
Association of School Psychologists convention.

Among the presentations will be a slate of 
workshops, mini-skills workshops, papers, 
posters and panels. Plus, there will be the 
awards banquet, student/practitioner pizza 
party, Cultural and Linguistic Diversity Breakfast, 
exhibit hall, “For the Children” Political Action 
Reception, and much, much more.

All the paid workshops will offer BBS CEUs 
that can be used by licensed educational 
psychologists to renew their licenses. NCSP CPD 
will also be offered for Nationally Certified School 
Psychologists at each workshop.

School psychologists and their leadership in 
mental health and assessment in California’s 
schools will be the focus of CASP Convention 
2012, October 25 and 26 in Costa Mesa.

This is the first CASP Convention to be held in 
the fall. CASP plans to continue to hold statewide 
fall conventions and spring training events 
every year to assist members, non-member 
school psychologists and school professionals 
in continuing professional development. This 
fall convention will be held at the Orange County 
Hilton Hotel in Costa Mesa.

With keynote speaker Dr. Elaine Fletcher-Janzen 
and a host of mental health experts from around 
the country presenting workshops and through continued on page 2

CASP would like to thank the 
Fall Convention 2012 sponsors:

the Meeting of the Minds 
seminars (see related 
article this page), the 
2012 convention will 
be the place to go for 
refreshers in various 
topics and to learn a 
new skill or two that can 
be taken back to your 
schools.

“I am very excited about all the different 
opportunities this convention has to offer,” said 
CASP President Brandon Gamble. “There will be 
something for everyone who has an interest in 
the mental health and learning challenges our 
students face today.”

Early registration will open the 
first	week	of	September.	All	CASP	
members are encouraged to bring 

administrators and other school mental 
health professionals with them to this 

convention.  www.casponline.org

Become a corporate member! 
Contact Suzanne Fisher at 

sfisher@casponline.org

TWO COLOR VERSION - HORIZONTAL CTP
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http://www.facebook.com/profile.php?id=1399395227
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Meet the Minds 
at CASP’s October 
Convention 
What if a group experts in the worlds of 
neuropsychology, SLD, evaluations of English 
language learners and the implementation 
of RtI and PSW got together to discuss their 
latest evidence-based best practices? What if 
access to all these minds were included in the 
general registration of your state professional 
association’s annual convention?

CASP’s annual convention, to be held October 25 
and 26 in Costa Mesa, will feature the Meeting of 
the Minds, a symposium of sorts, featuring:

• Elaine Fletcher-Janzen, on 
neurodevelopmental models of 
assessment and service

• George McCloskey, on 
neuropsychologically oriented 
assessments

• Nancy Mather, on the pitfalls and 
promises of SLD identification

• Dawn Flanagan, on a multi-source, multi-
method approach to SLD identification in 
the era of RtI

• Milton Dehn, on identifying processing 
strengths and weaknesses through 
selective cross battery assessment

• Sam Ortiz, with evidence-based 
evaluation of English language learners 
beyond the verbal-nonverbal dichotomy

Along with sessions on the “how to:” Jim Hanson 
and Karen Apgar on translating science to service: 
practitioners putting RtI and PSW in Oregon 
school district procedures; and John Garruto 
and Andrew Shanock, with executive functions 
and learning disabilities, SLD guidelines and 
legislative updates from New York state. 

All these well-known experts will also have a 
session to speak directly to you. There will be 
several opportunities at the Fall Convention to 
speak to individual members of the “Minds” 

Starting with General Session on Thursday, 
October 25, attendees will get a flavor of the 
offerings available through Meeting of the 
Minds, which is sponsored by Pearson, Riverside 
Publishing and MHS. Besides Dr. Fletcher-Janzen, 
the minds appearing at the CASP Convention 
are Dr. Milton Dehn, Dr. Dawn Flanagan, Dr. 
Sam Ortiz, Dr. Nancy Mather, and Dr. George 
McCloskey. John Garruto and Andrew Shanock 
will speak on SLD guidelines used in New York 
and Jim Hanson and Karen Apgar will speak on 
RtI and PSW in Oregon. These sessions will be 
held throughout the two-day event.

The social events will be back at the convention. 
The Student/Practitioner Pizza Party, where 

Leadership in Assessment 
and Mental Health
continued from page 1

CASP would like to thank the following 

sponsors of Meeting of the Minds:

Elaine Fletcher-Janzen, 
Ed.D., NCSP, ABPdN, obtained her doctorate 
in School Psychology from the College of 
William and Mary in 1993, and has been a 
school psychologist in the public schools, 
neuropsychiatric inpatient, and university 
settings for the past 27 years. Dr. Fletcher-
Janzen received her Diplomate in Pediatric 
Neuropsychology in 2010. She is currently a 
Professor of School Psychology at the Chicago 
School of Professional Psychology, Chicago, 
Illinois.

Dr. Fletcher-Janzen has co-edited and 
authored sixteen books and reference 
works including the Encyclopedia of Special 
Education (Wiley) and the Diagnostic Desk 
Reference of Childhood Disorders (Wiley). She 

has recently published 
the Neuropsychology 
of Women (Springer), 
the third edition of the 
Handbook of Clinical 
Child Neuropsychology 
(Springer), and 
Neuropsychological 
Perspectives on the 
Diagnosis of Learning 
Disabilities in the Era 

of RtI with John Wiley & Sons.

Dr. Fletcher-Janzen’s research interests 
address cross-cultural aspects of cognitive 
abilities, the impact of socioeconomic status 
on intelligence scores and the identification 
of learning disabilities, neuropsychological 
aspects of chronic illness, and the systematic 
management of pediatric chronic illness in 
school and clinical settings.

Dr. Fletcher-Janzen is a member of the 
National Academy of Neuropsychology, the 
International Neuropsychological Society, the 
American Psychological Association, Division 
40, the National Association of School 
Psychologists, and the International School 
Psychology Association.   

to express your opinion about their ideals and 
issues. The Meeting of the Minds presentations 
will be held while the CASP Convention offerings 
are also being scheduled. Please see the CASP 
Registration Packet, expected to be online soon, 
for more information.

The Meeting of the Minds gathers to synthesize 
the research regarding response to intervention, 
school neuropsychology, cognitive sciences, and 
dyslexia into a national model school district 
policy for specific learning disabilities. The 
group is an idea based on the needs of school 
psychology practitioners that has developed into 
a multi-disciplinary community of professionals. 
Its purpose is to support evidence-based and 
effective school district guidelines for children 
with SLD. Its goal is to provide the results of their 
collaboration to the public. 

The Meeting of the Minds rejects the IQ/
achievement discrepancy model and promotes 
Response to Intervention (RtI) and “Pattern 
of Strengths and Weaknesses” (PSW) 
methodologies. Many practitioners do not 
understand PSW as well as they understand 
RTI; federal law allows school teams to use 
alternative, research-based procedures to 
identify specific learning disabilities, yet the law 
gives little guidance regarding PSW. 

The “Minds” session will be held throughout 
the Fall Convention and are included in the 
price of admission. CASP encourages school 
psychologists to bring their PPS colleagues, 
administrators, even parents and teachers to 
hear the latest from the Meeting of the Minds. 
A complete schedule will soon be available at 
www.casponline.org. BBS CEUs and NCSP CPD 
will be available.

Here is what the “Minds” plan to discuss at the 
CASP Convention and the tentative schedule, 
which is subject to change:

continued on page 12

students and professionals get together to talk 
about the future of school psychology, will be 
held Thursday at noon. That evening will be the 
“For the Children” silent auction, featuring the 
CASP affiliates. Friday kicks off with the Cultural 
and Linguistic Diversity Breakfast, with the award 
of the CLD scholarship and a special guest 
speaker. More awards will be made at the Awards 
Luncheon, to be held Friday at noon. The winner 
of the Sandra Goff Award will be announced, 
as will the Nadine Lambert Outstanding School 
Psychologists and the Paul Henkin Convention 
awards. 

A day for LEPs, featuring the three required 
courses LEPs must take to renew licenses in 
2012 and 2013, will be held on October 27 at the 
same hotel. Registration for that event will begin 
in early September.

The next spring training event will be held in 
April  in Sacramento. Plans and details are in the 
works and will be announced soon.  Ψ
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“  The recent grant 
from the CSP Foundation 

will assist with the 
activities of members 

of the recently founded 
organization, the 

Consortium to Advance 
School Psychology in 
Vietnam (CASP-V)., 

who will travel to the 
country the first two 

weeks of August.   ”

UnMASC the Many Faces of Anxiety

The Multidimensional Anxiety Scale for 
Children 2nd Edition™ (MASC 2™) assesses 
the presence of symptoms related to anxiety 
disorders in youth aged 8 to 19 years.

www.mhs.com/MASC2

The CEFI evaluates goal-directed behaviors controlled 
by executive function in youth aged 5 to 18 years.

Offers a fresh practical approach to 
teaching struggling students in the K-12 
grades.  Applying their expert knowledge 
of how children learn, the authors have 
incorporated a short questionnaire for 
school psychologists and 75 intervention 
handouts to assist teachers.

By Jack A. Naglieri, Ph.D., & 
Eric B. Pickering, Ph.D., 
with Spanish Handouts by 
Tulio Otero, Ph.D., & Mary 
Moreno, Ph.D.

*FREE Book Offer!
Pre-order any CEFI Kit and receive 
a FREE book, value of $40.  
Offer valid until December 31, 2012.

