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Positive Behavior Intervention and 
Supports – from getting the structure 
ready for the multi-tiered system of 
supports to what can be accomplished 
with specific programs – will be among 
the types of workshops offered at 
CASP’s Spring Institute 2014, to be 
held March 13 and 14.

Ahead of the Curve: Autism, Mental 
Health and PBIS is the theme of this 
workshop-driven event at the Hyatt 
Regency Hotel in Santa Clara. For registration information, including  the 
registration packet and online registration link, click here.

NASP President Sally Baas will be the keynote luncheon speaker on Friday, 
March 14, and will discuss advocating for students and the need for 
school psychologists to be leaders in their communities. Her passion for 
leadership includes the creation of coalitions and empowering teams of 
people to bring the best in psychological services to today’s schools.

Dr. Baas’ luncheon talk is included in the flat-fee structure CASP is using 
for this event. Attendees pay either a one- or two-day fee and then decide 
which workshops to attend. Workshop costs are included in the admissions 
fee, as well as lunches on each day. The fee also includes the poster 
session reception to be held at 5:30 p.m. on March 13. An additional fee 
is charged for the Evening with Joey Travolta fund-raising dinner for the 
California School Psychology Foundation (see accompanying article).
The six- and three-hour workshops scheduled include: 

• How to implement the PBIS Champion Model System at your school 
or district: A practical approach to implementing PBIS in each tier that 
works, Jessica Djabrayan Ed.D., instructor  

CASP Corporate Members:

DEPARTMENTS

8 A Message from the President

8 A Message from the Executive Director

9 Legislative & Budget Update

11 The NASP Report

15 CASP Officers

16 Membership Renewal Application

NEWS

2 Spring Institute: An Evening with Joey Travolta

11 What Is LEP Day?

11 Affiliate Updates 

13 Mini Grant Program

• Solution Focused Approach to Counseling and Mental Health 
Interventions, Michael Hass, PhD, instructor

• An Integrated Model for the Identification of Specific Learning 
Disabilities, Karen Apgar, instructor

• DSM-5 and School Psychology and Identifying, Assessing, and Treating 
Bipolar Disorder at School, Stephen Brock, PhD, and Shelley Hart, PhD, 
instructors

• Multi-Tiered Systems of Supports: Tools for School Psychologists, 
Michael Lombardo and Margaret Sedor, instructors

• The Use of Schoolwide Screening to Promote Student Social Emotional 
Health, Michael Furlong, PhD, Erin Dowdy, PhD; students Katherine 
Carranzo, and Eui Kim, instructors

• Cognitive Behavioral Therapy for Students with Autism, Sean Surfas, 
PhD, instructor

• Getting Started with PBIS, Dori Barnett, Ed.D., instructor
• Stop and Think Social Skills Program, Howie Knoff, PhD, instructor
• Addressing the Social Communication Challenges of Students with 

Autism: More than Meets the Eye!, Ivor Weiner, PhD
CASP student members can attend for free if their poster proposals are 
accepted or if they agree to monitor workshops. For information on how 
to submit a poster proposal or apply for a monitoring task, see the CASP 
website at www.casponline.org .

Convention 2014 Call for Presentations
While registering for the Spring Conference, consider submitting a proposal 
for CASP Convention 2014, to be held October 2 & 3 in San Diego. With 
the theme of Assessment in a Common Core World, this event will include 
sessions on pupil services and how they will be affected by California’s 
Common Core Standards. Deadline for submissions March 24, 2014.

Be sure to save the date for this special convention. To submit a mini-skills, 
paper, poster or workshop proposal for CASP Convention 2014, go to the 
CASP website at www.casponline.org .

http://www.casponline.org/spring-institute
http://mhs.com
http://www.pearson.com
http://www.alliant.edu
http://www.wj-iv.com
http://www.wiley.com
http://www.casponline.org
http://www.casponline.org


Autism, Mental Health & PBI S

Ahead of the   
   Curve:

March 14, 2014 | 6:00 pm
Hyatt Regency Santa claRa
5101 Great America Parkway, Santa Clara, CA
$50 for caSP members, $85 for nonmembers  (Includes three-course dinner)

a Fundraising Dinner for the for the california School Psychology Foundation
The California School Psychology Foundation was established in 1998 as a 
separate, yet supporting, organization of the California Association of School 
Psychologists. The mission of the Foundation is to enhance and support the 
practice of school psychology through research, scholarships and recognition  
of exemplary practices and programs.

DINNER KEYNOTE SPEAKER,
JOey tRaVOlta

- Creative Director, Inclusion Films
- Actor
- Recording Artist
- Special Education Teacher

an evening with Joey travolta
Joey Travolta will be showing the film, “Through the Heart 
of Tango,” an Inclusion Films production that features 
autistic and other developmentally disabled young adults 
in front of and behind the camera.

Multi-Health Systems Inc.
P.O. Box 950
North Tonawanda, NY
14120-0950
www.mhs.com

SPRING INSTITUTE SPONSORS:

Spring Institute 2O14 
March 13 & 14, 2O14 
Hyatt Regency Hotel, Santa Clara

To retain their leadership as mental health professionals 
in the schools, school psychologists need to stay 
ahead. They are the on-campus sources of information 
on mental health issues. Spring Institute will offer 
several workshops to keep you ahead of the curve. New 
information on autism, PBIS and other mental health 
issues will be the focus of this springtime event.

Spring Institute will feature dinner keynote speaker Joey travolta, creative director for Inclusion 
Films. Born into a show business family, Joey Travolta began his career as a performer in 1978 
as a recording artist. A year later, he made his acting debut in movies and added theater to 
his resume. Then came television appearances. But before all that, Joey Travolta worked as a 
special education teacher in New Jersey. 

At Inclusion Films, Joey merges his passion for working with individuals with special needs 
with film by creating workshops and camps that educate students about film making. Joey’s 
unique teaching style and expertise enables those with special needs alongside their typically 
developing peers to have to learn about production and their own creativity. Once a side project 
to his feature films, Joey has cultivated Inclusion Films into a growing network of programs 
supporting individuals with special needs—his greatest professional achievement thus far.

Inclusion Films Workshop seeks to promote the creative skills and strong work ethic of 
film makers with developmental disabilities, ultimately allowing them to become more 
independent, self confident, and well-rounded individuals.

california association of School Psychologists
1020 12th Street, Suite 200, Sacramento, CA 95814

For ticket information please call the california association of School Psychologists   
916/444-1595 or purchase tickets online at  www.casponline.org
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http://www.casponline.org
http://www.inclusionfilms.com
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http://www.inclusionfilms.com
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CASP Position Paper: 
School-Wide Positive Behavior Intervention and Support (SW-PBIS):
A Multi-Tiered System of Supports (MTSS) for Student Wellness
January 2014
Note: This position paper was approve by the 
CASP Board of Directors on January 14, 2014. 
Jessica Djabrayan, Ed.D., CASP Assessment 
Chair, Central Valley PBIS Coordinator 

Barbara J. D’Incau, PhD, CASP President-Elect

Dori Barnett, Ed.D., PBIS Coordinator, Orange 
County Department of Education

Michael Lombardo, M.A., Director of Interagency 
Facilitation, Placer County Office of Education

Heidi Holmblad, CASP Executive Director

California’s Need for Multi-Tiered System of 
Supports that include School-Wide Positive 
Behavior Intervention and Supports.
In many districts, local policies have approached 
safety and mental health in schools with ad hoc 
and piecemeal methods. This is borne out by 
the very narrow federal and state laws related to 
student suspension and expulsion that produced 
reactive discipline policies and increased 
student exclusion from school. Such practices 
have resulted in disproportionality in discipline 
practices, as reflected in the high number of 
suspensions and expulsions of African American 
and Latino students in California. In CASP’s 
view, in order to ensure that all students flourish 
academically, districts must establish equitable 
discipline practices and behavioral interventions 
that promote positive social-emotional 
development and that prevent and respond 
to negative behaviors in order to re-engage 
disconnected students. School psychologists 
play a critical role in implementing school-based 
educationally related counseling services and 
positive behavior systems and supports that 
create and reinforce positive school cultures of 
achievement for all students, including those at 
risk of academic failure. 

Recently, CASP took a position to support AB 
97 to ensure that new Local Control Funding 
Formula (LCFF) monies are directed for the 
purposes outlined in Section 42238.07. This 
section states that the regulations shall require 
a school district “to increase or improve services 
for unduplicated pupils.” Research shows that 
efforts to improve school climate, safety and 
learning are not separate endeavors. They must 
be designed, funded and implemented as a 
comprehensive school-wide approach. CASP 
seeks to ensure that districts strongly consider in 
their local LCFF plans that students have access 
to multi-tiered systems of support for universal, 
targeted, and individualized psychological, 

behavioral, and counseling services and 
supports that will increase their chances for 
academic improvement and mental wellness.

A Multi-Tiered System of Supports (MTSS) is 
a school- and community-based continuum of 
care that provides expertise and services to 
students to meet their academic, behavioral, 
social-emotional and mental health needs. “The 
MTSS framework encompasses prevention and 
wellness promotion, universal screening for 
academic and behavioral barriers to learning, 
implementing evidence-based interventions 
that increase in intensity as needed, monitoring 
the ongoing progress of students in response 
to implemented interventions, and engaging in 
systematic decision making about programming 
and services needed for students based upon 
specific student outcome data” (Villancourt, 
Cowen, & Skalski, 2013). School-Wide Positive 
Behavior Intervention and Support (SW-PBIS) 
is one example of an evidence-based multi-
tiered system of support in which students have 
access to a wide range of behavioral and mental 
health interventions by highly trained school-
based personnel (Villancourt, et al., 2013). SW-
PBIS is a multi-tiered framework for creating 
positive school cultures. SW-PBIS is not a 
program or a curriculum; it is a decision-making 
framework that guides selection, integration, 
and implementation of the best evidence-based 
academic and behavioral practices for improving 
important outcomes for all students (www.pbis.
org). At the universal, school-wide level, PBIS 
requires the implementation of preventative and 
proactive approaches to discipline and positive 
discipline methods.  In doing so, PBIS changes 
the belief systems and behavior of school staffs, 
students, and the community, resulting in 
positive, productive citizens and safer schools.

School-Wide PBIS Fosters Local Control for 
School Climate, Academics, and Behavior.
“Improving student academic and behavior 
outcomes is about ensuring all students have 
access to the most effective and accurately 
implemented instructional and behavioral 
practices and interventions possible” ( www.pbis.
org ). School-Wide Positive Behavior Intervention 
and Support (SW-PBIS) provides an operational 
framework and a set of sustainable school-
wide practices for achieving positive academic 
and behavioral outcomes. The school-wide 
practices are research-based, but are developed 
and implemented by the local school team 
of teachers, parents, administrators, school 
psychologists, school counselors, and students 
to reflect the culture and values of their site.

SW-PBIS Has National Support.
Positive Behavior Interventions and Supports 
(PBIS) was defined, described, and researched 
since its introduction in the reauthorization 
of the Individuals with Disabilities Education 
Act of 1997 (Sugai and Simonsen, 2012). SW-
PBIS (known nationally as SWPBS) research 
and training receives ongoing support from the 
Office of Special Education Programs (OSEP), 
US Department of Education, through the OSEP 
Technical Assistance Center. The OSEP center 
offers schools capacity-building information 
and technical assistance for identifying, 
adapting, and sustaining effective school-wide 
positive disciplinary practices. Oregon, Kansas, 
Connecticut and Texas pioneered and have 
sustained SW-PBIS systems since the 1980s. 
School psychologists in California have also been 
leaders in SW-PBIS professional development 
and systems implementation in schools and 
districts throughout the state. Moreover, PBIS 
is aligned with state and national frameworks 
such as Response to Intervention (RtI) and 
an Integrated Systems Framework (ISF) for 
connecting school-based educationally related 
counseling services and PBIS (Barrett & Eber, & 
Weist, 2013). 

A Continuum of SW-PBIS Practices.
SW-PBIS emphasizes four integrated elements: 
(a) data for decision making, (b) measurable 
outcomes supported and evaluated by data, (c) 
practices with evidence that these outcomes 
are achievable, and (d) systems that efficiently 
and effectively support implementation of these 
practices ( www.pbis.org ). These four elements 
are guided by six core principles:
• Develop a continuum of scientifically based 

behavior and academic interventions and 
supports

• Use data to make decisions and solve 
problems

• Arrange the environment to prevent the 
development and occurrence of problem 
behavior; increase supervision and supports 
where needed

• All school staff teach and encourage pro-
social skills and behaviors in all settings on 
campus, and before and after school

• Implement evidence-based behavioral 
practices with fidelity and accountability

• Screen universally and monitor student 
performance and progress continuously

continued on page 13
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Behavior Disorder, Emotional Disturbance, 
or Both?
By James Bylund, Psy.D., Licensed Educational Psychologist

The terms “conduct disorder” and “behavior 
disorder” are often used synonymously with 
“social maladjustment” by professionals working 
in and around special education. Further, all 
three terms are often used to describe conditions 
that are believed by some to disqualify a student 
from eligibility under the category emotional 
disturbance or disability (ED). The term “socially 
maladjusted” isn’t defined for us by federal or 
state special education law and this has led to 
a great deal of debate on the topic for over 35 
years. Consequently, I know full well that the 
opinions I share in this article are not universally 
agreed upon. Nevertheless, I will make a case 
that “behavior” disorders are not synonymous 
with social maladjustment, students with 
behavior disorders may in many cases meet 
educational eligibility criteria for ED, and the 
existence of “social maladjustment” does not 
rule out ED. Further, I will support my positions 
with clinical data, federal and state education 
law, and court findings.

Behaviors and Emotions
Many school psychologists, special educators, 
and school administrators draw a line between 
emotions and behaviors when considering 
eligibility for special education services under the 
category ED. Some of my colleagues do this by 
assessing the difference between “internalizing” 
and “externalizing” scales on standardized 
measures like the Behavior Assessment System 
for Children – Second Edition or Achenbach Child 
Behavior Check List and Teacher Report Form. 
This long held distinction is based on the belief 
that externalizing behavior problems stem from 
environmental conditions while internalizing 
disorders are organic in nature. In other words, 
internalizing disorders are seen to reflect an ED 
while externalizing behaviors are perceived as 
social maladjustment. However, this distinction 
has never been empirically validated (Teeter, et 
al, 2009).  

Behavior is now largely understood to result 
from a combination of both learning and biology 
as both environmental and organic variables 
interact with and influence one another (Teeter, 
et al, 2009). In addition, there are high levels 
of co-occurrence between internalizing and 
externalizing disorders in children and youth. 
Many young people with depression, anxiety, 
ADHD, and reading disorders also present 
with antisocial behaviors (Clarizio, 1992). At 
least in part for these reasons, the American 
Psychological Association (APA), Council for 
Children with Behavioral Disorders (CCBD), and 
the National Association of School Psychologist 
(NASP) either advocate for the inclusion of 
behavioral disorders (CD, ODD, ADHD) in the 

definition of ED or recognize the frequent co-
existence (Olympia, et. al., 2004).

Early intervention is, of course, critical in treat-
ing any condition, and this is certainly the case 
for emotional and behavioral disorders. The out-
comes for children with untreated early onset 
conduct disorder are frightening. Without early 
intervention, children’s antisocial behaviors 
typically continue to escalate with age and if un-
treated before age 8 the disorder often becomes 
chronic (Olympia, et. al., 2004).  In other words, 
after this point it is more likely that key stake-
holders will be working to manage the disorder 
long term than, for lack of a better word, “cure” 
it. These children are at extraordinarily high risk 
for school retention, suspension, expulsion, and 
dropping out.  Further, as adults they present 
with high rates of substance abuse, psychiatric 
disorders, arrest, unemployment, early pregnan-
cy, and suicide (Olympia, et. al., 2004).  

At this point it may be important to draw a dis-
tinction between early and late onset conduct 
disorders (CD). The DSM-V categorizes two sub-
types of CD based on the age of onset. Those 
who demonstrate at least one characteristic by 
10 years of age meet the criteria for Early Onset 
CD (American Psychiatric Association, 2013) and 
are at greater risk of lifelong psychiatric distur-
bance (Moffitt, et. al., 2008). In contrast, those 
with Late Onset CD, who develop symptoms in 
adolescence, are far less likely to experience 
persistent problems into adulthood (Moffitt, et. 
al., 2008) since their problem behaviors likely 
reflect environmental conditions and peer affili-
ations (i.e. social maladjustment) rather than a 
biological-based disorder (Moffitt, et. al, 2008; 
Vladislav, Koposov, Vermeiren, & Schwab-Stone, 
2003). While school-based practitioners don’t 
use the DSM for diagnostic purposes, under-
standing the etiology and developmental course 
of a disorder may assist in determining eligibility 
and implementing appropriate interventions.  

While those with a lifetime persistent form of CD 
almost always demonstrate characteristics prior 
to age 10 years, not all children with Early Onset 
CD follow the same trajectory. Roughly half of the 
children with Early Onset CD only demonstrate 
these characteristics in childhood (Barker & 
Maughan, 2009; Moffitt, et. al., 2008). When as-
sessing students for ED due to characteristics of 
conduct disorder (i.e. unusual feelings or behav-
iors under normal circumstances) it’s important 
to be aware of risk factors for the Early Onset, 
Lifetime Persistent form of CD. These include 
family history of psychopathology and/or alcohol 
abuse, high levels of anxiety during third trimes-
ter of pregnancy, uncontrollable temperament in 
infancy and toddlerhood, harsh parenting, his-

tory of head injury, and presence of attention 
deficit hyperactivity disorder (Barker & Maughan, 
2009; Moffitt, et. al., 2008). Children with life-
time persistent CD are also more likely to have 
anxiety disorders including post-traumatic stress 
disorder or PTSD (Vladislav, Vladislav, Koposov, 
Vermeiren, & Schwab-Stone, 2003). In contrast, 
the individuals with childhood limited or adoles-
cent onset subtypes present with such charac-
teristics far less frequently (Moffitt, et. al., 2008).