Attention Emotion Regulation    Flexibility
Inhibitory Control Initiation   Organization
Planning Self-Monitoring    Working Memory

Assesses overall Executive Function and provides scores on:

Parent, teacher, and self-report versions allow for the following report options:

Compare multi-rater perspectives

See how a youth compares with a norm group

Comparative
Monitor treatment effectiveness over time

www.mhs.com/CEFI
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These are good times as well as challenging 
times.  Each day I become prouder to be a school 
psychologist as well as represent your interests 
on behalf of CASP.  When I was a 10-year-old boy 
I often waited to go into the principal’s office due 
to misbehavior in the playground or classroom. In 
my daydreams, while sitting in the school office in 
Escondido, CA I could only hope to do something 
to help a child like me.  I wanted someone to 
come and explain things to the adults in my life 
so I could get back to class. When I learned about 
school psychology and finally was accepted to my 
master’s degree at San Diego State University I 
felt fulfilled and ready to do what I was called to 
do. I was a scared graduate student but ready to 
be that person for young people I only dreamed 
about.  The late Drs. Valerie Cook-Morales and 
Sharon Grant Henry made sure I was ready to 
become not only a competent but effective school 
psychologist. I soaked up everything they taught 
me because they inspired me to have a vision 
beyond my own needs to have an impact on the 
profession as well as the families we serve. The 
chance to serve as President for CASP was not 
even in my wildest daydreams in graduate school 
or as a school psychologist. Nonetheless, CASP 
gives me an opportunity to work with people 
I believe are the best equipped to help young 
people hold on to the same type of vision I had 
as a 10 year old. I waited in the principal’s office 
and no hero came to explain my situation. You 
must know, that you are my heroes because of 
what you have chosen to do for your profession.

Many children’s dreams appear to less likely to 
be fulfilled due to our current budget crises in 
the state and nation.  Our colleagues in places 

School Psychologists:  My heroes!
By Brandon Gamble, CASP President

like Los Angeles and 
other cities are losing 
their jobs due to these 
budget shortfalls. Yet, 
we know the need is ever 
growing for students 
due to ineffective means of discipline and 
behavioral supports. The rates of suspensions in 
San Francisco, Kern, and Los Angeles counties 
(2012) have caught the attention of the U.S. 
Department of Education’s Civil Rights division. 
We also have pandemic levels of disability and 
mental health challenges, yet because of our 
individualized approach to cases we are often 
ineffective in how to go about addressing these 
issues as evidenced by the rapid growth of the 
pandemic (Gutkin, 2012).  I have a great faith 
that school psychologists can do something 
about these issues.  

Fortunately, this past year CASP has provided 
training and support on counseling, mental 
health, and how to adjust our practice after the 
de-funding of AB 3632 and county mental health 
cuts (Beam, Brady, & Sopp, 2012).  Our legislative 
specialist “emeritus” Jim Russell has provided 
great guidance as to the legal challenges in 
this area and has passed on his knowledge and 
support to Doug Siembieda our new legislative 
chair.  Along with Doug, Michelle Bronson and 
Troy Leonard, our respective Assessment and 
Cultural Linguistic Diversity specialists, will be 
providing leadership toward a new position 
paper on Larry P and the over-representation 
of Black students in special education, as well 
as developing alternatives to expulsions. I 
have submitted a brief write up on some of my 

thoughts about the aforementioned issues in 
CASP Today, titled, Larry P has moved down 
the hall:  From EMR to ED.  I hope to continue 
a dialogue, but one that is framed less on test 
kits. As it is we have a great history of dealing 
with the tests, and more on actually reducing 
over-representation. Please also see the list of 
articles on Larry P that has been provided by our 
historian Glen Schumacher. CASP members have 
access to these articles through our publications 
archive.

Along with all our thoughts on how focus our 
services to best support all students despite 
the tight budget times, I still very excited about 
our upcoming Fall convention, which will be held 
October 25-26.  The theme of the convention is 
“School Psychologists: Leaders in Assessment 
& Mental Health.” We also have an outstanding 
group of psychologists who will lead us in our 
efforts to better understand the current field 
of psycho-educational assessment called, The 
Meeting of the Minds!  Noted speakers such as 
Sam Ortiz and Dawn Flanagan, will be available 
to all convention attendees as part of their 
registration fees. Please see more about our 
upcoming convention in this issue of CASP Today 
or check out website for the latest details.

 This past school year, many school psychologists 
have sought further training from CASP due to 
their CEU requirements for LEP’s (Licensed 
Educational Psychologists), Nationally Certified 
School Psychologists, Applied Behavioral 
Analysts, as well as for certificates in neuro-
psychology etc.  Our members and colleagues 
have taken advantage of our CASP special LEP 
trainings and at our local affiliates in Northern 
and Southern California as well as our conference 
offerings.  We want to help continue to provide 
the training you need.  Our last conference in 

Contemporary School Psychology 
Journal Now Online
The 2012 edition of The California School Psychologist is now 
online in the Members Only area of the CASP website. 
Contemporary School Psychology, formerly known as The California School 
Psychologist, is a refereed journal published annually by CASP.  Contemporary 
School Psychology is devoted to contemporary issues in school psychology with 
the goal of publishing high-quality articles that link theory to practice. The journal 
is an appropriate venue for articles that: (1) critically review research on topics of 
general interest to school psychologists in California and nationwide, (2) report 
research relevant to practicing school psychologists, (3) present promising 
practices or programs that address the needs of children and youth, and (4) 
critically reflect on the professional of school psychology and the challenges faced 
by the profession.  

It is also the intent of the journal to highlight the diversity of viewpoints in the 
profession and of the students, parents, and communities served by school 
psychologists in California and elsewhere.

The CSP Journal can be found at EBSCO, ProQuest, Gale, ERIC and in other library-
based search engines.

This issue has a special topic section on School Psychologists Meeting the Mental 
Health Needs of Children and Youth. It contains articles focusing on a wide range 

of issues related to mental health, including promoting positive discipline, social 
emotional learning, intrinsic motivation, collaborating with Latino families, and 
the identification of students with emotional disturbance. The section kicks off 
with a commentary by Howard Adelman and Linda Taylor from the Center for 
Mental Health in Schools. They argue that in addition to effective approaches to 
dealing with specific problems, mental health and psychosocial concerns need to 
be included in a comprehensive approach to school improvement. 

In this volume of CSP, we continue with the new features introduced in the first 
issue of Contemporary School Psychology: Tools for Practice and a long form 
Book Review. Dr. Heath’s examination of no-suicide contracts in the Tools for 
Practice section provides an excellent review of the strengths and 
weaknesses of this commonly use strategy. Courtney 
Matz’s comprehensive review of Adelman 
and Taylor’s book, Mental Health in 
Schools: Engaging Learners, Preventing 
Problems, and Improving Schools (2010) 
introduces readers to the authors’ seminal 
thinking about how to conceptualize student 
support services and integrate them into the 
fabric of school improvement.

To access the CSP Journal, visit www.casponline.
org and click on Members Only. If you cannot 
access that part of the website, please contact 
memberservices@casponline.org .

continued on page 14
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The annual “changing of the guard” took place 
August 3 and 4 as CASP President Brandon 
Gamble began his term. Dr. Gamble, an assistant 
professor in the College of Education at California 
State University, Long Beach, ceremoniously took 
over the gavel from Jenny Jones, who now serves 
as immediate past president.

Dr. Gamble’s research interest include 
disproportionality of minority students in special 
education placements, social capital networks of 
program leaders, access of all students to high 
quality instruction and student support services, 
and the empowerment of oppressed people in 
education and health care. He would like to hear 
your thoughts on these and many other matters 
and is always enthusiastic about discussing the 
issues of the day. Reach him at casp20122013@
gmail.com .

CASP continues to offer a broad array of 
specialists in matters that concern you most. 
Please seek them out on our About CASP page 
on the CASP website at www.casponline.org . Or, 
feel free to call the CASP office to see if there 
is an answer one of our specialists can answer 
regarding everything from employment problems 

to successfully 
becoming a Licensed 
Educational Psychologist.

The CASP Board of Directors is excited to host 
the Meeting of the Minds, a group of school 
mental health experts who travel the nation 
to report and gather research on response to 
intervention, school neuropsychology, cognitive 
sciences and dyslexia to shape a national model 
school districts would use as policy for specific 
learning disabilities.

That means the CASP Convention will feature 
such well-regarded researchers as Dan Miller, 
George McCloskey, Nancy Mather, Dawn 
Flanagan, Milton Dehn, Sam Ortiz, Jim Hanson, 
Karen Apgar, John Garruto and Andrew Shanock. 
All for the price of admission. So bring school 
teams to this very important event. There will be 
something for everyone.

Of course, that’s just some of the offerings at 
CASP’s first Fall Convention. Themed School 
Psychologists: Leaders in Assessment and 
Mental Health, the must-attend event will offer 

A Message from the Executive 
Director
By Suzanne Fisher

continued on page 16

a host of workshops, mini-skills workshops, 
papers, posters, panels – most of them focusing 
on mental health and assessment. While 
collecting knowledge you can bring back to your 
schools, be sure to visit the Exhibit Hall, attend 
the Awards Luncheon, the PAC reception and the 
Cultural and Linguistic Diversity Breakfast. And, 
of course, gather with your colleagues and future 
school psychologists – and enjoy some pizza – at 
the Practitioner/Student Pizza Party.

Mark your calendars for October 25 and 26, 
2012, at the Orange County Hilton in Costa 
Mesa. It’s just around the corner. 

While registering online for the Convention, 
you’ll notice new online forms. This is just part of 
CASP’s technological updates. New technologies 
can bring cost savings and that is the goal as 
CASP continues to expand its use of the internet. 
Look for new, updated features throughout this 
year. That is just a part of what promises to be an 
exciting and action-filled year. 

And	 while	 you’re	 marking	 your	 calendar	 for	
the Annual Convention, don’t forget the Spring 
Training to be held April 18 and 19, 2013, in 
Sacramento. Smaller than the Convention, this 
training will be more specific, offering what you 
need to be successful in today’s schools. Be sure 
to let us know what tools you need to add to your 
tool kit. This is the place to get that training.

I hope your summer was relaxing. Remember to 
take care of yourself as you take care of others.