Changes made from the DSM-IV-TR to the 
DSM-V reflect the intertwined relationship 
between emotions and behaviors in children and 
adolescents across other disability categories as 
well. For example, characteristics of oppositional 
defiance disorder were reorganized to include 
both emotional and behavioral symptoms. 
The new subtypes include angry/irritable 
mood, argumentative/defiant behavior, and 
vindictiveness (American Psychiatric Association, 
2013). In addition, under mood disorders a 
new category of disruptive mood dysregulation 
disorder was added. This new category 
emerged from concerns over the possible over 
identification and treatment of bipolar disorder 
in children and includes characteristics of 
persistent irritability and frequent and extreme 
behavioral dyscontrol (American Psychiatric 
Association, 2013).  

The issue as to whether externalizing behaviors 
may result from an ED, and that students with 
externalizing behaviors may qualify for special 
education and related services, has been 
clarified by the Courts. In the case of Torrance 
Unified School District v. E.M., Maryl M. (C.D. Cal. 
2008) a student was found eligible under ED due 
to “inappropriate types of behaviors or feelings 
under normal circumstances” that included acts 
of physical aggression such as hitting, kicking, 
pinching, and pulling the hair of other children. 
The criteria used to make the ruling in this case 
was based on the child’s behavior in response 
to everyday occurrences was appropriate when 
compared to that of his peers. The judge, of 
course, ruled that it was not. This is consistent 
with nearly 40 years of research demonstrating 
that anger and aggression in children and youth 
may be a behavioral expression of a physiological 
stress response (Novaco, 1975). As another 
example, in the case of Eschenasy v New York 
City Department of Education (S.D.N.Y. 2009) 
a student engaged in truancy, theft, and drug 
abuse was found eligible under the category ED 
because she was also suicidal (i.e. a general 
pervasive mood of unhappiness or depression) 
and was cutting herself and pulling out her hair 
(i.e. inappropriate types of behaviors or feelings 
under normal circumstances). This example 
raises the issue of social maladjustment and 
the frequent misperception that this is an 
exclusionary clause for determining eligibility 
under the category ED, a topic we turn our 
attention to now.  

continued on page 14
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Performance You Can See & Hear

A  S  S  E  S  S  M  E  N  T  S

Multi-Health Systems Inc. 
USA Tel:  1.800.456.3003 / CAN Tel:  1.800.268.6011 
mhs.com  •   customerservice@mhs.com 

Evaluate attention disorders and neurological functioning with the Conners Continuous 
Performance Tests, now with both visual and auditory attention assessments.

•   A comprehensive evaluation with the introduction of an auditory attention test

•   Easy interpretation with new reports offering clear visuals & summaries

•   Trusted results with the most representative CPT normative samples collected

•  Diagnostic confidence with a refined measurement of attention & new scores

Exclusively from 

Order by May 1st to Save 10%
on all CPT Combo Kits!

Coming  
Early

Spring

http://www.mhs.com
http://www.mhs.com/CPT3
http://www.mhs.com/CATA
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Nomination Form
Deadline for nominations is March 3, 2014

My nominee for President-Elect is:  ______________________________________

My nominee for Secretary-Treasurer is:  _______________________________________

My nominee for Region Representative is: ______________________________________

 Region II  Region IV  Region VI  Region VIII  Region X

 I have secured the permission of the above-named person to place his or her name in nomination:

Nominator’s signature: _________________________________________________     Date: ____________________________

Nominator’s Name (please print): ________________________________________

Daytime phone: _________     _____________________     Email:  ________________________________________________

Nominees: In a separate email, please answer the following questions and submit your answers with the nomination papers. Also, please 
send a current photo of yourself in with your responses to the questions below. 

- Employer:
- Educational and work experience:
- Years and Offices held within CASP and/or your local affiliate(s):
- Briefly state your reasons for running for CASP office and, if elected, what you plan to accomplish (75 words maximum):

- CASP reserves the right to edit ballot statements for length. -

Want to make a difference in your professional 
organization? Feel you would like to set policy, 
make decisions on items that matter to 
California’s school psychologists? You can by 
running for a seat on the CASP Board of Directors.

Nominations are now open for the 2014-2015 
Board of Directors. Candidates are needed 
to fill the offices of president-elect, secretary 
treasurer, and all the even-numbered region 
representatives. They are Region II (the coastal 
counties from Monterey up to Marin), Region IV 
(Los Angeles Unified School District), Region VI 
(Riverside and San Bernardino counties), Region 
VIII (Ventura up to Monterey County, including a 
northern tip of Los Angeles County), and Region 
X (San Joaquin County and inland up to the 
Oregon border). For more information on the 
regions, please see the CASP web site at www.
casponline.org .

Only regular members in good standing 
(those whose membership fees are current) 
may nominate or run for office. When making 
nominations for CASP office, keep the following 
guidelines and expectations in mind: 

1. Only members in good standing who have 
served as (a) a CASP Board of Directors 
committee chair or specialist, (b) the 
president of a chartered CASP Affiliate, or 
(c) a Region Representative are eligible to 
run for President-Elect.

2. Any member in good standing can run for 
Region Representative. However, they must 
work in the region they represent.

3. Board member terms begin on July 1, 2014.
4. The term for President-elect is one-year, 

and is then followed by a year as President 
and another year as Past-president. 
As President, this individual appoints 
committee chairs and specialists to 
the Board of Directors, facilitates the 
establishment of board policy, and serves 
as chairperson for all Board meetings.

5. The term for secretary-treasurer is 
two years. This person reports on the 
association’s finances and works with the 
executive director on keeping the budget 
balanced. 

6. The term for Region Representatives is 
two years, with a four-year term limit. The 
Region Representatives represent CASP 
members in their geographical region. 
This would be the first person a CASP 
member would contact whenever they 
have an issue or question for the Board of 
Directors. It is the Region Representatives’ 
responsibility to inform members in their 
region (especially local affiliates) about the 
actions of the CASP Board of Directors.

7. All elected Board members are required 
to participate in five board meetings per 
year (Typically held in August, October or 
November, January, June, and during the 
Spring Conference in March)

.

Nominate Now for the 2014-2015 
CASP Board of Directors:

If you would like to nominate a colleague 
for CASP office, please first obtain his or her 
permission, and then complete the nomination 
form below. Then mail, fax (916/444-1597), or 
email ( communications@casponline.org ) your 
nomination to the CASP Office. 

The nomination deadline is March 3, 
2014. Nominations received after this 

date will not appear on the ballot.

Voting instructions will be emailed to all regular 
CASP members in good standing the first week 
of March. Voters will have until March 29 to vote 
online. 

The election results will be announced in the 
Spring 2014 issue of CASP Today.

Please email or fax this form and 
the additional answer sheet to:

CASP
1020 12th St., Suite 200
Sacramento, CA  95814

Fax: 916 / 444-1597
Or email to: 
communications@casponline.org

http://www.casponline.org/pdfs/pdfs/election%20story.doc
http://www.casponline.org/pdfs/pdfs/election%20story.doc


CASPTODAY • WINTER 2014 Page 7

continued on page 12

Teams DO Work!: Collective Efforts for a 
Successful School Psychology Awareness Week
By Brooke Bisel, Kimberlee Castro, Ashley Kieffe and Raycheal Murphy, 
Humboldt State University

Editor’s note: This article first ran in the 
January/February 2014 issue of Communique. 

School psychology graduate students at 
Humboldt State University (HSU) wanted to go 
above and beyond to make SPAW 2013 a success, 
to honor our program director, our training, and 
because we all believe in the critical need to 
advocate for our profession. What transpired 
was successful beyond anyone’s imagination. 
By undertaking a collective effort to host a week 
full of school psychology related activities, SPAW 
spread throughout our university, out into our 
community, through the Humboldt coast media 
circuits and onward to Bethesda, MD. 

Located along the coast and situated amongst 
the redwood trees, Humboldt State University 
is the northernmost California State University. 
The HSU School Psychology graduate program 
is highly regarded and has been an accredited 
program within the Psychology Department since 
the early 1960s, and nationally approved since 
1995. The program is led by Brent Duncan, who 
has been the Program Director for over 18 years, 
and also holds the position of NASP Program 
Manager for Advocacy. Throughout our training 
he has continued to reinforce the message: We 
are advocates. We advocate for the well-being of 
all children, families, and schools, and we must 
advocate for our own profession so that we can 

utilize the full range of our skill set to deliver 
comprehensive services. 

HSU NASP Students Leaders in collaboration 
with School Psychology Club Officers created an 
outline of project ideas, from which committees 
were formed. Both first- and second-year School 
Psychology graduate students took lead positions 
in Public Relations, Presentations, Advocacy 
Booth, Fundraising and Event Committees. 
Students selected their committees based on 
their interests and areas of strength and thus 
were able to utilize their ingenuity and inspiration 
to make each project a success. Following are 
descriptions of each committee’s activities and 
accomplishments.

The Public Relations Committee: Letting 
Humboldt County Know the Importance of 
SPAW
One of our proudest achievements of the week 
was proposing and accepting the City of Arcata’s 
proclamation of the recognition of National 
School Psychology Week. The Public Relations 
committee worked to modify the draft originated 
by Stacy Skalski, NASP Director of Professional 
Policy and Practice, who was responsible for 
getting the original Congressional resolution 
through both the House and the Senate, to make 
it locally relevant. The Mayor of Arcata read 
the proclamation at the City Council meeting 
the week prior in front of community members 
including several student supporters. We had 

the privilege of giving an acceptance speech at 
the meeting in which we were able to thank local 
school psychologists, draw attention to SPA week 
activities, and inform city leaders of the integral 
role school psychologists play in children’s 
education and success.

An official press release went out to all local 
news media outlets and included a description 
of SPAW activities and efforts in the community, 
as well as a description of the nature of the 
profession, issues we address in schools, our 
focus on prevention and intervention, and NASP 
as a supportive and leadership entity for school 
psychologists. As a result, we were approached by 
a radio station, which broadcasts on campus and 
streams online, to do an interview elaborating on 
SPA week at HSU. In addition to a description 
of the week’s local activities, topics highlighted 
in the interview included why it was important 
to promote SPAW at HSU. We emphasized that 
the vast majority of people are not aware of the 
full range of services school psychologists have 
to offer. We asserted that by reaching out to 
students and community members, we aim to 
diversify the field and are able to educate about 
the potential role we can have in schools and to 
raise awareness about the skills and services 
we have to offer. As members of this training 
program, we want to inspire students to seek 
out the profession, one in which they can create 
positive change in students’ and families’ lives.

The Presentations Committee: Spreading 
the Word to Students 
Every SPA week, we organize presentations 
in education and psychology classes at HSU 
to advocate and inform students about our 
profession, our program, and the week’s 
activities. This year the Presentations Committee 
decided to expand into the community. We 
contacted teachers at both the high school and 
college level throughout Humboldt County asking 
if they would be willing to let us share information 
about school psychology in their classes. Both 
the College of the Redwoods, a local community 
college, and McKinleyville High School welcomed 
us into their classrooms.

McKinleyville High School not only welcomed 
school psychology graduate students to present, 
but also generously dedicated an entire class 
period in their Intro to Psychology course to 
learning about the field. Through the use of 
the NASP A Career That Makes a Difference 
PowerPoint, we were able to explore the role of 
the school psychologist and introduce school 
psychology as a possible career opportunity to 
a new generation of college-bound students. 
Through this presentation and the many across 
campuses, we were able to promote the field 
of school psychology and raise awareness of 
school-based psychological services to hundreds 
of students across Humboldt County. 

Left to Right 
Back Row: Genni Kerwin, Raycheal Murphy, Ashley Kieffe, Brooke Bisel, Heather Miller, Haley Jones
Front Row: Tiffany Sanchez, Misty Distad, Leana Edwards, Brittany Stonebarger, Nicole Stevens, Kimberlee Castro
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CASP is moving forward this year and now 
that we have survived significant challenges 
including budget cuts and personnel changes 
we are growing and moving forward. In order to 
examine the way we are performing as stewards 
of the discipline and the way we lead, CASP 
Board members completed a comprehensive 
assessment based on the Kouzes and Postner 
leadership model (2014, NASP Communiqué).  
The model emphasizes positive leadership that 
reworks, modifies, and changes systems that 
impede progress.  We celebrate small successes 
every day. As school psychologists providing 
quality services to meet the needs of our 
students we go beyond resilience by promoting 
social emotional learning and positive school 
climates.  

Positive Psychology and Growth
Positive psychology is rooted in philosophy, 
religion, and evidenced-based psychological 
theories according to Sally A. Baas, NASP 
President.  School psychologists can use positive 
psychology as a framework to help students 
assess their strengths and identify resources. By 
doing so, students can increase their sense of 

Beyond Resilience: Positive 
Psychology and Growth
By Christine Toleson, CASP President

well-being. Additionally, 
students who learn 
positive social-emotional 
skills become socially aware which often 
incubates leadership and empowerment.
The Positive Behavior Intervention and Supports 
(PBIS) program has been endorsed by CASP and 
incorporates many of the tenants of positive 
psychology. According to the CASP position 
paper on PBIS (included in this issue of CASP 
Today), “in order to ensure that all students 
flourish academically, districts must establish 
equitable discipline practices and behavioral 
interventions that promote positive social-
emotional development and that prevent and 
respond to negative behaviors in order to re-
engage disconnected students (2014, CASP 
Position Paper on PBIS).”
In LAUSD, my home district, we are providing 
interventions that promote self-awareness, 
self-management, social awareness, and social 
management. Within each domain students are 
learning social-emotional skills that are enabling 
them to relate positively to peers and to decrease 
reactivity when they are frustrated.

I hope that you will take a moment to reflect on 
the small successes that you experience daily. 
You are my heroes and I am so honored to serve 
as president of CASP. If you have the opportunity, 
please come to the CASP Spring Institute in 
lovely Santa Clara, March 13-14, 2104.  Dr. Baas 
will be the keynote luncheon speaker on March 
14. In addition to attending great workshops and 
presentations, you will have the opportunity of 
meeting members of our superb CASP board of 
directors.  Do not be surprised if you find that I 
am older than I look!

continued on page 12

A Message from the Executive Director
By Heidi Holmblad

Ψ

As I sit here and listen to the rain falling against 
the window at CASP I find that I am reminded that 
we just don’t have any control over the weather. 
We are all affected by it – especially now with 
water delivery cutbacks and rationing because 
of the state’s drought – but we have no control 
over it.

In a way, it is similar to the situation school 
psychologists and all pupil services find 
themselves when it comes to California’s new 
funding mechanism for its schools, the Local 
Control Funding Formula. School psychologists 
are very much affected, but don’t have actual 
control over the school boards that will be deciding 
how to fund their pupil services programs. But 
unlike the weather, school psychologists do have 
influence over how that money will be spent. 
They just have to use this influence.

As you likely know by now, Gov. Jerry Brown 
and the state Legislature has blown up the way 
money is distributed to school districts. They 
decided that the districts themselves should 
decide, when it comes to most programs, how 
the money should be spent. There are some 
rules under the new Local Control Funding 

Formula – money must 
go to low-income, foster 
and English Language 
Learners – but the 
overall goal is to give 
districts the power to 
decide where and how to spend their funding to 
improve the academic outcomes for all students.

Let’s take a look at that last sentence. Improve 
academic outcomes for all students. Isn’t 
that what school psychologists do? Does your 
school board, which will ultimately decide how 
the district’s money will be spent, know that? 
Perhaps not. Do you have data that shows a 
program you introduced to your school district 
was successful? Now is the time to let them 
know. 

CASP will soon roll out a series of resources 
you can use to tell the school board that the 
experts they may be looking for already work 
for the school district. Need educational related 
interventions and counseling services? You can 
do that. Need positive behavior interventions and 
supports? You can set that up. Need someone to 
look into parenting programs? Yeah, you can find 

some – or create one – that would work in your 
schools.

As a school psychologist, you are at the top of the 
list of the educationally related mental health 
services in your education community. And if you 
don’t make that clear to the superintendent and 
the school board, they may make other plans 
for providing those services to the district’s 
students.

School districts are already setting the 
groundwork for their Local Control Accountability 
Plans, which link their budgets to how the 
district plans to increase or improve services for 
unduplicated pupils in proportion to the increase 
in funds.

You’re likely thinking that you don’t have the time 
to do this alone. We don’t think you do, either. 
Instead, it may be time to work with the school 
counselors, speech and hearing therapists, 
school nurses, attendance workers, school social 
workers and all other pupil services personnel 
and put together a presentation that explains 
what each PPS credentialed person who works 
for the district does – and can do if given the 
resources to do so. And don’t forget to include a 
few parents whose children have been helped by 
your expertise. Whether this is at a school board 
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continued on page 15

Legislative & Budget Update: 
By Jeff Frost, CASP Legislative Advocate

State Board of Education Approves 
Emergency Regulations

After a seven hour public hearing, which included a 
personal visit by the Governor and over 300 speakers, 
the LCFF emergency regulations were approved by the 
State Board of Education on Jan. 17 with no amend-
ments.

CASP was well-represented at the meeting with Lobby-
ist Jeff Frost speaking to the board and Executive Di-
rector Heidi Holmblad working with the Pupil Services 
Coalition, which raised concerns about accountability 
in the LCAP planning process.

During the discussion by the board members, all of 
them commented on the breadth and depth of the 
comments that were made by the public. They also 
indicated that many of the suggestions offered were 
worthy of further discussion and consideration. As 
Board member Sue Burr indicated, there may need to 
be some “tweaking done” as the board considers the 
permanent regulations which are to come next.  Board 
President Michael Kirst also indicated his interest in ex-
ploring some of the suggestions and said that in adopt-
ing these emergency regulations the board was going 
to allow for “further public input and consideration” of 
possible changes in the permanent regulations.