“  CASP will continue to revise the 
registration process and such items 
as the exhibit hall are expected to 
return to the Fall Convention.  ”

As	Central	Valley	Affiliate
Richard Lieberman will be the presenter as the 
Central Valley Affiliate presents Suicide & Crisis 
Intervention, September 17, 8:30 a.m. to 3:30 
p.m. at the Tachi Palace Hotel and Casino in 
Lemoore. CEUs for LEPs and other BBS licensees 
available. For more information please visit the 
Kings County Office of Education’s OMS website 
at http://kings.k12oms.org or contact Marie 
Schales at mschales@kingscoe.org .
Lieberman is currently the project coordinator 
for the CalMHSA Region II K-12 Student Health 
Initiative through the Los Angeles County Office 
of Education. He is a well-known speaker on 
suicide and school crisis and a member of the 
CASP Board of Directors.

Los Angeles Association of School 
Psychologists
LAASP will present Cross-Battery Assessment: 
Alternate Assessment Utilizing CHC, with Dr. 
Pedro Olvera as the instructor. The workshop will 
be held October 6, from 8:30 a.m. - 12 p.m. at 
the UTLA Building 3303 Wilshire Blvd. Rm 812-
814, Los Angeles, 90010. To register visit the 
LAASP website at www.laasponline.org . CEUs for 
LEPs and other BBS licensees available.
Dr. Olvera is the current Director of the School 

Affiliate	Updates Psychology Program at Azusa Pacific University 
(APU).  Dr. Olvera is involved with the field of 
School Psychology at the local and state level. 
He currently serves as a board member for the 
California Association of School Psychologists 
(CASP) representing the Orange County (Region 
IX). As a Bilingual School Psychologist, Dr. 
Olvera developed a specialty in differentiating 
academic difficulties due to language acquisition 
versus learning disabilities. He teaches graduate 
level coursework in the area of Cross Battery 
Assessment. As a Bilingual Licensed Educational 
Psychologist (LEP), Dr. Olvera and his wife, a 
Bilingual Clinical Neuropsychologist, are currently 
in private practice in Orange County, CA at Neuro-
Educational Clinic. 

New	Affiliate	Leadership	Announced
With the new school year comes new affiliate 
leaders. Here is the contact information for 
CASP’s local affiliates:

Region I
Sonoma County Association of School 
Psychologists
President | Tyson Dickinson
tdickinson@scoe.org

Region II
Santa Clara County Association of School 
Psychologists
President | Stephanie Haluck 
stephmhaluck@gmail.com
    

Monterey County Association of School 
Psychologists
President | Lacy Ventress
lventress@soledad.k12.ca.us

Region III
Central Valley Affiliate
Amy Balmanno
Amy.balmanno@fresnounified.org

Region IV
Los Angeles Association of School 
Psychologists
President | Jeannine Topalian
jtopalian@sbcglobal.net 

Region V
Foothill Association of School 
Psychologists
President | Alexi Adams
adams.alexi@yahoo.com

South Bay Association of School 
Psychologists
President | Kelly Six    
kelsix@gmail.com

Greater Long Beach Association of 
School Psychologists
President | Dan Sullivan
dansullivan@lbschools.net

Ψ
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CASP 
ONLINE 
WORKSHOPS

Building Capacity for RtI2: Practical 
Strategies for Sustained Outcomes
Deeds Gill, Jennifer Gavolia, 
Catherine Christo, PhD, LEP, Carin Contreras

SLD Eligibility Decisions: Differences 
Among Models
Catherine Christo, PhD, LEP

Collecting	and	Using	RtI	Data	at	
Each Tier
Sarah Taino, PhD, NCSP, and 
Tricia Crosby-Cooper, PhD

Educators and Self-Injury: Focus on 
Intervention
Richard Lieberman NCSP, and 
Laura Dorko, Psy.D.

A MODEL Approach to Conducting 
Assessment of Bilingual 
(English & Spanish) Students: 
A Psychoeducational Assessment 
Approach Grounded in CHC Theory  
Pedro Olvera, Psy.D., LEP and 
Lino Gomez-Cerrillo, M.A.

Promoting School Psychologists’ 
Competence During Legally 
Challenging IEP’s 
Doug Siembieda

Issues in Autism: Facilitating Improved 
Social Communication for Students 
with Autism Spectrum Disorders
Jan Van Horne, M.A. and 
Chava Kreitenberg, Ed.S., BICM

Navigating the Job Hunt and Thriving 
as New School Psychologist
Kelly Graydon, PhD, Vhenus Belisle, Ed.S. and 
Pedro Olvera, Psy.D., LEP

www.casponline.org

1

2

3

4

5

8

7

6

15
14

13

12

11

10

9 Executive Function Challenges in Children: 
Assessment and Intervention 
Mary Joann Lang, PhD, A.B.P.N., B.C.B.A.-D, 
and David Morrison, Ed.D.

Investments That Pay Off: Selecting 
Interventions That Get Results!
Jenny L. Jones, M.A., LEP, ABSNP

Demystifying Response-to-Intervention: A 
Practical Approach for School Psychologists
Tricia Crosby-Cooper, PhD, NCSP and 
Sarah Taino-Munton, PhD

All You Want to Know About Counseling 
Students:	From	Teaching	Social	Skills	That	
Generalize	to	Using	the	Resiliency	Model
Chris Ellis and Christine Toleson

Stress, Trauma, and the Brain: 
How to Assess, Designate, and Serve
Regalena “Reggie” Melrose, PhD

Assessing Students with Visual Impairments
Betty Henry, PhD, NCSP

Tips for Successfully Developing 
Legally Compliant IEPs
Anne Sherlock, Senior Associate 
Fagan, Friedman & Fulfrost, LLP

Suicide Prevention in the Schools: 
Best Practices
Stephen Brock and Richard Lieberman

Need continuing 
professional 
development? 

Don’t have time to 
travel to get it?

Try the CASP online 
workshops! 
CASP now has 16 webinars online 
that can be accessed from the 
privacy of your home or office 
computer. CEUs for LCSW/MFT and 
CPD for NCSPs are available for 
most of the webinars. 

For a description go to 
www.casponline.org for 
more information on how 
you can watch and learn. CASP 
is currently offering the following 
webinars online:

16
Charges apply. 
Extra charges for 
CEUs or CPD.

http://www.casponline.org
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Sleep Problems Among Youth: What School 
Psychologists Need to Know
By Robin J. Sakakini, Psy.D., and Mark D. Terjesen, PhD 
St. John’s University

Greater than 50% of children in the general 
population have sleep problems at some point 
during their childhood (Bates, Viken, Alexander, 
Beyers, & Stockton, 2002; Donaldson & Owens, 
2006; Gregory, Rijsdijk, & Eley, 2006; Owens, 
2004). Despite research indicating the negative 
effects of sleep problems on behavior, cognition, 
affect, learning, and health, a majority of school 
psychologists are unaware of them (Sakakini, 
2010). Current knowledge and expertise about 
sleep problems among school psychologists 
is limited by a lack of teaching and training 
(Sakakini, 2008; Tamay, et al., 2006). Since 
little is known about pediatric sleep problems 
and how to diagnose them, it is estimated that 
only 1-to-2% of children with sleep problems are 
diagnosed and treated (National Sleep Disorder 
Research Plan, 2005). School psychologists, in 
particular, need to increase awareness of the 
symptoms of sleep problems, as well as the 
potential impact that these problems can have 
on a child’s academic, social, emotional and 
behavioral functioning in the school setting. Here 
are eight important facts school psychologists 
need to know about pediatric sleep problems.

1. Children’s daily functioning is significantly 
affected by sleep problems across many 
domains, including health, mood, behavior, 
cognition, learning, and social (Bates et al., 
2002; Beebe, 2006; Buckhalt, Wolfson, & El-
Sheikh, 2009; Donaldson & Owens, 2006; Liu 
et al., 2005). Cognitively, sleep problems can 
impair attention, memory, learning, visuospatial 
abilities, creativity, psychomotor performance, 
and higher-level functions, such as cognitive 
flexibility and the ability to reason and think 
abstractly (Buckhalt et al., 2009; Dewald, Meijer, 
Oort, Kerkhol, & Bogels, 2010; Kopasz et al., 
2010). Behaviorally, sleep problems can result in 
higher levels of externalizing behavior problems 
such as poor impulse control, tantrums, 
management difficulties, increased disruptive 
behavior, and aggression (Bates et al., 2002; 
Donaldson & Owens, 2006; Owens, 2004). Of 
perhaps most interest to school psychologists, 
educationally, sleep problems impact academic 
performance, learning, and social adjustment 
in school (Buckhalt et al., 2009; Dewald et al., 
2010; Donaldson & Owens, 2006; Kopasz et al., 
2010). 

2. Symptoms of sleep problems are often 
not identified as being related to sleep but 
instead linked to other problem behaviors. The 
symptoms of sleep problems in children are 

often misinterpreted as laziness, lack of interest, 
poor motivation, depression, limited intellect 
or a learning disability, and attention-deficit 
hyperactivity disorder (ADHD) (Sadeh et al., 
2000; Stores, 1999). Therefore, it is vital that 
these sleep problems are identified and treated 
at the earliest possible age in order to prevent 
the deleterious academic, cognitive, emotional 
and behavioral outcomes associated with them. 
However, current social-emotional-behavioral 
measures utilized by school psychologists only 
include an average of two items that assess 
sleep (Sakakini, Braverman, Terjesen, 2012). 
With increased knowledge, school psychologists 
can play an important role in this identification.