In approving the regulations, the board directed staff to 
also prepare some “guiding documents” that could be 
sent to the filed to help provide more background and 
understanding the statute and the regulations. These 
guidelines should include the following:

1. Explanation of the role of the county superintendent 
in LCFF oversight of districts;

2. An analysis of how the LCFF integrates with 
federal law to ensure that all questions of possible 
supplanting are addressed;

3. Coordination of LCFF with school site plans and 
guidance on where operational integration should 
or can best occur;

4. Establishment of a set of best practices for 
community involvement that can be made available 
to districts;

5. Clarification of how the requirements for charters 
and districts compare and contrast for LCFF;

6. The development of an electronic template for use 
by districts;

During the comments by board members there were a 
number of notable comments:

Board member Trish Boyd Williams indicated that she 
hoped there was a way to include guidance for districts 
on the importance of trying to integrate supplemental 
services into the LCFF and LCAP planning. This would 
include mental health services, psychological services 
and counseling given the importance this will have on 
student outcomes.

Board member Patricia Rucker wanted to make sure 
that the board gave further thought to how districts 
would be evaluated and ultimately be held accountable 
in the LCFF process. She also addressed an issue that 

had been raised by a number of speakers on how the 
LCFF could ensure that strategies were developed to 
help parents assist their children with their homework. 

In the end the Board unanimously supported the emer-
gency regulations and will now begin work on the per-
manent regulations. We will have to maintain the same 
level of vigilance over the language of these permanent 
regulations as we move forward but for now all districts 
understand what the rules of the game are for develop-
ing their LCAPs for 2014-15. 

Governor Unveils 2014-15 State Budget
As Governor Brown unveiled his 2014-15 Budget Pro-
posal he reflected upon “lessons learned” from recent 
budgets that committed one-time or temporary rev-
enue to permanent spending obligations. The Gover-
nor recounted the painful cuts in programs that were 
required when these “revenue spikes” disappeared 
to underscore his commitment to fiscal discipline and 
the elimination of debt in the proposals made public 
today. The Governor focused a several critical themes 
which are outlined below. These include the need to be 
careful with how one-time funding is used, prioritizing 
the implementation of the Local Control Funding For-
mula with the increase in funding and buying down the 
state’s debt.

Use of One-Time Funds - The Governor acknowledges 
that extraordinary 2013 stock market gains have pro-
duced very large increases in capital gain tax revenue 
for the state’s general fund (GF) impacting three bud-
get years: 2012-13, 2013-14, and 2014-15. These 
one-time income tax revenues are, for the most part, 
producing $9.7 billion in higher revenue for K-14 
schools over these three budget years. Accordingly, 
the Governor is proposing to eliminate the $6.4 billion 
in K-14 inter-year deferrals that remain on the state’s 
books--by the end of 2014-15.

Deferral Buydown & Increased LCFF Funding - The 
one-time spike in GF revenue and additional deferral 
buydown expenditures in 2012-13 and 2013-14 also 
allows the Governor to significantly increase Local Con-
trol Funding Formula (LCFF) gap funding in 2014-15 
(from 16% to 28%) for K-12 school districts and county 
offices.]

Rainy Day Fund & Prop 98 Reserve - The Governor 
also uses the state’s reliance on a very progressive in-
come tax system, the volatility of capital gain revenue 
and the soon-to-expire Proposition 30 tax revenue to 
justify a new constitutional amendment proposal to 
strengthen the existing Rainy Day Fund (ACA 4 enacted 
in 2010). A key component of the proposal involves cre-
ating a Proposition 98 reserve, whereby spikes in K-14 
funding, produced in years when capital gains revenue 
exceeds 6.5% of total general fund revenue, would in-
stead be saved for future years of decline. Governor 
Brown argues that this would prevent education cuts in 
recession years when the state would otherwise be un-
able to meet Proposition 98 obligations. The Governor 
also asserts that the creation of this “Proposition 98 

reserve” would require no changes to the guaranteed 
level of funding dedicated to schools under Proposition 
98 in any year. 

Key Budget Components - Under the Governor’s bud-
get, K-14 education (Proposition 98) spending levels 
are increased by $9.7 billion over three years: 2012-
13, 2013-14 and 2014-15. Increases in 2012-13 
($1.8 billion) and 2013-14 ($1.5 billion) are used ex-
clusively to buydown inter-year deferrals. 

The 2014-15 K-14 (Prop 98) spending level is now pro-
jected to be $61.6 billion, a $4.8 billion increase over 
the adjusted 2013-14 level of $56.8 billion. 

Consistent with the his commitment to fiscal discipline 
and the LCFF,  the Governor is proposing to use most 
all of these additional funds in 2014-15 to eliminate 
all inter-year deferrals (using $3.1 billion of the one-
time deferral buydown increases from prior years) and 
provide school districts, county offices and charter 
schools additional LCFF gap funding (approximately 
$4.5 billion). The Governor’s proposed spending level 
is approximately $600 million lower than the Legisla-
tive Analyst’s estimate from last November, reflecting 
the Department of Finance’s more conservative rev-
enue projections.  

Key Budget Adjustments - The Governor’s use of these 
new resources in K-12 education for 2014-15 is as follows: 

K-12 Deferrals – The budget provides an increase of 
more than $2.2 billion Proposition 98 General Fund in 
2014-15, when combined with the $3.3 billion Propo-
sition 98 General Fund provided from 2012-13 and 
2013-14 funds, to eliminate all remaining outstanding 
deferral debt for K-12. The budget allocates another 
$235.6 million to reduce community college inter-year 
deferrals.  

School District LCFF - Additional growth of approxi-
mately $4.5 billion in Proposition 98 General Fund for 
school districts and charter schools in 2014-15 which 
is an increase of 10.9 percent.

County Office of Education LCFF - An increase of $25.9 
million Proposition 98 General Fund for county offices 
of education in 2014-15.

Special Education - A decrease of $2.2 million Propo-
sition 98 General Fund to reflect a decline in Special 
Education ADA.

Cost of Living Adjustment Increases - The Budget pro-
vides $33.3 million to support a 0.86 percent cost of 
living adjustment for categorical programs that remain 
outside of the new student funding formula, including 
Special Education, Child Nutrition, American Indian Ed-
ucation Centers, and the American Indian Early Child-
hood Education Program. Cost of living adjustments 
for school districts and county offices of education are 
provided within the increases for school district and 
county office of education Local Control Funding For-
mula implementation noted above.
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Build a comprehensive  
evaluation of  
Executive  
Function  
Strengths and  
Weaknesses  
in youth aged 5 to 18 years.

Scores You Can Trust 
The most representative nationally standardized behavior rating scale of executive function. The large 
scale normative sample is representative of the U.S. population on a number of key demographic variables 
including U.S. Census region.

Implement Intervention Strategies  
When scores on the CEFI Scales are below average, intervention strategies are provided within the Interpretive Report.

Feel Confident With Accurate Results  
Multi-rater reports present an expansive view of the youth’s behavior.

Save Time by Administering and Scoring Online  
Create instant, easy to use, and accurate reports.

A  S  S  E  S  S  M  E  N  T  S

Multi-Health Systems Inc. 
USA Tel:  1.800.456.3003 / CAN Tel:  1.800.268.6011 
mhs.com  •   customerservice@mhs.com 

MHS.com/CEFI 

http://www.mhs.com/CEFI
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Affiliate Updates
Foothill Association of School Psychologists
Q-interactive: Clinical Assessments Admin-
istered on Ipads will be presented by FASP 
on Monday, February 24, 2014 @ Azusa Pa-
cific University to see how interactive assess-
ment tools like the WAIS-IV, WISC-IV, WIAT-III, 
CVLT-II, and D-KEFS can be administered and 
scored through Q-interactive on Ipads. Facili-
tating this event are Michael J. Suess, M.S., 
NCSP & John A. Hanson, PhD.  Suess has 
worked as a school psychologist in the public 
schools for 20 years before joining Pearson 
as a Measurement Consultant and Regional 
Manager. He is now the National Manager 
for Q-interactive with Pearson Clinical Assess-
ment. Dr. Hanson is currently a Q Interactive 
Assessment Consultant for Pearson. He Han-
son has been trained as a special education 
teacher and a psychologist. Most recently he 
has been a Senior Licensed Psychologist and 
Director of Training in a large metropolitan 
medical center. 
For more information or to register send an 
email to: Fasponline@gmail.com

Los Angeles Association of School 
Psychologists
LAASP will hold a LEP Preparation Workshop 
on March 1, from 8:30am–1:00pm at the 
UTLA Building, 3303 Wilshire Blvd., Room 
826, Los Angeles. The workshop will cover 
Applying for the LEP, test taking strategies, 
areas covered on the test, study/resource 
guide, suggested books, articles, study 
materials, and expectations for the day of the 
test. Register online at www.laasponline.org

LAASP will hold its 2nd Annual Parent 
Workshop, April 5, from 8:30am–1:00pm at 
Noble ES, 8329 Noble Ave., North Hills, CA 
91343.
The theme for this year is “School 
Psychologists Promoting Positive Mental 

Ψ

Health and Wellness through Education.” The 
program has not been set; the association 
is accepting applications for presenters. 
Previous topics included “Parenting Skills,” 
“Cyberbullying,” “Social Skills,” “Gratitude,” 
“Disruptive Behaviors,” and “LGBTQ.” Those 
interested in presenting should contact their 
Unit Representative or Beverly Williams, 
Psy.D., LAASP President, at beviewms@yahoo.
com

Santa Clara County Association of School 
Psychologists
Dr. James Hiramoto will present “Best 
Practice Guidelines for the Assessment of 
African American for Special Education with 
an Emphasis on Intellectual Disability,“ on 
April 4th, at the Santa Clara County Office of 
Education. For more information visit http://
sccasponline.org

San Diego County Association of School 
Psychologists
Jenny Jones, former CASP president, 
will present “Patterns of Strengths and 
Weaknesses (PSW) for SLD Identification,” on 
March 1. Please visit http://www.sandcasp.com 
for more information.