3. Sleep problems commonly co-occur with 
several chronic childhood psychiatric disorders, 
such as ADHD, anxiety disorders and PTSD, 
severe depressive disorders, mental retardation, 
learning disabilities, chronic fatigue syndrome, 
and Autism Spectrum Disorders (Cohen-Zion & 
Ancoli-Israel, 2004; Ivanenko, Crabtree, & Gozal, 
2005; Mood, Corkum, & Smith, 2011; Stein, 
Mendelsohn, Obermeyer, Amromin, & Benca, 
2001; Stores, 1999). As an example, up to 25% 
of children diagnosed with ADHD are suspected 
to actually have a primary sleep disorder that 
accounts for at least a portion of their behavioral 
dysregulation (Donaldson & Owens, 2006). 
Children with ADHD have evidenced significant 
behavioral improvements after a clinical 
intervention to improve their sleep (Bates et 
al., 2002). Further compounding the problem, 
many children diagnosed with ADHD take 
stimulant medications that can cause insomnia, 
decreasing sleep duration (Cohen-Zion & Ancoli-
Israel, 2004; Stores, 1999). In addition, many 
children are diagnosed as having a learning 
disability, when they actually have a correctable 
sleep disorder (Gozal, 1998; Marcotte et al., 
1998). Despite the high co-morbidity with other 
psychiatric disorders, it is important for school 
psychologists to recognize sleep problems as 
a distinct co-morbid disorder, rather than a 
symptom of psychiatric disorders, in order to fully 
understand and to provide appropriate treatment 
for the sleep problem.

4. Sleep patterns and sleep problems in children 
are not only influenced by a large number of 
biological and psychological factors, but may also 
be influenced by cultural, social, and family factors 
(Buckhalt, 2011; Liu et al., 2005; Owens, 2004; 
Sadeh et al., 2000). Cultural and social demands 
include work, school, and entertainment (Sadeh 

et al., 2000) and these may have an impact on 
sleep patterns and problems. For children, this 
may include over-scheduling and/or television 
and cell phone use (Stein et al., 2001). Parenting 
and family functioning can be seriously affected 
by a child’s sleep problem. Sleep problems 
disrupt family routines as parents’ time away 
from their children in the evening is disrupted, 
along with parents not sleeping adequately 
themselves (Bates et al., 2002). Parents report 
child sleep difficulties as frustrating and stressful 
(Byars, Yeomans-Maldonado, & Noll, 2011) and 
among the more difficult aspects of raising a child 
(Gregory et al., 2006). However, the relationship 
is bidirectional, in that family stressors can lead 
to poorer sleep quality and a more chronic sleep 
disturbance in children, which in turn can affect 
the adjustment of children (Bates et al., 2002; 
Byars et al., 2011; Gregory et al., 2006; Owens, 
2004; Sadeh et al., 2000). This is consistent 
with the well-demonstrated link of environmental 
stressors with sleep of infants, children, and 
adolescents (Sadeh et al., 2000). Parenting also 
plays a large role in the development of healthy 
sleep hygiene. Children’s sleep problems affect 
parent’s sleep quality and quantity, leading 
to fatigue and mood disturbances, and thus, 
decreased levels of effective parenting (Owens, 
2004). Parenting behaviors have also been 
found to be related to sleep difficulties among 
youth, as lax and inconsistent parenting are both 
found to be associated with children’s sleep 
disturbances (Owens, 2004; Stein et al., 2001). 
Therefore, when intervening with pediatric sleep 
problems, it is imperative for school psychologists 
to consider these factors and how they influence 
the etiology and maintenance of sleep problems. 
Additionally, it is critical for school psychologists to 
query about sleep habits during the initial stages 
of intervention (such as at a Student Study Team 
meeting) and during standardized assessment. 
Particularly, if environmental stressors are 
present that are known to be linked to sleep 
disturbances in children it would be important 
for the school psychologist to ask about this. 
School psychologists must be knowledgeable 
about healthy sleep patterns and sleep problems 
in order to properly and thoroughly query parents 
about their child’s sleep. 

5. Emerging evidence has supported the use 
of sleep screening tools in school settings. For 
example, research has shown the Sleep Disorders 
Inventory for Students (SDIS) (Luginbuehl, 2005), 
a screening tool for sleep disorders, has accurately 
identified approximately 71% of children and 79% 
of adolescents with sleep disorders (Luginbuehl, 
Bradley-Klug, Ferron, Anderson, & Bedbadis, 
2008). Also, see Lewandowski, Toliver-Sokol, and 
Palemo (2011) for an evidence-based review of 
subjective pediatric sleep measures. Through 
early identification and subsequent treatment 
of sleep problems, the negative outcomes 
associated with sleep problems can potentially be 
prevented. School psychologists can assist in the 

continued on page 9

Author’s Note: An earlier version of this article was published in New York School Psychologist 
(Sakakini and Terjesen, 2011).

“  ...research has demonstrated 
that learners whose underlying 

assumption is that intelligence is 
modifiable actively seek to improve 

their competence with various 
tasks, including those with which 

they have historically struggled.  ”
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Expanding the Role of the School Psychologist 
with Tier 1 PBIS Implementation  

Positive Behavior Interventions and Supports 
(PBIS) is a framework that helps schools 
create a positive culture and ultimately creates 
an environment where school staff teach 
behavior similar to how we teach academics. 
School psychologists play a huge role in PBIS 
implementation. In this time of mental health 
initiatives and changes in our profession, it is 
time to make sure we are very intentional and 
visible when it comes to how we are supporting 
schools with PBIS implementation. In order to 
demonstrate the importance of our role in PBIS 
implementation, school psychologists need to 
consider what administrators are asking for from 
their school psychologists in all levels of PBIS 
implementation. In this article, the focus will 
be on Tier 1 PBIS implementation.  PBIS Tier 1 
implementation recommended elements include 
but are not limited to: 

• PBIS Team on campus 
• PBIS Team meets monthly to analyze 

behavior data and set goals
• Selected school-wide expectations
• Taught school-wide expectations in all 

setting
• Reinforcement of school-wide 

expectations
• Active Supervision system which includes 

all staff
• Bully preventions school wide system
• Effective classroom instruction
• Effective classroom management 

systems

How do administrators want their School 
Psychologists to support PBIS Tier 1 
Implementation?
Three administrators that represent all grade 
levels were interviewed for the purpose of this 
article to help identify how school psychologists 
can support Tier 1 PBIS implementation at their 
school sites. Although all the administrators inter-
viewed found value in timely reports, adherence 
to special education laws, facilitation supports in 
IEPs, and counseling supports, they found more 
value in the following list of items that would ul-
timately result in lower special education testing 
rates, lower suspension/expulsion rates, and 
academic growth for all students. 
As a current administrator, and once a school 
psychologist, I am encouraging school psycholo-
gists to listen carefully to the needs of our cli-
ents which are our administrators and students. 
We need to make sure that we are valuable to 
our administrators so that they continue to sup-
port us and our job role. If we demonstrate to 
them that we want to really support PBIS Tier 1 
implementation the best that we can, together 
the result will benefit all. School psychologists 
will have fewer referrals for special education 
and behavioral assessments and administrators 
will have more time to support teachers and stu-
dents in classrooms rather than focusing only on 
discipline. Although, this change in supports re-
quires some change in thinking about our prac-
tices, ultimately it will benefit our expanding and 
valuable role as a school psychologists and help 
us maintain our strong reputation for supporting 
all students, staff, and families. There are a lot 
of recommendations on the feedback provided 
from the administrators but ultimately, the trends 
reflect more visibility, active involvement with the 
PBIS team, and support with actively supervising 
the implementation of PBIS on your school sites. 
The CASP board members challenge you to se-
lect 3-5 items on the lists provided and discuss 
them with your school administrator for a goal 
for this school year. After you decide your focus 
areas, look for professional development oppor-
tunities through the CASP, your local SELPA, or 
CASP affiliates.

- - -

Dr. Yergat is the Region III Representative to the 
CASP Board of Directors and an administrator 
with the Central Unified School District.

By Jessica Djabrayan Yergat, Ed.D.

 

Administrator 1  Administrator 2  Administrator 3 
 Out of office  
 Interactive with students 
 Students identified that 

need support in a 
proactive 
way/preventative 
approach 

 Push in classroom social 
skills groups  

 Work with parents 
ongoing providing 
student progress 
information 

 Not just suggesting to 
send students to a special 
place 

 Not just an IEP 
facilitator 

 Taking more of an 
administrative role 

 Work with students 
aligned with what the 
school is doing with 
PBIS  

 Check in with 
administrators  and 
teachers when they are 
on campus to share 
updates/progress of 
students on a regular 
basis 

 Get involved with the 
school-wide positive 
incentives for students 
and staff 

 Check in with students  
 Understand how to use 

and create behavior data 
reports from school wide 
behavior data collection 
system  

 Active member of the 
Positive Behavior 
Interventions and 
Supports (PBIS Team) 

 Understand and believe 
in the PBIS framework 

 Incorporate school-wide 
expectations in school- 
wide and classroom 
behavior supports  

 Support administrators 
on collection and 
analysis of behavior data 

 Provide Active 
Supervision supports 
which include positive 
interactions with students 

 Targeted behavior 
lessons in classrooms or 
school-wide assemblies 

 Structured recess groups 
 Social skills groups 
 Targeting counseling 

supports 
 Actively training and 

supporting teachers with 
classroom management 
strategies 

 Understand Educational 
Code & discipline laws 
for general/special 
education students 

 Support and provide 
training on school-wide 
Expect Respect PBIS 
Bully Prevention 
Program 

 Train and support noon 
aides and teachers with 
active supervision and 
how to reinforce positive 
behavior expectations 

 Walkthroughs in 
classrooms to 
support/observe Tier 1 
classroom management 
systems and provide 
strategies to support 
teachers 

 Key member of 
instructional and 
behavioral RTI/PBIS 
team 

 Look at academic and 
behavior data (collecting 
data to demonstrate 
effectiveness of behavior 
interventions 8 points of 
data) 

 Revise behavior 
interventions with team 
if they are not working 

 Support special 
education staff 

 Extremely visible 
 Make connections with 

students (know student 
names) 

 Makes connections with 
families 

 Timely accurate reports 
 Positive, friendly attitude 

to parents, students, and 
staff 

 Proactive not just 
reactive 
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Past President Jenny 
Jones was presented 
with a giant gavel at the 
end of her presidential 
term. Due to a comedy 
of	errors,	the	official	
CASP gavel rarely made 
it to a CASP Board 
of Directors meeting 
while Ms. Jones was 
president. So, CASP 
staff decided she 
needed one of her own.