Orange County Association of School 
Psychologists
Autism Spectrum Disorders and Applied 
Behavior Analysis will be the topic of a 
workshop on May 15, from 8:30am–2:30pm, 
by the Southern California Diagnostic Center. 
For more information visit http://ocasp.net

Central Valley Association of School 
Psychologists 
These folks have decided to party. Please 
join them at a social, Friday, Feb. 21, from 
4:00pm–6:00pm. Appetizers provided as 
well as a chance to win great raffle prizes! For 
more information visit http://www.freewebs.com/
cva-casp/index.htm

Ψ

I hope 2014 is going well for you. The beginning 
of the year is always such a busy time, and it’s 
been busy over at NASP, too! There’s a whole lot 
going on this month, including special resources, 
the annual convention, and more. 

NASP partnered with Kappan magazine recently 
to contribute articles to a special issue on school 
crises. This was an opportunity to reach a broad 
education audience with important information 
about comprehensive school safety and crisis 
response. NASP members have free access to 
these articles through March 2014 at http://pd-
kintl.org/noindex/NASParticles.htm .

anniversary. You can read more about the history 
of the NCSP, as well as get details on the future 
of the credential, at http://www.nasponline.org/publi-
cations/cq/41/7/life-and-times.aspx . 

Join us February 18–21 in Washington, DC, for 
the NASP 2014 Annual Convention at http://www.
nasponline.org/conventions . While you’re there, be 
sure to sign up for NASP Capitol Hill Day on Tues-
day, February 18, and to be a mentor in the Men-
toring Program. If you can’t make the convention, 
the Session Recording Packages feature up to 
10.25 hours of NASP-, APA-, and NBCC-approved 
CPD credit and are available at https://nasp.in-
reachce.com/Search?category=6bf3ce65-f4a3-4a64-
88d5-a2f4a8a317c4 . 

I hope to see you in Santa Clara at the CASP Con-
ference, March 13 & 14. There is still time to reg-
ister for the conference and hotel reservations 
are still available. 

The January/February 
issue of Communiqué 
is available online at 
http://www.nasponl ine.
org/publications/cq/index.
aspx?vol=42&issue=5 . This issue includes articles 
on the relevance of callous–unemotional traits 
to working with youth with conduct problems, 
changes to DSM-5 anxiety disorders diagnosis, 
and more. 

This month marks the 25th anniversary of the 
formation of the Nationally Certified School Psy-
chologist credential. Please join me in extending 
our congratulations to all NCSPs on this special 

The NASP Report
By Margaret A. Sedor, NCSP, NASP Delegate, California

What is LEP Day?
• A unique opportunity for newly licensed 

educational psychologists to start 
earning continuing education units with 
workshops they need* to renew their 
licenses during their first renewal cycle.

• An opportunity for all LEPs to be brought 
up to date on Law and Ethics and Legally 
Defensible Practices in Assessment and 
fulfill the six-hour mandate for licensure 
renewal.

• An opportunity for school psychologists 
considering getting the Educational 
Psychologist license to brush up on what 
may be on the exam, and how to set up 
your private practice.

These workshops were developed to fulfill the 
Board of Behavioral Sciences’ requirements 
for LEPs to renew their licenses. All LEPs must 
complete 36 hours of continuing education 
during each two-year renewal period. 

Need more CEUs? CASP has them! LEPs and 
NCSPs can get up to 12 CEUs and/or CPD 
hours for attending Spring Institute 2014, 
to be held March 13 and 14, 2014. For 
information and registration, click here.

Still not enough? Check out CASP’s webinars 
at www.casponline.org

Saturday, March 15, 2014
Hyatt Regency Santa Clara

Times vary, see registration information by 
clicking here. [PDF]

*15 hours of Alcohol and other chemical 
substance dependen-
cy, 7 hours of Child 
Abuse Assessment 
Training and 6 hours 
of Law and Ethics/
Legally Defensible 
Practices.

http://www.caspwebcasts.org/new/index.php?option=com_content&view=article&id=391&Itemid=54
http://www.casponline.org/pdfs/pdfs/lep%20%20day%20flyer.pdf
http://www.casponline.org
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meeting, at an organized social event (have tea 
with PPS!) or even at a PTA meeting, it’s time to 
get yourselves before the decision-makers.

Watch the CASP website for information for 
information you can present to your school board. 
Meanwhile to get educated about LCFF, LCAP, 
the future of Proposal 98 and how California is 
going to be paying for its schools, please take 
a look at the following websites. CASP will soon 
have these sites posted, as well as materials you 
can use to influence your district superintendent 
and school board. 

For an overview of the Local Control Funding 
Formula: http://www.cde.ca.gov/fg/aa/lc/lcffoverview.asp

Children Now has webinars, newsletters, 
PowerPoint presentations and good explanations 
on what is supposed to happen with LCFF:  
lcff.childrennow.org

The Education Trust – West has instructions for 
advocating on behalf of the groups LCFF was 
written to assist: http://www.edtrust.org/node/3795

California Teachers Association’s take on LCFF: 
http://www.cta.org/Issues-and-Action/School-Funding/
Local-Control-Funding-Formula.aspx

For the parents’ point of view, the California 
PTA: http://www.capta.org/sections/programs/e-school-
finance.cfm

From the people who will making program 
funding decisions on the local level, California 
School Boards Association: http://www.capta.org/
sections/programs/e-school-finance.cfm

For articles and updates on LCFF and LCAP from 
EdSource, an online newsletter that concentrates 
on strategies for student success: http://edsource.
org/today/category/school-finance/local-control-funding-
formula#.UvkhirRr395

-

The Advocacy Booth Committee: Hands-On 
Advocacy 
The best way to spread advocacy is to talk to 
people, and that is exactly what our Advocacy 
Booth Committee did. The Advocacy Booth 
was our hands-on component to get the word 
out about school psychology and allow both 
students and community members to voice 
support for government action and legislation 
on education and mental health issues. The 
Advocacy Booth also highlighted SPAW events, 
provided information to students about our 
School Psychology Graduate Program, and sold 
raffle tickets for “Humboldt-Made” gift items. 
The Fundraising Committee partnered with 
local businesses to donate items for the raffle. 
All money earned is going to help HSU School 
Psychology graduate students to attend the 
NASP Convention this month.

The featured activity of the Advocacy Booth 
was the Letters to Legislators component. We 
encouraged visitors to take a moment to become 
aware of important education and mental health 
issues. These issues included designating the 
second week of November as National School 
Psychology Week, ensuring comprehensive 
school psychological services are included in the 
reauthorization of Elementary and Secondary 
Education Act, supporting teacher training in 
social-emotional learning, and recognizing 
school psychologists as qualified providers of 
school-based Medicaid services. We discussed 
these NASP legislative priorities with visitors and 
if interested, assisted them in completing and 
sending letters to legislators using NASP’s online 

Advocacy Action Center. 
After six days of advocating 
over lunch hours and at our 
events, we were able to send 
over 500 letters to members 
of congress regarding these 
crucial issues!

The Event Committee: Pulling it All Together 
One of the highlight events for SPAW was a 
free screening and discussion of the award 
winning documentary, Who Cares About Kelsey?, 
directed by Dan Habib. Kelsey Carroll, the student 
featured in this film, overcomes significant 
hardship with the aid of  positive behavioral 
interventions and supports (PBIS) and a team 
of caring school staff. The screening connects 
many challenges students face in attaining 
educational success to the role of school-based 
mental health services. We saw this screening 
as an effective way to reach the university 
students and local community because of its 
relatable nature. During the discussion portion, 
many of the attendees connected with Kelsey 
and recognized how PBIS and mentors can 
significantly change the course of a student’s 
academic development. 

The work behind hosting this screening event 
was immense. In collaboration with the Public 
Relations committee, we submitted press 
releases to local newspapers, radio, and TV 

stations. After contacting director Dan Habib, he 
expressed his support of the event and agreed 
to advertise our screening on his website. We 
notified departments and programs across the 
university of the event and its purpose. Students 
displayed posters and handed out flyers for the 
event around campus common areas, dorms, 
and local schools.