Ψ
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Sleep Problems Youth
continued from page 7

early identification of sleep problems in students 
through the use of universal screenings.

6. Through the use of a problem-solving process, 
an intervention plan for students who are 
identified as having a behaviorally based sleep 
problem (as opposed to a medically based 
sleep problem such as obstructive sleep apnea) 
can be designed and implemented by school 
psychologists. Behavioral interventions for sleep 
problems are based on basic behavioral principles 
that reduce or eliminate some behaviors and 
reinforce others. These general strategies include 
ignoring, differential reinforcement, shaping, 
and behavioral chaining (Owens, 2004). Several 
behavioral interventions have been found to 
provide effective (including extinction, scheduled 
wakings, fading, and positive reinforcement), long-
term improvement of pediatric sleep problems, 
and are often more acceptable to parents and 
practitioners than medication (Donaldson & 
Owens, 2006; Owens, 2004; Sakakini, 2011). 
Serving as consultants, school psychologists 
can assist in the implementation of sleep 
interventions, and can also aid in the progress 
monitoring of interventions to help maximize 
the student’s educational and health potential. 
Overall, it is imperative that school psychologists 
are aware of the research in the field of pediatric 
sleep problems in order to properly serve these 
children within the school setting. 

7. The best prevention for sleep problems at 
all levels of development is appropriate sleep 
hygiene (Donaldson & Owens, 2006). Good sleep 
hygiene includes factors such as avoidance of 
caffeine, minimal exposure to electronic media 
at bedtime, and a consistent bedtime schedule 
and routine (Donaldson & Owens, 2006). 
School psychologists can help by providing 
psychoeducational sessions and/or written 
information for parents and adolescents on 
sleep hygiene to help prevent the development 
of sleep problems.  Perhaps offering a session 
at open-school night for parents or designating 
one week of the year as “Sleep Hygiene” week 
where the school commits education on sleep 
problems and the family commits to changing 
some behaviors.

8. It is possible that sleep problems may not 
yet be stigmatized as a problem to the degree 
depression or anxiety are, resulting in people 
perhaps being more receptive to admitting a 
problem with sleep and receiving treatment for 
the sleep problem. This receptiveness may make 
it easier to communicate with parents about 
sleep problems and to implement interventions 
as a school psychologist. Typically, school 
psychologists are not trained in the assessment, 
diagnosis or treatment of sleep problems 
(Sakakini, 2008) and have poor knowledge 
about the etiology, diagnosis and treatment 

of pediatric sleep problems (Sakakini, 2010). 
However, a study showed that when school 
psychologists had read three articles on sleep 
problems their knowledge of sleep problems 
increased significantly (Sakakini, 2010) which 
may in turn have an impact on their work with 
children and families.  

- - -

Robin J. Sakakini, PsyD is a graduate of the St. 
John’s University doctoral program in School 
Psychology and is now employed as a school 
psychologist at the Phoenix Schools, in Camarillo, 
CA. Her research and professional interests 
focus on identification and treatment of sleep 
problems among youth. 

Mark D. Terjesen, PhD is an Associate Professor 
and core faculty member in the school 
psychology program at St. John’s University. His 
teaching and professional interests focus on 
cognitive-behavioral interventions for children 
and families.
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IDEA Related Services
As schools continue to adjust to the change 
in the provision of behavioral health services, 
formerly known as AB3632 mental health 
services, school psychologists must continue 
to grow in their ability to provide appropriate 
services to students. Below are the services 
school psychologists are able to provide under 
IDEA and IDEIA. 

Related services under IDEA are defined in 
Section 300.34 of Title 34 of the Code of Federal 
Regulations (CFR):  34 CFR 300.34(a)

Related services means transportation and such 
developmental, corrective, and other supportive 
services as are required to assist a child with 
a disability to benefit from special education, 
and includes speech-language pathology 
and audiology services, interpreting services, 
psychological services, physical and occupational 
therapy, recreation, including therapeutic 
recreation, early identification and assessment 
of disabilities in children, counseling services, 
including rehabilitation counseling, orientation 
and mobility services, and medical services 
for diagnostic or evaluation purposes. Related 
services also include school health services and 
school nurse services, social work services in 
schools, and parent counseling and training.

Counseling Services  
(34 CFR 300.34(c)(2))
Counseling services means services provided by 
qualified social workers, psychologists, guidance 
counselors, or other qualified personnel.

Parent Counseling and Training  
(34 CFR 300.34(c)(8))

(i) Parent counseling and training means 
assisting parents in understanding the 
special needs of their child; 

(ii) Providing parents with information 
about child development; and

(iii) Helping parents to acquire the 
necessary skills that will allow them 
to support the implementation of their 
child’s individualized education program 
(IEP) or individualized family service plan 
(IFSP).

Psychological Services  
(34 CFR 300.34(c)(10))
Psychological services includes:

(i) Administering psychological and 
educational tests, and other assessment 
procedures;

(ii) Interpreting assessment results;
(iii) Obtaining, integrating, and interpreting 

information about child behavior and 
conditions relating to learning;

(iv) Consulting with other staff members in 
planning school programs to meet the 
special educational needs of children 
as indicated by psychological tests, 
interviews, direct observation, and 
behavioral evaluations;

(v) Planning and managing a program 
of psychological services, including 
psychological counseling for children and 
parents; and 

(vi) Assisting in developing positive 
behavioral intervention strategies.

Social Work Services in Schools  
(34 CFR 300.34(c)(14))
Social work services in schools includes:

(i) Preparing a social or developmental 
history on a child with a disability;

(ii) Group and individual counseling with 
the child and family;

(iii) Working in partnership with parents 
and others on those problems in a 
child’s living situation (home, school, 
and community) that affect the child’s 
adjustment in school;

(iv) Mobilizing school and community 
resources to enable the child to learn 
as effectively as possible in his or her 
educational program; and 

(v) Assisting in developing positive 
behavioral intervention strategies.

Residential Placement  
(34 CFR 300.104)
If placement in a public or private residential 
program is necessary to provide special 
education and related services to a child with 
a disability, the program, including non-medical 
care and room and board, must be at no cost to 
the parents of the child.

Chronicles of a Student Leader
By Angela V. Sikkenga, M.A., NCSP, 
Southern Representative Student Leadership Counsel  2011-12

I am an advocate for student involvement 
in any level of education, including higher 
education. Many educators, including school 
psychologists, often promote and encourage 
extracurricular activities, especially in the high 
school level. Educators today tend to believe 
that extracurricular activities encourage social 
development, creativity, self-respect, confidence, 
time management skills, and an avoidance of risky 
behavior. Research claims that, when controlling 
for demographic characteristics, students who 
were involved in extracurricular activities were 
less likely to use tobacco, marijuana, and other 
drugs than their non-participating peers (Darling, 
2004). Further, students were more likely to do 
better academically, have a positive attitude 
toward school, and wanted to stay in school 
longer (Darling, 2004). As a school psychologist, I 

agree that extracurricular activities are beneficial 
for students at the high school level, but what 
about in college and graduate school? Are there 
any benefits of extracurricular activities in higher 
education?

I argue that extracurricular activities in 
graduate school are beneficial because both my 
involvement over the last three years confirms it, 
as well as some promising research in this area. 
Extracurricular activities in graduate school vary 
from program to program. Some examples from 
my own experiences include: student leadership, 
attending conferences and workshops, 
presenting research at conferences, organizing 
and/or participating in school psychology 
associations, volunteering, involvement in school-
based activities, etc. Now, I realize some school 
psychology programs have embedded many of 

these activities as assignments; however, in my 
experience, these activities are encouraged by 
faculty, but not required. 

So, why would a busy graduate student, who has 
to manage school, work, family, and friends (the 
list is endless) want to do any extra work? What if 
research showed that your involvement in social 
activities may benefit you financially? Hu and 
Wolniak (2010) conducted a longitudinal study 
looking at the relationships between student 
engagement in college activities and early 
career earnings in the labor market. The results 
provided evidence that supported the notion that 
“engagement in college activities can influence 
the earning power in the labor market for college 
graduates” (Hu & Wolniak, 2010, p. 763). The 
researchers hypothesized that social skills are 
highly valued in the workplace, which can be 
further developed through social engagements in 
your field. In order to understand extracurricular 
activities in graduate school, Farley, McKee, 
and Brooks (2011) conducted a pilot study with 
students in a graduate counseling program. These 

continued on page 16

Help us 
celebrate 

School 
Psychology 
Week- 
November 
12-16

Ψ



CASPTODAY • SUMMER 2012 Page 11

“Larry P Moved Down the Hall”:  From EMR to ED

The overrepresentation of African American 
students in special education courses has been 
a documented challenge to public education for 
just over the last half century (Algozzine Enwefa, 
Enwefa, McInsotsh, Obiakor & Thurlow, 2002; 
National Alliance of Black School Educators, 
2002).  The background for this specific challenge 
is in regard to African American students 
overcoming barriers to achievement (Singham, 
1998) even after integration-based legal 
decisions (Stephens McIntosh & Duren Green, 
2005).  Another challenge is the disproportionate 
sentencing of minority youth to school-based 
discipline, which is a precursor to the issues 
African American youth face in juvenile corrections 
systems (Noguera, 2003).  In California, during 
the 1970s, many Black students were evaluated 
based on test scores only and the psychological 
testing done in the school setting did not take 
into account the unique challenges that Black 
students had overcome in their community (Dent 

By Brandon Gamble, Ed.D.
CASP President

et al, 2008; Hilliard, 1992) due to mainstream 
psychologists’ limited view of how assessment 
could be conducted, as noted psychologist Dr. 
Harold Dent, who testified in the Larry P court 
case, has pointed out (Elliott, 1987, p. 13; Dent 
et al, 2008).  The special education evaluation 
teams too often made the decision to place the 
African American students in classes for the 
“Educable Mentally Retarded (EMR).”  Since the 
first court rulings, EMR classes no longer exist in 
California.  However, the name of the placement 
has changed but the practice of subjective 
assessments has not (Powers, Hagans-Murillo, & 
Restori, 2004; Hernandez & Ramanathan, 2006).  
Within the past 10 years, at a large Southern 
California school district, poor assessment 
practices in regard to Emotional Disabilities (ED) 
have been monitored by an independent auditor 
to insure that the rights of students and families 
are not violated in assessment and placement 
(Hernandez & Ramanathan, 2006).  According 

continued on page 14
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to studies done for the National Association of 
School Psychologists and the National Alliance of 
Black School Educators, these findings are not 
unique to Southern California; these are national 
trends (NASBE, 2002; Reschly, 2003). 

What has rarely been highlighted in the literature 
regarding African Americans and the term 
“emotional disturbance” has been the specific 
detail in the neglect regarding poor quality of 
the assessment (Dent et al, 2008), and lack 
of psychological services provided for African 
American students in the school setting and 
in the community, even when it was agreed 
that there were emotional and behavioral 
challenges (Hernandez & Ramanathan, 2006). 
(The exception would be Hernandez’s and 
Ramanathan’s research in a legal consent 
decree and the “Larry P Court case” [i.e. banned 
IQ tests in the placement of Black students in 
special education].) It would seem the issues 
with “Larry P” have moved down the hall from the 
EMR classes to the classes where students are 
labeled “ED.”  The need for authentic and accurate 
assessment is still evident. Other challenges, 
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  Thursday, October 25: 
8:30 a.m.

GENERAL SESSION: 
Elaine Fletcher-Janzen: The Meeting of the Minds: Common Elements for 
Determining Eligibility and Disability.

The Meeting of the Minds conference indicates a positive 
direction in the field of school psychology. It represents 
professionals working together to create a consolidation 
of research-based ideas on how our field is to progress in 
determining eligibility for special education services and 
disability status. While there are many ways to envision the 
appropriate method of determining cognitive processing 
strengths and weaknesses, there are also common elements that create a 
powerful message to safeguard the rights of children who are experiencing 
difficulties in school. Where do we meet? and how do we go forward to lead 
our field to good policy and practice?

10 a.m. | Your choice of two sessions

u  Neurodevelopmental Model of Assessment and Service 

After the General Session, Dr. Fletcher-Janzen will hold a two-hour session 
on the Neurodevelopmental Model of Assessment and Service. This 
session will introduce this model, that seeks to consolidate what we have 
learned from past models of assessment, translate neuroscience into 
practice, adopt evidence-based interventions for findings, and to measure 
outcomes in a practical and meaningful way. The Neurodevelopmental 
Model, which is derived from the World Health Organization’s International 
Classification of functioning, is a framework for the practice of single-case 
study. It requires the translation of relevant neuropsychological information 
to enhance sensitivity and specificity of the determination of disability, and 
drive interventions that demonstrate positive outcomes in quality of life. 
The Model is designed to be parsimonious and easy to understand from a 
practical field-based perspective.

Elaine Fletcher-Janzen, Ed.D., NCSP, ABPdN, obtained her doctorate in 
School Psychology from the College of William and Mary in 1993, and 
has been a school psychologist in the public schools, neuropsychiatric 
inpatient, and university settings for the past 27 years. Dr. Fletcher-
Janzen received her Diplomate in Pediatric Neuropsychology in 2010. 
She is currently a Professor of School Psychology at the Chicago School of 
Professional Psychology, Chicago, Illinois.

Dr. Fletcher-Janzen has co-edited and authored sixteen books and 
reference works including the Encyclopedia of Special Education (Wiley) 
and the Diagnostic Desk Reference of Childhood Disorders (Wiley). She 
has recently published the Neuropsychology of Women (Springer), the third 
edition of the Handbook of Clinical Child Neuropsychology (Springer), and 
Neuropsychological Perspectives on the Diagnosis of Learning Disabilities 
in the Era of RTI with John Wiley & Sons.

Dr. Fletcher-Janzen’s research interests address cross-cultural aspects 
of cognitive abilities, the impact of socioeconomic status on intelligence 
scores and the identification of learning disabilities, neuropsychological 
aspects of chronic illness, and the systematic management of pediatric 
chronic illness in school and clinical settings.

v  Advances in Neuropsychologically Oriented Assessment Practices

Dr. George McCloskey’s presentation will provide 
a comprehensive model and discuss the impact of 
executive functions on learning, behavior and classroom 
production. He will demonstrate ways to assess executive 
function difficulties and methods for helping children with 
these difficulties to improve their behavior and academic 

performance, either through teacher assistance or through increasing 
their capacity for self-regulation. 

George McCloskey, PhD, is a professor and director of School Psychology 
Research in the Psychology Department of the Philadelphia College of 
Osteopathic Medicine. Dr. McCloskey is the lead author of Assessment 
and Intervention for Executive Function Difficulties (2009) and author of 
Essentials of Executive Functions Assessment (2009). He directed the 
development of the WISC-IV Integrated.

2-5 p.m. | Your choice of two sessions

u		Methods	of	SLD	Identification:	Promises	and	Pitfalls

Dr. Nancy Mather’s session will focus on the fundamental 
facts we know about reading disabilities, as well as the 
current issues that are confronting the field. She will discuss 
the role of RtI; the need for comprehensive assessments, 
including assessment of cognitive and linguistic processes; 
the importance of identifying strengths and weaknesses 
for selecting instructional interventions; the importance 
of using differentiated instructional methodologies; and the need for highly 
trained, competent reading teachers.

The second portion of Dr. Mather’s presentation will be:
Useful	Features	of	the	WJ	III	for	SLD	Identification	Title:	Useful	Features	
of	the	WJ	III	for	Accurate	SLD	Identification	

In this session, Dr. Mather will explain the unique features of the WJ III 
that can help in the identification of specific learning disability (SLD). The 
different discrepancy and variation procedures will be explained. The 
relevance and importance of assessing strengths and weaknesses in 
performance as part of a comprehensive evaluation will be discussed, 
as well as how the identification of processing deficits can contribute to 
accurate SLD diagnosis. A case study will be used to illustrate the main 
interpretive features. Participants should be familiar with the administration 
and scoring of the WJ III.

Dr. Mather is a professor at the University of Arizona. She is a co-author 
of the Woodcock-Johnson tests (3rd Edition). She has authored and edited 
books on assessment and intervention including The Essentials of Dyslexia 
Assessment and Intervention (2011) and Comprehensive Evaluations: 
Case Reports for Psychologists, Diagnosticians, and Special Educators 
(2011). 

v  Translating Science to Service: Practitioners Putting RtI and PSW 
into School District Procedures

Jim Hanson and Karen Apgar will explain how Oregon worked with Meeting 
of the Minds participants and other stakeholders (LDA, IDA, OSHA, etc.) 
to develop district SLD guidelines using RtI and Pattern of Strengths and 
Weaknesses methodologies. They clarify the relationship between dyslexia 
and “alternative, research-based methods” for identifying specific learning 
disabilities (SLD). Participants will learn how Oregon school teams develop 
appropriate hypotheses for comprehensive evaluations, discuss how 
“hybrid” RtI and PSW and “simple” PSW evaluations affect eligibility, and 
see examples of reports from non-confidential student assessments.  

Mr. Hanson, M.Ed. is a school psychologist in Portland 
Public Schools. He is a three-time past president of the 
Oregon School Psychologists Association (OSPA) and 
the current vice president of the Oregon Branch of the 
International Dyslexia Association. Mr. Hanson chairs the 
Meeting of the Minds summits. 

Ms. Apgar, MA/CAGS, NCSP is a school psychologist in 
the Eugene 4J School District in Oregon. She is the co-
author of Eugene 4J SLD Guidelines. She served on the 
OSPA board from 1995 to 2000 and from 2007 to 2011. 

continued on page 13
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  Friday, October 26:
8:30 a.m.

Meeting of the Minds Forum
This panel discussion, hosted by CASP President Brandon 
Gamble, will include all presenting members of the Meeting 
of the Minds. Audience members are encouraged to ask 
questions of the presenters and to offer their opinions on 
the current research.

10 a.m. | Your choice of two sessions.

u		Identifying	Processing	Strengths	and	Weaknesses	Through	
Selective, Cross Battery Assessment

Dr. Milton Dehn will discuss how different cognitive 
processes are related to specific academic skills; how to 
identify processing deficits through standardized testing; 
how to assess processing through observation and 
interviewing; how working memory and other memory 
components are the core processes; how to select 
evidence-based interventions and modifications for processing disorders; 
and how processing interventions are consistent with RtI.

Dr. Dehn is a nationally recognized expert on processing assessment and 
working memory. He is the author of Essentials of Processing Assessment 
(2006), Working Memory and Academic Learning: Assessment and 
Intervention (2008), and Long-Term Memory Problems in Children and 
Adolescents: Assessment, Intervention, and Effective Instruction (2010). 

v		A	Multi-Source,	Multi-Method	Approach	to	SLD	Identification	in	the	
Era of RtI

Dr. Dawn Flanagan’s workshop will demonstrate what has 
become known as the “third method” for SLD identification. 
The “Pattern of Strengths and Weaknesses” component 
of third method approaches will be discussed and the 
Hypothesis-Testing CHC Approach to SLD identification 
will be presented within the context of an RtI service 
delivery model.

Dr. Flanagan is Professor of Psychology at St. John’s University in NY and 
Clinical Assistant Professor at Yale Child Study Center. Her recent books 
include Essentials of Specific Learning Disability Identification (2011) 
and the forthcoming 3rd ed. of Essentials of Cross-Battery Assessment. 
Dr. Flanagan is co-developer of the Cross-Battery Approach as well as a 
comprehensive, evidence-based operational definition of SLD.  