On the night of the Who Cares About Kelsey? 
event, the Advocacy Booth offered another 
opportunity for attendees to be informed about 
legislative issues and send letters to state 
delegates. In a span of a few hours, visitors 
sent a wave of over 200 letters. Active student-
based discussion followed the film led by school 
psychology graduate students. Attendees 
discussed topics such as teamwork, resilience, 
and the role of the school psychologist. Exposure 
to events such as this help add to the momentum 
of attaining awareness and support for the school 
psychology profession and the team approach to 
problem solving. 

The HSU School Psychology Team
We are a passionate group of young professionals 
with ambitious goals and the motivation to 
achieve them. We set out to accomplish a 
week filled with school psychology advocacy 
and action. Due to the time, energy, creativity 
and commitment volunteered by all students in 
our program, our efforts were successful. Our 
passion for advocacy was inspired by our Program 
Director and Professor, Brent Duncan. On behalf 
of our Student Club and all HSU alumni, we thank 
you, Brent, for your commitment to the field and 
for instilling in us all the spark to advocate. We 
are so grateful to have you as our leader and 
mentor, and we hope you see our SPAW activities 
and advocacy efforts as a true testament to your 
ability to inspire.

Students involved in the effort were: Raycheal 
Murphy, Misty Distad, Heather Miller, Brooke 
Bisel, Kimberlee Castro, Ashley Kieffe, Karla 
Ochoa, Leana Edwards, Genni Kerwin, Allie 
Cawood-Smith, Emily Jacobson, Tiffany 
Sanchez, Terri MacKaben, Kelsey Burgos, Kellie 
Wall, Robert Johns, Ana Maravilla, Brittany 
Stonebarger, Nicole Stevens, Heather Miller, and 
Haley Jones.

Teams DO Work!
continued from page 7

Left to Right
Back Row: Haley Jones,  
Heather Miller, Kimberlee Castro, 
Ashley Kieffe, Raycheal Murphy
Front Row: Tiffany Sanchez, 
Kelsey Burgos
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CASP Position Paper
continued from page 3

Schools that implement SW-PBIS organize 
their evidence-based behavioral practices and 
systems into an integrated continuum in which 
students experience supports based on their 
behavioral responsiveness to intervention. A 
three-tiered prevention logic model requires 
that all students receive training and support at 
the universal or primary tier. If the behavior of 
some students is not responsive as expected, 
more intensive behavioral supports are provided 
in the form of a group contingency (selected or 
secondary tier) or a highly individualized plan 
(intensive or tertiary tier).

Documented Positive Outcomes.
Schools that have established and maintained 
School-Wide Positive Behavior Intervention and 
Support systems with integrity have teaching and 
learning environments that:
• Are less reactive, aversive, punitive, 

dangerous and exclusionary
• Are more engaging, responsive, preventive, 

productive, and participatory
• Address classroom management and 

disciplinary issues (attendance, tardies, 
cooperation, participation, meeting positive 
expectations); all staff model and teach 
expected behaviors

• Improve supports for students whose 
behavior requires more specialized or 
intensive assistance (e.g. emotional and 
behavioral disorders, mental health issues)

• Maximize academic engagement and 
achievement for all students

Conclusion.
School psychologists can be effective advocates 
for SW-PBIS systems in their counties, districts, 
and schools. Knowing and articulating the 
benefits of SW-PBIS are the first steps toward 
implementation.

SW-PBIS can support important Local Control 
and Accountability Plan priority areas by 
providing local schools and districts with an 
evidence-based framework to produce targeted 
student behavioral and academic outcomes.  
SW-PBIS provides an operational framework for 
achieving these outcomes.

CASP encourages the California Department of 
Education, school psychologists, and local school 
districts to adopt and implement School-Wide 
Positive Behavior Intervention and Support as 
an evidence-based prevention and intervention 
framework to promote academic and social/
behavioral success for all students. Free and 
low-cost resources, training, and consultation 
are available. To this end, LCFF funding can be 
used to implement SW-PBIS:
• Professional development
• Technical support
• Data collection and evaluation
• Materials and resources
• Phases of implementation
• Coordination
• Sustainability

Resources.
PBIS Champion Model-Fresno County. 
This system is a framework for creating a 
comprehensive systems approach for the design 
and delivery of PBIS in California. This action-
oriented framework provides quality criteria 
and how to steps for developing, implementing, 
monitoring, and sustaining each level of the 
system; Bronze (Tier 1), Silver (Tier 2), and Gold 
(Tier 3). Each tier in the system includes three 
categories: Category 1 - Elements, Category 2 
- School-Wide Characteristics, and Category 3 - 
Behavior and Academic Professional Learning 
Communities (PLCs). Each category is comprised 
of quality criteria and a set of defined actions. 
Contact Information for the researcher and 
developer of the PBIS Champion Model System: 
Jessica Djabrayan, Ed.D. (559) 273-7747

California Technical Center on PBIS. http://www.
pbis.org/links/pbis_network/california.aspx

Barrett, S., Eber, L., & Weist, M. (2013). Advancing 
Education Effectiveness: Interconnecting School 
Mental Health and School-Wide Positive Behavior 
Support. MTSS-ISF Monograph. ( Available: http://
www.pbis.org/common/pbisresources/publications/Final-
Monograph.pdf )

A Framework for Safe and Successful Schools ( 
Available: http://www.nasponline.org )

Blueprint for SWPBS Training and Professional 
Development ( Available: http://www.pbis.org )

2010 SWPBS Implementer’s Blueprint and Self-
Assessment ( Available: http://www.pbis.org ) 

School-wide Positive Behavior Support: Getting 
Started Workbook (2008).  Center for Positive 
Behavioral Interventions and Supports, 
University of Connecticut. ( Available: http://www.
cber.uconn.edu/wp-content/uploads/2011/03/SWPBS-
Getting-Started-Workbook.pdf )

- - -
References:
Barrett, C., Eber, & Weist (2013). Advancing Education 

Effectiveness: Interconnecting 
School Mental Health and School-wide Positive 

Behavior Interventions and Supports. ( Available: 
csmh.umaryland.edu/Conferences/AnnualConference/
PresentationPDFs )

OSEP Technical Assistance Center on Positive 
Behavioral Interventions and Supports. http://www.
pbis.org

Sugai, G. & Simonsen, B. (2012). Positive Behavioral 
Interventions and Supports: History, Defining 
Features, and Misconceptions. ( Available: http://
www.pbis.org/common/pbisresources/publications/PBIS_
revisited_June19r_2012.pdf )

Villanourt, K., Cowen, K. & Skalski, A. (2013). Providing 
Mental Health Services within a Multi-Tiered 
System of Supports. In J. Desrochers and G. Houck, 
Depression in children and adolescents: Guidelines 
for school practice, Bethesda, MD: NASP & NASN. 
( Available: http://www.nasponline.org/resources/handouts/
depression/handout_MTSS_key_points.pdf )

(www.pbis.org)

DO YOU HAVE AN 
IDEA THAT WOULD
 TAKE ABOUT $500 

TO CARRY OUT, 
BUT CAN’T GET 
FUNDING FROM 

YOUR SCHOOL OR 
SCHOOL DISTRICT? 

Apply for a CSP Foundation Mini-Grant 
today! Go to www.casponline.org and click 
on CSP Foundation. From 
the drop down menu, click 
on Mini-Grant application. 
Mini-Grant applications 
are accepted and funded 
throughout the year.

Mini-Grant Application

http://www.caspwebcasts.org/new/index.php?option=com_content&view=article&id=101&Itemid=139
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Behavioral and 
Emotional Disturbance
continued from page 4

Social Maladjustment and Emotional 
Disturbance
Social maladjustment is popularly perceived as 
an “exclusionary clause” when assessing stu-
dents for ED (Olympia, et. al., 2004). However, 
a review of the federal definition of ED (U.S. De-
partment of Education, 2006) shows the law 
only excludes social maladjustment if the stu-
dent doesn’t meet the stated ED eligibility crite-
ria (i.e. “The term does not apply to children who 
are socially maladjusted, unless it is determined 
that they have an emotional disturbance.”). For 
this paradoxical reason, some have advocated 
that the term simply be removed from the law. 
The clause was originally added in order to pre-
vent educational institutions from “opening the 
floodgates” to special education for juvenile de-
linquents (Olympia, et. al., 2004). Unfortunately, 
the term was never clearly defined and has led to 
disagreements for more than 35 years over who 
is and who is not educationally ED.

While the Office of Special Education Programs 
(OSEP) has yet to take up the issue (McBride, 
Dumont, & Willis, 2011), it has been clarified by 
the Courts. In Doe v. Sequoia Union High School 
District, 1987, A U.S. District Court in California 
accepted the following definition of “socially 
maladjusted” provided by an expert witness: “a 
persistent pattern of violating social norms with 
lots of truancy, substance and sex abuse, i.e., a 
perpetual struggle with authority, easily frustrat-
ed, impulsive, and manipulative.”  While these 
behaviors are outside the established norms of 
the majority culture, they may be acceptable to 
members of a subculture the student has mem-
bership in (e.g. truancy, violence, alcohol and 
other drug abuse). These behaviors are often 
seen as willful, purposeful, and goal oriented.  

Regardless of what it means, however, it is not 
something that we as school psychologists need 
to “rule out” in determining eligibility under the 
category ED. Since 1977 the federal definition of 

an ED has stated that “it does not apply to chil-
dren who are socially maladjusted, unless it is 
determined that they have an emotional distur-
bance” (emphasis added). In other words, we are 
not ruling out social maladjustment but rather 
ruling in ED. If the child meets eligibility criteria 
for ED it doesn’t matter whether they are also so-
cially maladjusted, at least for eligibility purpos-
es. In fact, this may be more the rule rather than 
the exception. The National Longitudinal Transi-
tional Study found that 70% of students identi-
fied as ED also demonstrated characteristics of 
social maladjustment (Olympia, et. al., 2004).

In Springer v. Fairfax County (1998), the 
Court in its ruling stated that “The regulations 
contemplate that a student may be socially 
maladjusted and suffer an independent serious 
emotional disturbance that would qualify him for 
special education services under IDEA.” In this 
particular case, the child was found to be socially 
maladjusted and not ED. Nevertheless, the court 
was clear in stating that it is possible under the 
law for a child to have both. The Eschenasy v 
New York City Department of Education case 
discussed above is a clear example of this.  

Determining Eligibility
It may be helpful to think of the ED definition 
as consisting of 5 conditions and 4 criteria. The 
5 conditions are of course (A) An inability to 
learn that cannot be explained by intellectual, 
sensory, or health factors; (B) An inability to 
build or maintain satisfactory interpersonal 
relationships with peers and teachers; (C) 
Inappropriate types of behavior or feelings under 
normal circumstances; (D) A general pervasive 
mood of unhappiness or depression; and (E) A 
tendency to develop physical symptoms or fears 
associated with personal or school problems.  

Our definition of an ED requires that the student 
demonstrate any one or more of these condi-
tions; however, they must also meet the following 
4 criteria. The student must demonstrate these 
characteristics 1) over a long period of time, 2) to 
a marked degree, and 3) it must adversely affect 
a child’s educational performance. The fourth 
criteria is the same standard that we have for all 
eligibility decisions, which is that as a result of 
this condition the child requires special educa-
tion services. It is important to keep in mind that 

when considering adverse impact on education-
al performance that we look at “education” more 
broadly than academic skills or even grades in 
classes. New York City School District Board of 
Education, 1992 found “educational perfor-
mance to include “peer interactions, participa-
tion in class activities, and classroom conduct as 
well as standardized testing, homework, quizzes, 
and following directions (McBride, Dumont, & 
Willis, 2011).

And finally, we have the social maladjustment 
clause. Again, ED “does not apply to children 
who are socially maladjusted, unless it is deter-
mined that they have an emotional disturbance” 
(U.S. Department of Education, 2006). When 
assessing social maladjustment, it may be help-
ful to consider it a separate category from ED. 
In that way, assessment results may present a 
picture of a student who is socially maladjusted 
(or not) but it doesn’t necessarily impact the de-
termination regarding ED. The chart below may 
be helpful in depicting this.

Conclusion
While there is ongoing debate regarding the rela-
tionship between behavioral disorders and eligi-
bility as educationally ED, externalizing disorders 
are not excluded under the law and the courts 
have ruled that children with such disorders 
meet eligibility criteria when the behavior is an 
expression of, or co-occurs with, an underlying 
emotional disorder. Furthermore, social malad-
justment, a term that may inappropriately be 
used as a synonym for behavior disorder, is not 
exclusionary under federal law. IDEA is clear that 
ED only excludes social maladjustment if the stu-
dent doesn’t meet the ED eligibility criteria (i.e. 
meets the 4 criteria under one or more of the 
5 conditions). I’m not recommending that we 
“open the floodgates.” Certainly there are chil-
dren and youth who are socially maladjusted and 
not ED. I’ve assessed a number of them. Howev-
er, it is important that we are conducting legally 
compliant assessments that accurately identify 
individuals with exceptional needs and lead to 
appropriate and educationally relevant interven-
tion services.  References
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CASP Lobbies for PBIS Funding
CASP has been in contact with the governor’s office 
and key legislators about getting funding into the 
2014-15 State Budget for mental health funding via 
an effort to get statewide PBIS implementation. We will 
also be attempting to introduce legislation in 2014 to 
outline the proposal in more detail. Below are excerpts 
from the letter we have sent:

Request – The California Association of School Psy-
chologists (CASP) urges you to add one-time funding 
into the education portion of the budget to provide 
training and development for Positive Behavior Inter-
ventions and Supports (PBIS) which is a multi-tiered 
systems framework to support student behavioral and 
mental health needs.

Importance of Aligning PBIS with Local LCAP – CASP 
believes that California should work to establish a 
statewide model that will allow all districts to imple-
ment PBIS multi-tiered frameworks that are aligned 
with the priorities established by the Local Control 
Funding Formula. These include: (a) flexibility to meet 
student needs, (b) equity through student focused 
funding, and (c) decision making power that will allow 
LEAs to act based on the needs they see for students. 
PBIS provides an operational framework for achieving 
these outcomes. The PBIS multi-tiered support sys-
tems framework addresses at least five critical areas 
of LCAP. These include: 1) academic outcomes, 2) 
Common Core State Standards, 3) school culture and 
climate, 4) parent involvement, and 5) student engage-
ment. 

PBIS is the Mental Health Equivalent to RtI – Schools 
must be considered the gateway to mental health 

services. Children with behavioral and mental health 
needs are often under-identified and under-served, 
resulting in increased disciplinary, safety and delin-
quency problems both on school campuses and in the 
community. In the view of CASP and those profession-
als that have implemented PBIS systems in districts 
here in California, PBIS should be viewed in the same 
context as Response to Intervention (RtI). In fact, PBIS 
is often referred to as “the RtI for mental health.” RtI 
has been one of the most positive academic interven-
tions in education in recent years. First started about 
a decade ago, RtI has been implemented by virtually 
every school district in California. This was done by 
developing seed funding that allowed teams of expe-
rienced professionals who had worked in RtI settings 
to do workshops both in districts and in regions. This 
funding paid for the time of visiting RtI experts, release 
time of teaching staff, conference workshops, develop-
ment of best practices and other one-time expenses.  

Importance of Creating One-time Funding for PBIS - 
CASP supports one-time funding in the 2014-15 State 
Budget to create PBIS awareness activities through-
out the state. PBIS systems have been implemented 
in a number of districts and regions of the state. The 
results show a significant decline in suspensions and 
expulsions. In Fresno County alone, there were 853 
students suspended in the first 120 days of the school 
year in 2011-12. In 2012-13, in the same timeframe, 
that number dropped to 490 – a drop of 363 students. 
We can provide similar data in other areas of the state 
where PBIS has been implemented. This data is evi-
dence that more students are in school learning, fewer 
students have discipline issues and more school re-
sources can be allocated for mental health preventa-
tive interventions that would include specialize school 
psychologist support, the development of behavior 
support plans, and wrap-around services providing 
support at home and school. A state-level awareness 
campaign and workshops to provide training would cre-

ate much broader awareness of the benefits of target-
ing mental health and linking it to academic outcomes 
which could then be prioritized in the LCAP strategies 
in all districts.

Use of One-time Funding - Within the context of a state-
level plan, funding should be targeted to the following 
critical activities: 1) Broad exposure of PBIS which 
would include pamphlets, videos, website creation, 
webinars, and newsletters; 2) Regional conferences on 
PBIS implementation which would provide free training 
for teachers, school psychologists and administrators; 
3) Stipends for release time for school personnel at-
tending these workshops; 4) Develop best practices 
of current district-level PBIS systems and ensure that 
these best practices are widely disseminated.

CASP Engaged on 60 Day Assessment Timeline Dispute  
Recently the CDE commented at a meeting of the 
statewide SELPA organization that it is their view that 
the 60-day special education assessment timeline (at 
least in regard to initial assessments) must now count 
breaks such as “summer” and “winter” breaks towards 
the 60-day assessment timeline. This change of posi-
tion created a great deal of concern in the field. CASP 
lobbyists worked with other stakeholders and prepared 
a letter in response to this proposed change. 

After many groups protested, CDE changed its posi-
tion and decided that the 60-day Assessment Timeline 
would stay as it is. 

“I can now report that, after discussions with OSEP and 
further research into this issue, CDE will not change 
its policy for reporting and enforcing the 60-day time-
line for initial evaluations. We currently see no reason 
to change our past practices. This means that LEAs/
SELPAs should continue to calculate and report the 60-
day timeline for initial evaluations to CASEMIS as they 
always have,“ wrote Fred Balcom, the state Director of 
Special Education. 

http://www.casponline.org
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