2 p.m. – 5 p.m. | Your choice of two sessions

u  Evidence-based Evaluation of English Language Learners: Moving 
Beyond the Verbal-Nonverbal Dichotomy

Dr. Samuel Ortiz will speak on English Language Learners/
Development and how language and culture affect 
learning disabilities assessment. He will help attendees 
understand linguistic and cultural acquisition and 
appropriate three-tiered, research-based interventions 
for English Language Learners. Dr. Ortiz will explain how 
“Pattern of Strengths and Weaknesses” neuropsychological methods can 
be applied to English Language Learners, and demonstrate how RtI and 
PSW affect eligibility and intervention in special education.

The second portion of Dr. Ortiz’s presentation will be:
Using	the	WJ	III	and	Bateria	II	in	ELL	Assessment:	A	Bilingual	Evaluation	
Case Study

This workshop will present a guided case study that illustrates the use of 
the WJ III and the Bateria III as the main components of a comprehensive 
evaluation conducted on an English learner. The case study will highlight 
the basic procedures involved in conducting an evaluation that meets 
legal requirements, is based on contemporary views of learning disability, 
rests on evidence-based methods, establishes validity of the results and 
complies with best practices for “bilingual” assessment.

Dr. Ortiz is Professor of Psychology at St. John’s University, New York. He is 
the coordinator of St. John’s University bilingual tracks. His recent books 
include Assessment of Culturally and Linguistically Diverse Students: A 
Practical Guide (2005), and Essentials of Cross-Battery Assessment, 2nd 
Edition (2007). 

v  Executive Functioning: The hidden learning disability

This workshop will provide attendees with the knowledge and skills to 
address the needs of children with executive functioning issues, including 
working memory. The definition, assessment, and remediation strategies 
will be detailed. Case studies, within the context of Cattell-Horn-Carroll 
theory and cognitive hypothesis testing method will be discussed. The 
advances in school-based neuropsychological assessments and legislative 
advocacy for comprehensive evaluations in New York State will also be 
outlined. 

John Garruto, D.Ed., NCSP  is currently a school 
psychologist for an elementary school in the Oswego 
City School District, NY, and an adjust professor in the 
Counseling and Psychological Services Department 
at the State University of New York College at Oswego. 
Dr. Garruto has co-authored a chapter in The 
Neuropsychology of Emotional Disorders and authored 
a chapter in Comprehensive Evaluations: Case Reports for Psychologists, 
Diagnosticians, and Special Educators. His professional interests include 
cognitive and neuropsychological assessment in the identification of 
learning disability, cognitive behavioral therapy for anxiety disorders, and 
legal/professional issues in school psychology. 

Andrew Shanock, PhD, is an associate professor of school 
psychology at the College of Saint Rose in Albany NY. He 
specializes in cognitive and academic assessment. Prior 
to teaching, Dr. Shanock worked for several years within 
the public, parochial, and charter schools systems located 
in urban, suburban, and rural areas.  His current focus 
is to encourage greater collaboration between speech 
language pathologists and school psychologists when doing evaluations.  
He consults with several districts on the implementation of Response 
to Intervention policies and procedures as well as the development of 
Instructional Support Teams.  

Like a three-ring circus, these sessions will be held while CASP’s offerings 
– workshops, mini-skills workshops, papers, posters and panels are being 
held. To develop your Convention schedule, please visit the CASP website 
at www.casponline.org .  
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such as a lack of medical insurance, access to 
honest healing medical professionals, and/or 
wherewithal to get to mental health settings, has 
been an ongoing challenge (Gamble et al, 2010; 
Satcher, 2006; Washington, 2006).  My ongoing 
work has been to address these challenges with a 
focus on eliminating disparities in access to high 
quality mental health and promoting the well-
being of African people in good and bad times 
to ensure that young people and their families 
have access to the best services possible, which 
promote wellness for all people.  

More recently, Cynthia Beverly, a parent in the 
Antelope Valley School District, has rallied a group 
of parents to fight back against over-representation 
of Black males in special education and the 
juvenile justice system (Walker, 2011). I hope as 
psychologists, particularly school psychologists, 
we can support any parent’s efforts to promote 
a better educational experience for Black 
students but all students. There are several state 
legislative efforts being discussed (AB 1729 is 
one of them) coming up to support changes in 
how schools respond to intervention due to the 
disproportionate rate of Black students who are 
suspended, expelled, and jailed.  This is as new 
data from the United States Office of Civil Rights 
with the U.S. Department of Education shows 
San Francisco Black students are suspended six 
times more than White students (Mecke, 2012; 
USDE, 2012). This is not isolated to the Bay 
area; California’s Kern County parents are upset 
about the disproportionate rate of suspensions 
of Black youth and lack of psycho-educational 
alternatives to harsh punishment (Ferriss, 2012). 
Perhaps school psychologists can be a part of 
those changes.  

On a more positive note, Cordington and Fairchild 
(2012) have submitted a position paper from the 
Association of Black Psychologists regarding 
issues in special education, which can provide 
guidance as to how we can begin to remedy these 
issues. Also, the State of California’s Diagnostic 
Center (DCC) for children is in the process of 
finalizing a handbook of Best Practices in the 
Assessment of African American Children (DCC, 
2012).  This is continued work from the Dawson 
and Simmons (2006) study which showed from 
the DCC’s perspective, school psychologists want 
and need more guidance in how to best assess 
African American youth. Although this handbook 
is in its initial stages, it shows promise for refining 
assessment for all children. That said, many 
people often miss this central issue. African 
Americans are a minority and if the assessment 
practices of school psychologists are sensitive to 
bring out the best in their achievement, ability, 
and wellness then all people benefit. To put 
it finally this way, as Mano Singham as written 
(1998), “Black students are a canary in the mine 
for our educational challenges.”

As members of CASP, we have much to do regard-
ing the over-representation of Black students in 
special education due to behavioral challenges 
overall as evidenced by the current challenges 
our students are having in various districts across 
the state. I look forward to hearing your ideas on 
how we can address these issues. Our current 
Cultural Linguistic Diversity specialist and our As-
sessment specialist will be paying close attention 
to these issues and we are looking forward to an 
updated position paper that includes information 
about what to do about over-representation as 
well as more focus on how to best assess African 
American children and youth.

- - -

Dr. Brandon Gamble, Ed.D., is the 2012-2013 
president of the California Association of School 
Psychologists. He is also an assistant professor 
in the College of Education at California State 
University, Long Beach.
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March, 2012 had many attendees working to 
earn their CEU’s and our first Fall Convention will 
be not different!  
There are so many things to do this year, however 
priority number one for me is doing whatever I can 
to publicize the great work school psychologists 
are doing in this state. Board Members like 
Roger McCoy, who has been tireless in his efforts 
in San Bernardino and across the state to help 
our colleagues when they call us to support and 
validate their work. Also, when districts as large 
and influential as the Los Angeles Unified School 
District lay off people who I know are hard working 
and committed to the success of students, I can 
only surmise that we are doing a poor job of 
letting people know how valuable we are.  During 
my Presidency, I seek to work with anyone who 
looks to protect the dreams of our California’s 
children.  Friends, I do not watch sports, I do not 
even have cable television anymore but working 
with school psychologists and our CASP office 
staff each week, I get to work with heroes first 
hand. I look forward to seeing you soon in Costa 
Mesa, CA and to hearing from you throughout 
this coming 2012-2013 school year!   

My heroes!
continued from page 4
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CASP Retreat August: A Changing of the Guard 
The 2012-2013 CASP Board of Directors met in early August to set its sights for this school year. Here are some 
memories of that event, which took place in Sacramento.

Changing of the Guard. Past President Jenny Jones 
hands over the top spot to CASP’s 2012-2013 
President Dr. Brandon Gamble.

Changing of the Guard II: Longtime Legislative Chair 
Jim Russell receives a plaque upon his retirement 
from the chairmanship. Doug Siembieda quickly ac-
knowledged that he has large shoes to fill and hopes 
that Russell if serious about the “Legislative Chair 
Emeritus” title that has been bestowed upon him.

Dr. Brandon Gamble, CASP president, with retiring 
Legislative Chair Jim Russell and Past President 
Jenny Jones.

Past President Jenny Jones thanked CASP Board mem-
bers for their dedication to the cause at the August 
retreat, while Treasurer Roger McCoy and Professional 
Standards Specialist Barbara Thomas listen.

Newly elected Region IV representative Christie Erwin 
and Legislative Chair Doug Siembieda.

Region III Representative Jessica Yergat and Region 
X Representative Cynthia Osborn attend the Board 
retreat.  

Student/Practitioner Pizza Party
School psychology’s present and 
future discuss issues over pizza. 
Thursday, October 25,
noon | $15
 
Affiliates and PAC Reception, featuring 
Silent Auction
Meet your affiliate leaders, learn how to start 
a new one, and support CASP’s Political Action 
Committee
Light refreshments and cash bar
Thursday, October 25 | 5:30 pm - 7 pm | $20
 

Events Planned for CASP Convention 2012
October 25 & 26 | Costa Mesa

Cultural and Linguistic Diversity 
Breakfast
Special speaker and Cultural and Linguistic 
Diversity Scholarship Awarded
Friday, October 26 | 7 a.m. | $30
 

Award Luncheon, hosted by CASP Past 
Presidents
See the winners of the Michael Goodman 
Memorial Research Award, the Paul Henkin 
Convention Grants, the Cultural and Linguistic 
Diversity Scholarship, the Nadine Lambert 
Outstanding School Psychologists and the 
Sandra Goff Memorial Award.
Friday, October 26 | noon | $30
 
Sign up the first week of September at: 
www.casponline.org

TWO COLOR VERSION - HORIZONTAL CTP
061212 v4

October 25 & 26, 2012
Costa Mesa, CA
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About CASP todAy 
CASP Officers 2012 / 2013
President | Brandon Gamble, Ed.D.
President-Elect | Christine Toleson
Past President | Jenny Jones
Secretary Treasurer | Roger McCoy
Executive Director | Suzanne Fisher
Region I | Vacant
Region II | Stephanie Haluck
Region III | Jessica Yergat
Region IV | Seble Gebremedhin
Region V | Tom Sopp
Region VI | Christie Erwin
Region VII | Kristin Makena
Region VIII | Barbara D’Incau
Region IX | Pedro Olvera
Region X | Cynthia Osborn
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ChAirS / SPeCiAliStS
Affiliate Representative | Barbara Lewis Mill
Assessment | Michele Bronson
Awards | Sarah Rodriguez
Cultural Diversity | Troy Leonard
Employment Relations & Ethics | 

Susan Goldman
Foundation President | Ellen Murphy
Historian | Glenn Schumacher
Journal Editor | Michael Hass, PhD
Legislative | Doug Siembieda
Membership Chair | Reza Shahroozi
Continuing Professional Development | 

Sean Surfas, PhD
Professional Standards | Barbara Thomas
Publications/Research | Brian P. Leung, PhD
Spring Training 2013 | Stephen E. Brock, PhD
Ad Hoc Board Members
NASP Delegate/Liaison | Margaret Sedor
Corporate Alliance Liaison | Ellen Murphy

CASP todAy 
Editor | Brian Leung, PhD

CASP todAy StAFF
Publications | Heidi Holmblad
Webmaster | Josh Johnson
Graphic Design | Dean L. Fregoso
Executive Director | Suzanne Fisher

1020 12th Street, 
Suite 200, 
Sacramento, CA 95814
916 / 444-1595
916 / 444-1597  fax
www.casponline.org

School psychologists strive to improve the 
educational experience for all children. They 
are the school-based experts on many issues, 
including school violence, special education, 
learning disabilities, mental health and school 
and community-linked children’s health services.
CASPTODAY, the quarterly newsletter of the 
California Association of School Psychologists, 
reaches about 2,000 school psychologists. It 
features informative articles and important 
information for the school psychologist.
CASPTODAY offers the best opportunity to reach 
school psychologists in California to advertise 
your products and services. Place your ad in the 
next issue! Deadline for the Fall 2012 issue is 
September 15, 2012.
For advertising discounts, ask about our 
Corporate Membership.

Full Page ....8” x 10.125” vert ..............$500
Half Page ...8” x 5” horiz .......................$400
2/3rd Page  5.25” x 10.125” vert ........$350
1/3rd Page 2.5” x 10.125” vert ...........$300
1/3rd Page 5.25” x 5” square ..............$300

©California Association of School Psychologists, Summer 2012

Student leader
continued from page 10

researchers found that many students reported 
a desire to network with other students and 
professionals in the hope that the connections 
may provide future opportunities (Farley, McKee, 
& Brooks, 2011). These studies are showing 
positive results for involved students. Are you 
reconsidering participating in more activities?

To take a case in point, my experience as a 
graduate student was supported with many 
extracurricular activities. I enjoyed attending 
conferences, presenting research at conventions 
with colleagues, social networking with school 
psychologists throughout the country, and 
holding social events for my graduate program. 
The reason that I participated in these activities 
was solely due to my passion for the field of 
school psychology. I am enthusiastic for this 
field and want to be involved in many different 
ways. Over the past three years, I have met some 
incredible school psychologists, pushed myself 
to grow both academically and socially, and 
established life-long friendships. My advice to 
graduate students is to get involved, but to do so 
in a way that is comfortable for you. If presenting 
research at a conference gives you nightmares, 
attend a workshop instead and chat to the 
people sitting next to you. If you are interested 
in student leadership and/or volunteering, CASP 
is a great place to start. The Student Leadership 

Council (SLC) is always looking for new student 
leaders. If you are interested in CASP student 
leadership opportunities contact Jenny Jones       
( jennylynnjones129@gmail.com ).

CASP always needs volunteers during 
conferences! As a student, I understand finances 
are limited, so consider proctoring workshops at 
the CASP convention. This is a great way to get 
access to the latest practices and research in 
your field for free! Make sure to take advantage 
of social networking during these events. Also, 
talk to your program director about different ways 
to get involved. There are endless opportunities. 

In conclusion, my experiences in extracurricular 
activities were fueled by my passion and 
enthusiasm for this field. I found satisfaction, 
confidence, and camaraderie while participating 
in these activities. Challenge yourself to become 
involved no matter the reason. It will only 
enhance your experiences as a graduate student 
and it might even pay off financially in the long 
run. Fingers crossed. 

references
Darling, N. (2005). Participation in Extracurricular 

Activities and Adolescent Adjustment: Cross-
Sectional and Longitudinal Findings. Journal of Youth 

and Adolescence, 34(5), 493-505.
Hu, S., & Wolniak, G. C. (2010). Initial Evidence on the 

Influence of College Student  Engagement on Early 
Career Earnings. Research in Higher Education, 
51(8), 750-766.

Farley, K., McKee, M., & Brooks, M. (2011). The 
Effects of Student Involvement on Graduate Student 
Satisfaction: A Pilot Study. Alabama Counseling 
Association Journal, 37(1), 33-38.

region Vii
San Diego Association of School 
Psychologists
Dr. Gabriel Gutierrez
ggutierrez2@sandi.net

region Viii
Ventura County Association of School 
Psychologist 
President | Sarah Rodriguez
sarodriguez@rio.k12.ca.us

Antelope Valley Association of School 
Psychologists
President | Rosemary Napoleon
NAPOLEONR@lancad.org

region iX
Orange County of Association of School 
Psychologists
President | Jenna Downey
jenna.downey@gmail.com

region X
Delta Area Association of School 

Psychologists
President | Janet Castellanos
janetcastellanos@msn.com

Affiliate Updates
continued from page 5
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1020 12th Street, 
Suite 200, 
Sacramento, CA 95814
916 / 444-1595
916 / 444-1597  fax

MEMBERSHIP / RENEWAL
APPLICATION

July 1, 2012 - June 30, 2013

www.casponline.org

PERSONAL INFORMATION Mr.    Ms.    Mrs.    Dr.    •    M.A./S.    PhD    LEP    

Check here if Home and Billing address are the same.

First Name: ____________________________ Last Name: _________________________________

Home Address: ______________________________________________________________________

City: __________________________________ State:  ____________ Zip Code: _______________

Billing Address: ______________________________________________________________________

City: __________________________________ State:  ____________ Zip Code: _______________

District: ____________________________________________________________________________

County Where You Work: _____________________________________ Region No.: _____________

E-mail: ______________________________________ Work Phone: __________________________

MEMBERSHIP CATEGORIES (Please Check One)

Status Change (Check here if this is a membership category change.)

Regular Member - $142.00. Regular Members are persons who (1) are 
credentialed school psychologists employed in California, OR (2) are 
Licensed Educational Psychologists. $130.00* register by June 30, 2012

Retired Member - $60.00. Retired Members are persons who are retired 
(age 65+) from active employment in the schools and are not employed in 
any capacity that would qualify for membership in any other category.

Associate Member - $142.00 (Please Check One) 

Credentialed school psychologist employed in a state other than CA.

Credentialed school Psychologist who is on leave of absence to personal 
or professional reasons, such as pursuing an advanced degree.

A member of an allied profession, interested in the activities of CASP.

Student Member - $50.00. Student Members are persons who are enrolled 
in a full-time training program leading to their initial credential in school 
psychology.

1st Year School Psychologist - $50.00. Members in this category are persons 
who are renewing CASP members that have graduated during the 2011-2012 
membership year and working. Please let us know the following:

Advisor’s / supervisor’s name: _______________________________________________

Advisor’s / supervisor’s e-mail: _______________________________________________

Advisor’s / supervisor’s phone:_______________________________________________

PAYMENT OPTIONS

CASP occasionally sells its mailing list to private and non-profit corporations related to the school psychology profession. 
CASP does not offer for sale its members’ e-mail addresses, phone numbers or fax numbers.

I am interested in donating to the:

“CLD” Cultural Linguistic Diversity Scholarship  Mini-Grants Program “PAC” Political Action Committee

Would you like to join the:

CSP Foundation’s eScrip Program? Yes No

If Yes, may we use the credit card below? Yes No

PAYMENT IN FULL Membership Fee $  _____________

Check # ___________  Mini-Grant Donation $  _____________

  CLD Donation $  _____________

Visa / Mastercard CASP PAC Donation $  _____________

Credit Card Number: TOTAL $  _____________

Billing Zip Code:
Expiration 
Date

Phone Number:  (              ) _____________ —___________________
CASP is authorized to use my credit card for payment of member dues.

Signature: ________________________________________________

*CASP charges $25. for all returned checks.

(Payable to CASP*)

Home Phone: _______________________

rev 051412

http://www.facebook.com/1399395227

After 01/10/2013 - CASP will not activate new payroll deduction requests 
for this membership year. 

Pursuant to Education Code 45060, I authorized the above-named school 
district to withhold $14.20 per month from my salary for 10 months of each 
year beginning with the 10/2012 scheduled payroll for payment of CASP 
dues.

Social Security Number:

This information will only be used for processing this application.

Signature: ________________________________________________
Pursuant to Omnibus Budget Reconciliation Act of 1993 and provisions 
contained in the lobbying tax law, CASP is required to inform members that 
10% of your dues payment is non-deductible as an “ordinary and necessary” 
business expense. Contributions of gifts to CASP are not tax deductible as 
charitable contributions. However, they may be tax deductible under the 
provisions of the Internal Revenue Code.

Payroll Deduction (Regular Members Only)

(circle all 
that apply)

CASP is YOU!

http://www.facebook.com/profile.php?id=1399395227
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